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This dissertation is a historical study of 
education among the Hopi Indians of Arizona. The basic 
.premise of the study is that schooling was imposed on the 
I ndian. Those who brought schooling, whether Spanish 
priest or American agent, were committed to changing the 
Hopi into a new cultural being. The years from 1540 to 
the 1920s reflect a period when cultural intolerance, 
imposed through schooling, was most intense. When 
e�ucators tried to destroy Hopi culture they were less 
successful than when they tried to ·accomodate it. The 
Hopi were committed to their own way of life which was 
transmitted and maintained through a cultural pattern 
known as the Hopi Way. 
The Spanish program of education failed because of 
harsh policies and extreme intolerance. Mormon settlers 
tried· to convert and educate the Hopi, but the Hopi 
resisted. Various United States agents tried to force 
school ing and American cul ture on the Indians, but they 
were met with equal opposition. Educators soon real ized 
that there were limits to education by imposition. After 
the 1920s, government officials recognized the need to 
accomodate nativ� culture in the schooling process. 
A number of models to explain schooling by 
imposition are examined. Colonialism fits the Spanish 
educational program. A model better suited to United 
V 
States policies on schooling is cultural paternalism. A 
unique model for viewing th� Hopi experience with 
schooling is symbol a�legiance. Hopi allegiance to their 
own cultural symbols defined the limits of schooling by 
imposition. 
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This dissertation is a historical study of 
education among the Hopi I ndians of Arizona. The basic 
proposition is that those who brought schooling, whether 
Spanish priest or American agent, were committed to 
changing the Hopi into a new and different cultural being. 
This premise reflects a view taken by revisionist 
historians of the 1960s and 1970s. They posited that 
dominant social classes imposed schooling on others by 




social control. But there are limits to 
by imposition, and, 
point out, there are 
as post-revisionist 
problems with this 
interpretation. Reductionism {the selection of historical 
the thesis) inevitably results from data to fit 
ideological explanations, and the schooled are not simply 
powerless victims of schooling by imposition. They make 
choices about what is useful to them, and they accept and 
reject accordingly. 
Carl Kaestle (1977) argues for a more "elegant" 
1 
history, one that explains more of the conflicting data. 
This dissertation provides such a post-revisionist 
explanation. It documents the attempts of westerners to 
impose their culture on the Hopi, but it also recognizes 
the power of the Indians to resist imposed lifeways that 
were in conflict with the basic values of the Hopi Way. 
When westerners tried to accomodate Hopi culture, 
they were more successful in schooling than when they 
condemned and attempted to destroy the culture. The 
extremes are represented by the Spanish Catholic priests 
who the Hopi threw off the mesa tops, and the American 
agents who struggled with the Hopi for varying degrees of 
control over their cultural identity. This dissertation 
concentrates on the time from the Spanish arrival in 1540 
to the 1920s when American Indian policy of the United 
States government shifted toward cultural accomodation of 
the Indian. Those inclusive years were the period when 
cultural intolerance, imposed through the schools, was 
most intense. By the 1920s, the Hopi and other Indian 
tribes in the United States began to define the limits of 
schooling by imposition. 
To aid in understanding the culture and education 
of the Hopi, Chapter 2 deals with the type of education 
that the Hopi practiced for millenia and which many Hopi 
continue today alongside the school as part of their 
cultural lifeway. Chapter 3 begins with the arrival of 
2 
the Spanish and the onset of formal and foreign education 
among the Indians. Unlike most of the American Southwest 
where the Spanish gained a strong foothold, the isolation 
of the Hopi allowed them enough distance from Spanish 
headquarters so that, after their initial violent 
rejection of Spanish dominance, they were badgered only by 
occasional visitors. The Spanish program for civilizing 
and dominating the Hopi through a system of education 
lasted only a short time. 
The next five chapters, 3 through 7,  present 
chronologically the gradual arrival of Washington agents 
to the Hopi, the establishment of the reservation and the 
development of a school system under various agents and 
superintendents. The school programs are described in 
their various phases and in the context of conflicts over 
white cultural imposition, including health, morality, and 
land allotment issues. Because .of the isolated location 
of the Hopi, surrounded as they were by hostile Navajo and 
Apache tribes at the time, it was difficult to get anyone 
to serve as agent there for many years. Even after the 
hostiles were under control, it seemed almost impossible 
to get anyone to stay with the Hopi. Personnel problems 
from agents on down to matrons in the field plagued the 
Hopi Agency from the beginning. 
Each agent had a different personality and almost 
every one attempted to impose it on the Hopi with 
3 
dictatorial insistance. The success or failure of the 
school often depended on the agent or school 
superintendent, the funds available for the program, and, 
most importantly, how the agent saw fit to accomodate or 
oppose the culture and lifeways of the Hopi Indians. 
Chapter 8 presents the Hopi child's perspective. 
It is based on autobiographies of four Hopi Indians who 
attended reservation day schools, Keams Canyon Boarding 
School, and several boarding schools off the reservation. 





process and how it interacted with Hopi culture. 
models or "ways of seeing" (Tyack 1978) the Hopi 
experience are discussed. This study ends at 
time ( 1920s) that Indian policy began to change 
in favor of accomodating the Indian. Much of the impetus 
for allowing the Native American to be himself and to 
accomodate Indian culture came from the ideas of John C. 
Collier who actively pursued the cause of the Indian from 
the early 1920s. In 193 3  he became Commissioner of the 
Bureau of Indian Affairs. 
LITERATURE REVIEW 
The resource materials available on the Hopi are 
both plentiful and diverse. However, those dealing with 
education are limited and must be drawn from a variety of 
4 
sources. Probably the 
David Laird's ( 1977) 
best single reference source is 
Hopi Bibliography published by the 
University of Arizong Press. Most of the references 
discussed below except for the primary sources can be 
found in Laird's book. Laird is the head librarian at the 
University of Arizona and has devoted much of his career 
to the compilation and annotation of source material on 
the Hopi Indians. Of the 2, 9 35 entries, only 4 3  deal with 
education. In contrast to the lack of information 
specifically on education, the book contains not less than 
200 references on the Snake Dance alone. Other than 
remarks written by early Spanish chroniclers, the first 
book published on the Hopi Indians was The Snake Dance of 
the Moquis of Arizona , written by John G. Bourke in 1884. 
It is an early example of the more popular type of 
research interests that the Hopi have generated. 
Ethnologists and archaeologists have devoted much 
attention to the Hopi and other Indians of the Southwest. 
The earliest is Alexander M. Stephen's Hopi Journal , 
compiled during the latter part of the last century but 
not published until 1936. The anthropological writings of 
the Reverend Heinrich R. Voth on Hopi ceremonialism are 
among the earliest scholarly works. Old Oraibi ( 1944) 
and The Hopi Indians of Old Oraibi ( 1972) are respected 
publications of Mischa Titiev. A seminal work on the Hopi 
is Fred Eggan's ( 1950) Social Organization of the Western 
5 
Pueblos published by the University of Chicago Press. 
This publication like Titiev's represents years of 




to the Hopi 
seasons of research for his monograph. 
represent significant contributions 
of Hopi life and culture. 
in 193 3. Eggan 
villages for several 
All of these works 
to the understanding 
There is but a single page of references on the 
Hopi in the Human Relations Area File. Neither the 
Comprehensive Dissertation Index nor. the Current Index to 
Journals in Education (ERI C) revealed anything new or 
compelling for this dissertation. One dissertation listed 
in Laird, Hopi Perspectives on Formal Education ( 197 3) 
by Robert G. Breunig, contains a twenty-page historical 
summary of Hopi schools. This study represents one of the 
very few papers available on Hopi education. 
Edward H. Spicer's Cycles of Conquest ( 198 1) is 
a comprehensive examination of the impact of the 
conquerors, Spain, Mexico, and the United States on the 
Indians of the Southwest. Spicer places the Hopi in 
proper contexts with other peoples and events during four 
centuries of conquest. One of the most useful historical 
monographs 
Harry C. 
on the Hopi 
James ( 1979) . 
is Pages· From Hopi History by 
Based on information from primary 
sources, some of which he evidently donated to the Museum 
6 
of Northern Arizona Library where they are available for 
current research, James' study contains significant 
historical material on Hopi Indian schools and relations 
. with some of the agents. The book often reflects James' 
·personal selections and adaptations. 
The core· of this dissertation is based on primary 
records, particularly the annual reports submitted by 
various agents to the Commissioner of Indian Affairs in 
Washington. The reports are located at the Museum of 
Northen Arizona research facility. The earliest reports 
from the 1860s to the 1880s are in bound volumes. The 
other primary documents are copies of original typed 
reports deposited in the National Archives. These reports 
extend from 19 10 to 1923. Leo Crane who served as the 
Hopi agent 
history of 
from 191 1  to 19 19 also compiled a memorandum 
the agency for the years 1886 to 1906 which is 
part of the ·archive collection. 
It is unclear where 
the 1920s are located. At 
Archives ,· established regional 
the records submitted after 
some point, the National 
storage facilities wherein 
many of the records pertaining to the Hopi Reservation are 
deposited. 
As a supplement to the annual reports, four 
important published autobiographies by Hopi Indians add 
other perspectives to the schooling experience. Sun 
Chief, the Autobiography of a Hopi Indian , edited by Leo 
'• 
W. Simmons, was first published by Yale University Press 
in 1942. Don Talayesva, the Sun Chief, reveals a candid, 
often humorous view -of his life and experiences in the 
white man's schools. No Turning Back ( 1984) , an 
autobiography by Polingaysi Qoyawayma told to Vada F. 
Carlson, presents the struggles a young Hopi women 
experienced after deciding to "take up the pencil. " The 
most poignant autobiography is Me and Mine ( 198 1) by 
Helen Sekaquaptewa, told to Louise Udall and published by 
the University 
includes material 
of Arizona Press. Sekaquaptewa 
on her husband and children. 
also 
Fred 
Kabotie: Hopi Indian Artist ( 1977) ,  as told to Bill 
Belknap, examines the life of a Hopi man who becomes a 
reknowned Hopi artist. These individuals and many of 
their relatives mentioned in the texts attended schools 
from the 1890s to the 1920s. Their portrayals of school 
life provide a contrast to the accounts given by the 
agents. 
For analyzing the limitations of schooling by 
imposition, David Tyack's ( 1977) "Ways of Seeing" explores 
a variety of approaches. Tyack suggests the use of 
several models for examining any historical problem. A 
host of secondary sources by anthropologists, historians, 
and other researchers help fill in the gaps and provide 
needed commentary and reference. Although the works cited 
are referenced in the body of the text, all of the studies 
8 
consulted and examined for this dissertation are listed in 
the bibliography. 
THE SETTING 
The Hopi Indian Reservation is located in the 
Northeast quadrant of the state of Arizona (See Figure 1) . 
It is completely surrounded by the much larger Navajo 
Reservation which extends into Utah, Colorado, and New 
Mexico. The Hopi territory generally lies between 35 
degrees, 45 minutes and 36 degrees North· Latitude and 
between 1 10 degrees and 1 10 degrees, 45 minutes, West 
Longitude (U. S. G. S. 1965) . The mesa top villages as 
well as the agency headquarters at Keams Canyon are all 
6, 000 feet or more above sea level. The mean annual 
temperature is 5 1 degrees, although there can be 
considerable variance in the range of day to night and 
summer to winter readings. This area, broken up by a 
mesa-and-scarp pattern, is part of the high Colorado 
Plateau (White et al. 1974) . 
The traditional Hopi villages are located on three 
escarpments or finger-like promontories extending south 
from Black Mesa (See Figure 2) (Eggan 1950) . These abrupt 
rises in the landscape are named from east to west 
respectively, First Mesa, Second Mesa, and Third Mesa. At 
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Figure 2. The Hopi Villages. 
1 1  
Keams• 
Canyon 
harsh. The soil is generally sandy and rock-laden. Yet 
it has supported its populations for hundreds of years. 
The climate is dry and arid, and the limited 
rainfall often comes in summer as torrential downpours 
that are quickly · swallowed up by the desert. The 
reservation· receives 
ten inches per 
ritual activity 
year. 
.an average rainfall of approximately 
It is for· this reason that much 
centers around the procurement of rain. 
The arroyo washes and intermittant streams that surround 
the mesas and cut through the desert terrain drain 
southwesterly into the· Little Colorado River which joins 
the Colorado River about 75 miles east of the reservation. 
Until deep wells were dug by the government, the only 
continual, yet sometimes seasonal, sources of water were 
the mesa edge springs which have been closely guarded and 
ritually appreciated for centuries. 
The available moisture supports a sparse native 
vegetation, which White et al. ( 1974), call xerophytic or 
drought-resistant, typical of much of the arid Southwest. 
In some hig�er elevations pinyon pine and juniper provide 
a green contrast to the generally sun-baked appearance of 
the landscape. The 
yucca, greasewood, 
flora includes sagebrush, saltbrush, 
scrub cedars, Mormon tea, and few 
varieties 
Cottonwood 
of cacti (Whiting 1939, Talayesva 197 1 ). 
trees, willows, cattails, and rushes 
occasionally grow along the stream beds where moisture is 
1 2  
more plentiful. From these species, the Hopi can collect 
pinon nuts, juniper berries, mesquite beans, prickly 
pears, wild seeds, roots, leaves, fibers, and fruits 
{Whiting 1939). 
The same plants support a small variety of animal 
life. Until recently the fauna included bear, deer, 
rabbits, antelope, cougar, badger, wolf, fox, coyote, 
prairie dogs, rats and mice, snakes, turkeys, hawks, and 
eagles (White et al. 1974). Many of the larger species 
have all but disappeared. Species used anciently (some 
today) provided meat, furs and hides, bones for tools, and 
feathers for use in ceremonies. The Hopi have a deep 
respect for animal as well as plant life. Many of the 
above species, reflective of the native environment, are 
symbols woven into Hopi ritual myth and lore. 
The Hopi plant corn or maize, beans, squash, and 
sunflowers, chili, and watermelons which they "borrowed" 
from the Spanish. Corn is particularly important. It is 
the staff of life for the Hopi. For centuries they grew 
their own cotton for making clothing. Since the arrival 
of the Spanish they have also cultivated peach and apricot 
trees. They domesticated dogs and turkeys but probably 
did not raise dogs for eating as did other Native American 
groups. The plumes of the turkey were valued for 
ceremonial use. After the Spanish introduced them, sheep, 
horses, and burros became commonplace on the reservation. 
13 
Until the last century the pattern of Hopi subsistence had 
not changed significantly since prehistoric times. 
PREHISTORY 
The prehistory of the Hopi Indians begins at least 
some time before 10, 000 B. C. By then the aboriginal 
inhabitants of North America had arrived via the Bering 
Strait from Asia and were adapting to various regional 
niches in a slowly changing environment (Spencer and 
Jennings et al. 1977, Wormington 1957) .  The earliest 
occupants of the Southwest hunted big game animals and 
gathered what edible plants they could. These hunters 
represent the much celebrated Clovis and Folsom cultures 
which are characterized by their artifact (spear points) 
styles. Slowly the large herd animals, the now extinct 
bison and mammoth in particular, began to disappear with 
the gradual changes in climate that came about as a result 
of warming trends at the end of the Pleistocene Epoch. 
Those changes terminated the great glacial ice advances 
that once covered much of North America. 
Some time between 7,000 and about 5,000 years 
B.C. , coinciding with the disappearance of the big game, 
ancient man in the Southwest began to adapt to a desert 
rather than a grassland environm�nt (Willey 1966) . He 
hunted smaller game such as the modern bison, antelope, 
14 
deer, and mountain sheep. During this Desert Tradition 
(Willey 1966) humans began to rely more on gathering foods 
that were available -seasonally. The people gathered a 
variety of acorns, nuts, seeds, roots, and berries, and 
ground them into an edible paste or flour. Their grinding 
tools, simple manos and metates, make their appearance in 
the archaeological record during this period. One might 
say that the "seeds" of domesticated plants and farming 




plants and their seasonal growth 
the people to horticultural 
subsistence. Corn, beans, and squash horticulture 
diffused out of Mesoamerica. The earliest known varieties 
of domesticated plants can be traced to that region. The 
Southwestern Tradition described below, and sedentary 
lifestyles 
shift in 
in general developed primarily because of this 
subsistence from a basically hunting and 
gathering way of life to one based on agriculture 
supplemented by hunting and gathering activities. 
The archaeological record indicates that by the 
Christian era people started living in groups in 
semi-permanent to permanent s ettlements in what is now 
known as the Four Corners--where Arizona, Utah, Colorado, 
and New.Mexico meet. The cultural chronology for the area 
is based on a long series of tree-ring dates that define a 
sequence of development from what archaeologists call 
15 
Basketmaker through Pueblo time periods, ranging from 
before 100 B. C. to A. D. 1700. The sequence outlined below 
in simplified form ls taken from Gordon Willey's ( 1966) 
An Introduction to American Archaeology Other 
chronological outlines which generally agree in temporal 
and cultural development with Willey but differ mainly in 
nomenclature are available in publications by Cordell 
( 1984) , Kidder ( 1972) , MacGregor ( 1972) , Spencer and 
Jennings ( 1977) ,  and Wormington ( 1970) . 




of desert culture in its transitional stage 
(Cordell 1984) . The first homes of the 
( 100. B. C. -A. D. 400) peoples were 
semi-subterranean pit houses lined with clay and covered 
with branches and earth to provide protection from the 
elements. The 
and gather wild 
squash. These 
first Basketmaker people continued to hunt 
plants, but they also raised corn and 
people made clothing from leather and fur; 
sandals from fibrous plants; tools and ornaments from 
stone, bone, shell and wood; and they crafted a variety of 
baskets from which their "name" is given. In terms of 
art if actual complexity they showed an increase in 
technology and skill over their Desert Culture past. 
During Basketmaker III times (A. D. 400-700) the 
villages became larger. The Indians added beans, cotton, 
and turkeys to their list of domesticates. The kiva was 
16 
defined as a separate subterranean ceremonial chamber 
patterned after the habitation pit-house. The people 
still made their characteristic baskets, but by now they 
also made pottery with distinctive designs reflective of 
those found on baskets. 
The change from the Basketmaker to the Pueblo 
·period is marked by the transition from habitation in 
pit-houses to above ground jacal (mud and stick) or 
masonry structures. Pueblo I period (A. O. 700-900) houses 
were often clustered in rows or arcs about a central kiva 
or group of kivas. The villages grew in size and density. 
For many years anthropologists thought that the Pueblos 
represented a new intrusive population because the 
skeletal remains showed a distinct cranial difference from 
the Basketmakers. Actually what was observed was simply 
cranial deformation caused from using cradle boards to 
hold infants (MacGregor 1972) . 
Villages became smaller and more dispersed by the 
Pueblo II period (A. D. 900- 1 100) . Most sites represent 
single lineage or extended family habitation units built 
adjacent to a central kiva. The kiva itself changed from 
the pit-house type, with central uprights to support the 
roof, to a s ubterranean room with benches and pilasters 
around the outside wall upon which the cross beams for the 
roof rested. The houses changed from predominately jacal 
contruction to those built of coursed stone masonry. The 
17 
people continued 
white clay and 
to farm and to make pottery slipped with 
painted with black designs. Large towns 
began to develop in� places such as Chaco Canyon in New 
Mexico while expansion in the Mesa Verde area did not take 
place until Pueblo III times (Cordell 1984, Willey 1966) . 
The period from A. D. 1 100 to 1300, Pueblo III, is 
considered the Classic Pueblo construction time (MacGregor 
1972) . The Indians built many elaborate towns and 
villages during this period. Many people lived together 
in farming communities. The oldest Hopi villages were 
built by at least this time period and some probably 
before it. Pueblo III life reflected a much larger and 
more complex social system than ever before. The Indians 
developed 
Pacific 





Regional architectural and ceramic styles 
different parts of the Four Corners area. 
black-on-white pottery became more elaborate 
polished surfaces and complex geometric and 
rectilinear designs. New vessel forms appeared. Toward 
the end of this period, polychrome pottery began to 





years of the period were plagued by a 
lasted from A. D. 1276 to 1298. The 
drought or possibly a combination of drought and invasion 






Evidence ind icates that around this time, 
peoples began to filter south into the 
Pueblo homelands. Athapascan is a linguistic 
to a number of Indian groups sharing common 
language origins of which the Navajo and Apache are a 
part. The Hopi and related Western Pueblo peoples belong 
to the Uta-Aztecan language stock (Spencer and Jennings et 
al. 1977). 
By Pueblo IV times (A.D. 1300- 1700) the entire 
northern Pueblo area, what is today southern Utah and 
Colorado and northern Arizona and New Mexico, had been 
abandoned. The survivors of the drought moved south and 
settled near the Little Colorado and Rio Grande rivers. 
The trend toward larger communities, perhaps for 
protection, increased. Most of the new towns reflected 
planned, often terraced, apartment type constructions 
which were grouped on or around plazas (Willey 1966) •. 
Polychrome pottery, red and black on yellow in the Hopi 
area and black-on-tan in the Rio Grande area, replaced the 
traditional black-on-white types as the predominae modes 
(MacGregor 1972) . 
Evidence indicates that village and lineage 
organization as well as matrilineal kinship and family 
patterns were in place by A. D. 1 100 (Hill 1970, Longacre 
197 0) . The kiva, reflective of ritual and religion, had 






to inc·rease in importance and complex! ty through 
Subsistence activities · gradually shifted from 
and · gathering to agriculture especially with the 
of new domesticated plants. By the time the 
first Spanish explorers arrived at the Hopi mesas, the 
Indians p·os·sessed· a .well-defined cultural system· based on 
almost .2, 000 years of development. · That system included a 
process for socia�izing the young defined by traditional 
modes of behavior and articulated through established 
patterns of kinship. 
20 
CHAPTER 2 
HOPI TRADITIONAL EDUCATION 




and other Native American peoples socialized 
without the use of formal schooling. 
education among the Hopi Indians continued to 
take place in a conservative close-knit cultural setting 
which the Hopi managed to maintain for several centuries 
after the arrival of the intrusive Navajo, Spanish, and 
white populations. Although the modern white school 
provides education to all Hopi today, in many villages the 
people themselves still enculturate their .children as they 
did during the past. The relative isolation of the 
reservation and the traditional autonomy of the villages 
have allowed the Hopi to maintain a great deal of cultural 
integrity. Much of the material presented below refers to 
the past, but much of it is still a part of Hopi life 
today. 
Today as in the past almost all social activity, 
including education, revolves around family and kinship 
arrangements. The basic social unit is the extended 
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family. 
marriage 
The Hopi are a matrilineal people, and at 
a couple participating in the matrilocal 
residence pattern liv� with the wife's relatives, although 
a man will always be welcome at his mother's home. 
Children are members of their mother's lineage and clan. 
The greatest part of one's education and learning occurs 
within a network of matrilineal kin relations. 
A child is reared by caring relatives who educate 
within the pattern of Hopi culture. As Thompson 
( 195 1: 15 1) recounts "Hopi child training patterns ••• are 
adjusted to the Hopi maturation curve, carefully 
increasing in rigor as the child develops and more 
stringent for boys than for girls. " The Hopi expect every 
child to behave according to age and sex with specific 
patterns of emotional and cognitive awareness. Much of 
the awareness relates to the harsh environment in which 
the Hopi live. According to Dozier ( 1983:26), who was 
raised as a Pueblo Indian: 
The socializing units that have fashioned Pueblo 
individuals from the time of initial white contact 
to the present have changed but little. Since 
these units have not been seriously disturbed, 
they have molded the same type of personality 
structure through the years and continued to 
produce individuals loyal to old Pueblo beliefs, 
values, and moral concepts. 
It is within this perspective of kinship and cultural 
continuity that one must examine the traditional education 
of a Hopi child. 
Much of the information on traditional education 
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can be drawn from reports of anthropologists. These 
ethnographies explain the cultural system of the Indians. 
Also, the autobiographies of four Hopi Indians, Don 




kin, and his 
provide illustrations for considering the 
process operative among the Hopi. Don 
of his early childhood, his network of 
experiences with both Hopi informal 
"education" and later at government boarding schools. His 
personal remarks are often candid and most of his insights 
are substantiated by others who are familiar with the 
Hopi, though not in the same personalized manner. Two 
women, Polingaysi Qoyawayma and Helen Sekaquaptewa, relate 
their experiences in a similar but in a more serious and 
often more emotional way. Fred Kabotie's account deals 
more with his life as an accomplished artist, a life which 
had its beginnings at Santa Fe Indian School. 
Talayesva, in his 1950 autobiography, explains that 
he learned very early in childhood that it was a disgrace 
to be called "Ka-Hopi" (not Hopi or not peaceable) . Every 
child is inculcated with the idea of the Hopi "good 
heart, " and children learn what it means to be a good Hopi 
from a wide variety of determined teachers who have very 
definite ideas of "what a good Hopi is" (Eggan 1970: 1 15) . 
All of these teachers are kin, either from the mother's or 
more likely for boys from the father's immediate kin. 
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The position of a father in relation to his son is 
something like that of a good friend or "older comrade and 
teacher" (Eggan 1950:72) , a relationship of affection, 
trust, and mutual aid with no threat of fear of punishment 
attached to it. A father teaches his son how to make a 
living in the harsh environment. He may provide him with 
sheep and other property; in return a father will be 
supported in old age by his sons. This cements a 
relationship which incorporates a type of utilitarian 
welfare within the educational institution. 
There is little distinction between one's father 
and his father's brothers. If a child's father dies, he 
will still be cared for and nutured by his father's 
bro the rs , w h·o maintain the s am e s o c i a 1 re 1 at ions hip to 
him. All of the men of a father's clan are called 
"fathers. " If they are younger in age than men who are 
called "father" then the role described above is reversed. 
The "son" helps and teaches the "father. " In contrast, a 
father's relationship to his daughter is more limited. A 
girl's 
dolls, 
father may make the little wooden dolls, Kachina 
which are presented to girls on special ritual 
occasions. A father will contribute to his daughter's 
upbringing, but he has very few specific duties as he does 
with a son (Eggan 1950) . 
In contrast to the father-daughter relationship, 
"the mother-daughter relationship is an exceedingly close 
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one, based on clan ties, common activities, and life-long 
residence together" (Eggan. 1950:3 3).  A similar 
\ classificatory relationship exists between a mother and 





have a similar set of responsibilities for 
their clan. The mother teaches her daughter 
and knowledge needed to maintain a household 
and participate as a female member of a matrilineal 
society. From her "mother" a daughter learns to grind 
corn, to cook, to care for babies, to plaster and repair 
the walls of houses {her property) , and to make baskets, 




young. When Helen Sekaquaptewa was only five years 
her mother put her on a real grinding stone alongside 
and let her grind her first kernels of corn. The 
first corn she ground, however, was fed to the chickens 
(Sekaquaptewa 198 1:7) .  Although a boy's "fathers" are his 
primary "teachers", a son is just as close to his mother 
as a daughter. The mother's home is a son's "real home"; 
he belongs to her clan and lineage. 
An important person in the mothers's clan is her 
brother. He is the primary disciplinarian of his sister's 
children. Consequently, this ·relationship with "uncles" 
is not one of affection and comradery as is true for one's 
father, grandfathers, or 






( 1984: 90) , "children are advised, instructed, scolded, and 
sometimes punished, by their maternal uncles. " It is not 
uncommon for "sons" and maternal "uncles" to experience 
considerable conflict. Most of it, however, lies hidden 
and is expressed indirectly, if at all. It is important 
that the relationship remain harmonious because a son must 
depend on his uncles for successful completion of his 
socialization and future citizenship as a Hopi. It is the 
mother's brother who teaches a child the ritual knowledge 
he needs to become a full member of society. 
The grandparent-grandchild relationship in Hopi 
society is one of great affection and attachment, for 
collateral as well as lineal relatives. The old ones know 
what things 
"knowledge is 
are really important to the Hopi, and 
considered of greater value than an age 
differential," writes Eggan (1950:39,43) . Don 
Talayesva's principal teacher was his grandfather, and one 
of the most important lessons he learned was that for the 
Hopi "work means life" and that no one loves a lazybones 
(Talayesva 1971:51) . From his earliest years, a child is 
given meaningful work to do. With regard to work, 
Thompson (1951:150) points out that "the tendency to treat 
children as a group apart from adults, strongly developed 
in the general American culture, does not exist among the 
Hopi. " 
Talayesva (1971) explains that Hopi children 
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followed their male relatives to the fields and were 
taught the basic principles of an agricultural 
weed the fields. subsistence--to plants cultivate, 
·During childhood children learned 
and 
the names and uses of 





for making baskets, and they learned to taste 
determine whether it was suitable for making 
Sometimes children were asked to watch the 
to drive out birds and rodents. They helped pick 
peaches to dry in the sun and gather melons on the valley 
bottom which had to be carried up the .sides of steep mesas 
to the houses. Fuel had to be gathered, corn harvested, 
and sheep tended. Children assisted in house construction 
by. bringing up small parcels of dirt for the roofs. " In 
this way, we grew up d oing things" says Don Talayesva 
( 197 1: 52) . This type of practical education is of utility 
throughout one's life on the mesa tops. 
Such an education by caring and instructive 
kinsmen contributes to 
which the Hopi hope to 
· ( 198 1: 7) recalled that 
felt happy and secure 
the homogeneous cultural autonomy 
maintain. Helen Sekaquaptewa 




about life just like 
my childhood. 





elders. " Eggan 
and learning, Hopi 
( 1970) emphasizes 
style, serves as an 
efficient means of social control. " In contrast to the 
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independence 
schools, · the 
often stressed in typical American public 
inc�lcated with feelings of Hopi are 
interdependence and reciprocity. Much of Hopi social life 
_requires p·artic{pation in group activities, and "the 
individual is under strong pressure from the group, " 
writes Thompson ( 195 1: 149) . Conformity is accomplished by 
gossip and ridi�ule, or more seriously by accusations of 
witchcraft. As Thompson ( 1950: 192) reminds us, "Conduct 
is regulated by an informal, well-integrated ethical and 
behavioral code known as the Hopi Way. " A Hopi child must 
learn to cooperate · in order to survive -in a harsh 
·environment where subsistence is closely tied to nature 
and its climatic instability. The Hopi relationship to 




cooperation and participation. 
through 
that 
an intri·cate and 
requires group 
Every young child learns the importance of corn. 
"Corn is life and piki (Hopi bread) is the perfect food, " 
says Talayesva, ( 197 1: 52) and the gods prefer that people 
eat it. ; .�he children learn to pick up every grain of 
corn, to keep a year's supply, and to not waste any of it. 
The gods set as ide certain wild plants as special foods,  
spinach 
that 
for instance. Qoyawayma ( 1964) pointedly recalls 
collecting 
important occasion. 
greens with her mother was a very 
Talayesva says that "we were told 
never to kill any creature that we did not intend to eat" 
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( 197 1:55).  And there were many diffferent things to eat: 
horse, mule, burros, for instance. 
Among the Hopi, nature and culture combined 
provide a continuing on-going symbiotic education. 
Children watched as rams were castrated, and they ate the 
parts they cut out (Talayesva 197 1) . They learned the 
importance of water in a dry climate. The annual village 
dances and ceremonies were all aimed at pleasing the gods 
so that rainfall would be plentiful. All of the principal 
crops--corn, beans, melons, and squash, depended on the 
scarce moisture for fruition. The Hopi learned quiet 
reverence for plants, animals, wind, and water. 
The times to plant, harvest, hunt, get married, or 
perform ceremonies depended on the sun's movement. 
Children learned the yearly calendar by observing the 








Counting was accomplished by 
toes 
measurements included 
using units of twenty. 
one finger width, the 
distance from thumb to middle finger when outstretched, 
and the length of one's foot. 
Talayesva learned discipline by being scolded, 
doused wih cold water, rolled in the snow, or teased. In 
contrast to his treatment at the government boarding 
school, he was never denied food, locked in a dark room, 
slapped on the face, or stood in a corner. "Those are not 
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Hopi ways", he says (Talayesva 197 1: 70) .  There were, 
however, threats of still worse punishments at home for 
really terrible 
his life would 
offenses. If one mistreated old people, 
be shortened. If one imitated snake 
dancers, his belly would swell up and burst. Kachinas, 
the Hopi gods, would bring no gifts to naughty boys, and 
giants would eat them. Children might also be put outside 
where they could be carried off by a Navajo, the close but 
traditionally hostile neighbor of the Hopi, or be taken 
away by whites to their school. The male members of a 
child's mother's clan, especially her brothers, are those 
who make such threats. "The Hopi taught youngsters fear 
as a means of personal and social control and for the 
purposes of personal and group protection •• • ,"  according 
to Eggan ( 1970: 1 14) . Appropriate etiquette was taught as 
part of what was necessary to be a good Hopi, to have a 
"good heart". 
The Hopi do  not hide sexual knowledge from their 
children. On ritual days, clown Kachinas often strapped 
gourds to their bodies and chased women, pretending to 
have intercourse with them (Talayesva 197 1) . Children 
also watched animals closely, especially chickens, dogs, 
cats, and burros. Boys played "house" with girls and 
sometimes "handled them. " While at work in the kivas, the 
underground ceremonial chambers where men's societies 
meet, men would often give detailed accounts of their 
30 
successes with women. Joking and story telling were 
common. 
rocks. 
Men often drew pictures of sexual organs on 
Talayesva recounts a story told to him when he was 
about eight years old, about maidens with teeth in their 
vaginas. Spider Woman, a rather important figure in Hopi 
ritual lore, prepared a penis sheath for her grandson so 
he would not be harmed when enticed by these dangerous 
maidens. "The old men made us believe that girls are 
dangerous, " he remembered, "and insisted that any boy who 
had intercourse with a girl would stop growing and become 
a dwarf" (Talayesva 197 1: 78). 
At about age eight or nine, when children become 
involved in mischief, they are initiated into one of the 
ritual societies. This occasion arrives annually, usually 
during February, at the time of the Powamu ceremony. My 
own observations of an initiation ceremony at Moencopi are 
consistent with accounts given by Eggan ( 1950) , Talayesva 
( 197 1) , and Thompson ( 195 1) . Initiation marks the 
beginning of attaining adult social status. A child is 
sponsored by a set of ceremonial parents who guide him 
through the ritual and perform various functions at 
appropriate times as described below. This new 
relationship sets up future "ceremonial kinship ties" with 
subsequent rights, duties, and reciprocal obligations 
attached to them, thus adding an additional significant 
dimension to social cohesion. 
31  
Powamu is the time of purification for the village 
and especially for the initiate. The Kachinas., the Hopi 
gods, return to the mesa top villages from the San 
Francisco peaks in the west 
purification and initiation. 
to perform the rituals of 
During initiation a child 
has his head washed in yucca suds by his ceremonial 
mother, after which he is given a new name. It is at this 
time that formal instruction is given about the gods or 
Kachinas. During the day, those to be initiated are 
taken by their ceremonial fathers into one of the village 
kivas where instruction begins. Each child is brought 
forth before the whipper Kachinas who ritually purify by 
literally whipping the child's backside (Eggan 1950, 
Thompson 195 1, Miller 197 3) . The ceremonial father may 
take some or all of the lashes for him, but if the child 
has been particularly naughty, the father will not 
interfere. The whipper Kachinas are believed to have 
ritual power to cleanse and to heal. Later, after an 
evening of ritual dancing, all non-initiates and women are 
dismissed from the kiva, after which the Kachinas remove 
their large masks to reveal themselves as fathers and 
"uncles" of the village. Initiation marks a turning point 
in Hopi life. It is not unlike a graduation ceremony--a 
rite of passage which ritually removes childhood and 
admits one to the greater responsibilities of an adult 
world. 
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Religious rites are very serious undertakings. 
For the Hopi, "religion is not just a Sunday affair; it is 
daily, hourly, constant communion with the source, the 
Creator from whom come all things," writes Qoyawayma 
(1984: 27) .  The sacred core of the culture is the Hopi 
religion, the gravitating force which holds the Hopi world 
together and maintains with consistency the socialization 
process. 
Those who leave the Hopi mesas do so with some 
guilt and regret. Qoyawayma (1984: 18) explains that "By 
breaking the cultural pattern in my own life I have, at 
least indirectly, helped to destroy it for the Hopi people 
as a whole. " In 197 3 I noted at Moencopi a Hopi couple 
who had moved to Alaska but returned to their native 
village especially for the initiation ceremony. Dozier 
(1983) explains that "Pueblo society and culture is 
vigorous and enduring. While members may live for varying 
periods of time away from the pueblo, they return 
constantly to enjoy the rewards of community life. " 
Qoyawayma (1984: 27) in her autobiography recounts 
that: 
In all things great and s mall, the true Hopi saw 
the focus of creation in operation. This 
spiritual understanding gave a sense of depth and 
dignity to their frugal and often difficult 
everyday existence, as did the unfeigned respect 
for the wisdom of the elders, and the devotion of 
the elders in providing the children with mental 
and spiritual illumination as well as physical 
sustenance. 
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From earliest childhood she had been taught to pray. The 
Hopi gets up at dawn and goes to the mesa's edge to voice 
his thankfulness for all life, and he reaffirms his belief 
in the established Hopi pattern (Qoyawayma 1984: 15) . 
Those who adhered to the �opi traditions 
considered the white man's school to be a foreign 
influence, something that stood against the Hopi way of 
life, KaHopi, or not good. Qoyawayma recalls the first 
children enrolled in government schools were often taken 
by force from their homes. Worse yet, school authorities 
used the feared Navajo police to enforce school 
attendance. In retrospect Qoyawayma ( 1984: 29) comments 
that "It was not easy to make oneself over by government 
edict. " Children were taken without their parent's 
consent and forbidden to speak their native language. The 
teachers, who could not or would not try to pronounce or 








Matters of discipline were not handled 
humiliation. 
way either. Children were slapped, whipped, 
a corner causing public embarassment and 
The Hopi "do not believe in whipping except 
ritually and that by the proper person at the proper time. 
To be chastised publicly was a disgrace to the child as 
well as the family" (Qoyawaya 1984: 20) . School personnel 
never made an effort to accomodate the culture they were 
invading. In time those who had "taken the pencil" as the 
3 4  
Hopi called it, or signed up for school, found themselves 
in conflict with the Hopi Way and with the . conservative 
elements of each village. 
In the historical development of formal education 
among the Hopi, the contrast between the traditional and 
outside culture and their methods of educating are 
striking. The education methods employed by the Spanish, 
the missionaries, and the government school officials were 
out of harmony with the culture of the Hopi, and the 
outsiders were destined to find conflict with the Hopi 
because of the imposition of schooling. A respect for the 
native culture and the Hopi Way might have made the school 
less annoying to the Hopi, but history will not portray 
that possibiLity. 
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CHAPTER 3 
THE CONTACT PERIOD 
Although the Hopi Indians had practiced their own 
paiticular f6rm of education for many centuries, the 
Spanish were the 'first Europeans to introduce formal 
education and classroom instruction. Th�y sought to 
subdue the Hopi and other Pueblo tribes in what is now the 
American Southwest through a systematic program of 
conquest followed by missionization. In 1539, members of 
Cabeza de Vaca's expedition crossed Arizona and heard 
about the Moqui pueblos from the Zuni, but they never 
succeeded �n reaching their villages. The earliest record 
of Spanish contact with the Hopi area dates to 1540 and 
the arrival of the expedition of Francisco Vasquez de 
Coronado . : ,who had set out from the Mexican province of New 
Galicia in search of some lost cites of gold. The Spanish 
first arrived in the Zuni area where Coronado established 
his headquarters. From Zuni Coronado sent a small group of 
men under the leadership of Pedro de Tovar to investigate 
the Hopi (Donaldson 1893:20, Spicer 198 1: 189) . In their 
search for gold and minerals, the Spanish were 
disappointed to find only 
poor Indian populations who 
useful information that the 
salt mines and the relatively 
exploited them . The only 
Hopi provided to Coronado's 
men was that there was a great river to the northwest . 
Consequently Coronado dispatched Don Garcia Lopez de 
Cardenas back to the Hopi country which the Spanish called 
Tusayan, from where he secured Hopi guides who led him to 
the Grand Canyon and the Colorado River (Spicer 198 1) . 
The next Spanish explorer to visit the Hopi region 
was Antonio de Espejo who arrived in 1583, some 
forty-three years 
hopeful of finding 
much celebrated by 
after Coronado .  Espejo was still 
the legendary riches which had been 
earlier explorers, but he too was 
disappointed. The only form of metal found was copper . 
In 1598 and again in 1605 Juan de Onate stopped by the 
Hopi pueblos while exploring the adjacent areas . His 
visits were of little consequence to the Hopi . 
Finally on August 20, 1629, the feast day of San 
Bernardo ,  three Franciscan priests , Francisco Porras , 
Andreas Gutierrez , and Cristobal de la Concepcion, arrived 
at Tusayan, the now abandoned Hopi town of Awatovi (James 
1979 : 44) . The arrival of these priests who were zealously 
intent on converting the Hopi to Catholicism, marks the 
beginning of a less than compatible period of unrest and 
hostility between the white man and the native Hopi . 
The first thing the friars did was to build a 
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church directly on top of one of the maj or kivas, the 
underground sacred ceremonial chambers of the Hopi. This 
act, one might assu�e, was more than symbolic of the 
priests ' desire to replace the Hopi religion with their 
own. The church was aptly named San Bernardo after the 
feast day on which the priests arrived at Tusayan. Other 
churches were built at the Hopi villages of Shongopovi, 
San Bartolome, and at Oraibi, San Francisco. The first 
church at Awatovi had a chapel, workrooms, living 
quarters, offices, and 
"schoolhouse" (Montgomery et 
a classroom 
al. 1 9 4 9 ) .  
section or 
The first Hopi 
Indians to learn to read and write and recite the Catholic 
catechism were instructed in the classrooms at San 
Bernardo in the village of Awatovi "where children and 
other neophytes were schooled in the catechism and other 
necessary rules and lore of the new religion" (Montgomery 
et al. 1 9 4 9 : 75 ) . 
In their z eal for conversion, the Spanish showed 
no tolerance for the native Hopi religion nor the culture 
which supported it. The friars made no effort to 
accomodate the native cultural pattern of the Hopi. 
Conflict was inevitable and serious trouble began to 
develop by the early 1 6 5 0s .  In particular, one priest, 
Alonz o  de Posadas, was accused of having improper 
relations with an Indian woman. In 1 6 65 Friar Salvador de 
Guerra severely beat a Hopi man for idolotry and poured 
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turpentine over 
painful death. 
him and set him on fire, causing his 
For this deed the friar was only 
reprimanded by being _transferred to a new assignment with 
another group of Indians. Many other priests were accused 
of marking Indians by burning them and of violating vows 
of chastity and other misconduct (James 1979: 48) . 
The Hopi could not deal with the inconsistencies 
in Spanish behavior. 
them to be virtuous, 
The priests in particular taught 
but their own behaviors did not 
conform to the same standards of morality that they 
expected of the Indians. "The records of 17th-century New 
Mexico are crowded with reports of mistakes, 
irregularities and immoralities in the public and private 
lives of members of the government, the military, and the 
priesthood. "  writes Montgomery et al. ( 1949: 1 1) .  The 
Hopi and the other Pueblo tribes throughout the New Mexico 
Territory, who were experiencing the same treatment, 
prepared themselves to reject the new Christian morality 
and d omination. It should have come as no surprise to the 
Spanish that the generally peaceful Pueblos could not have 
endured them for long. Beginning on August 10, 1680 the 
Hopi and neighboring tribes staged what has come to be 
known as the Pueblo Revolt (Spicer 198 1: 19 1) . At Awatovi 
where the original church of San Bernardo had been built, 
the Hopi killed the remaining priests, broke the church 
bells, and then turned the church yard into a sheep 
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corral . In the words of Montgomery et al. (1 94 9) "The 
Kachinas won then and hold the field today. "  
The post-rebe; 1 1on period was peaceful for several 
years. The Spanish attempted reconquest in 16 92, and the 
Hopi made a "temporary" pledge of allegiance which was at 
best fraudulent and short lived . The Spanish also 
continued to have problems with the Pueblos located to the 
east of the Hopi. Many of them came as refugees to live in 
the security of the Hopi villages. The Hopi mesas were 
remote from the Spanish strongholds, and officials were 
hesitant to expend manpower for their continued 
allegiance. Only the friars maintained an active interest 
in the people of Tusayan. In an effort to further protect 
themselves from the Spanish and the encroaching Ute, 
Navajo, Apache, and future invaders, the Hopi moved the 
villages of Walp!, Mishongnovi, and Shongopovi to the mesa 
tops. Refugees from the Tewa Pueblo villages in New 
Mexico, who had also come to hate the Spanish, came to the 
Hopi area and built the town of Hano on First Mesa (James 
1 97 9:57 ) .  
By the end of the 17th century, the only remnants 
of the Spanish besides the ruined churches were their 
sheep, cattle, and chickens which became welcome additions 
to the Hopi diet and way of life. An important 
educational legacy left by the Spanish was an Indian named 
Francisco Espleta who had been taught to read, write, and 
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speak Spanish by Father Joseph de Espleta. His education 
made him resolutely anti-Spanish. The Indian Francisco 
Espleta became 
of Oraibi. In 
chief_ at the dominant conservative village 
1700 he designed a plan to destroy the 
village of Awatovi because the Hopi there were sympathetic 
to the Spanish who were trying to reestablish control. 
Espleta along with warriors from Oraibi, Mishongnovi, and 
Shongopovi attacked and destroyed Awatovi which soon 
turned to ruin and remains so today. 
The Spanish made several visits to the Hopi mesas 
during the next · few decades but were unsuccessful at 
gaining a religious foothold. Even the famous Father 
Escalante, who traveled extensively throughout the 
Southwest, failed to convert the Hopi during his brief 
visits with them in 1775. The Fransiscans' attempts to 
regain respect were a miserable failure and even the 
Jesuits, who were given the unwelcomed responsibility by 
the King of 
Hopi (Spicer 
Spain, were unsuccessful in converting the 
198 1 ) .  There were friendly visits from 
Spanish travelers and explorers and occasional minor 
skirmishes between them and the Hopi but none led to 
subjugation. Where the Spanish were concerned, the Hopi 
were obstinate; they were determined to maintain their 
religious and cultural autonomy. The Spanish, however, 
dominated the surrounding area until the Mexican War when, 
in 1846, the territories of New· Mexico and Arizona became 
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part of the United States. 
The Hopi's first contact with whites other than 
the Spanish occurred - during the years 1826 to 1828 with 
the arrival of trappers and explorers from the east. 
These were generally friendly visits of short duration. 
However, in 1834, some passing trappers, members of the 
Rocky Mountain Fur Company, plundered some Hopi gardens 
which resulted in resistance by the Hopi. The trappers 
shot some fifteen to twenty Hopi but suffered no losses 
themselves (Spicer 198 1) . 
Because they were isolated and surround ed by the 
fierce Navajo, the Hopi, or Moquis, as they were called in 
the early reports made by agents, were seldom visited by 
the new United States officials in the territory. In 
1850, a Hopi delegation visited Santa Fe to ,inquire about 
the new government and ascertain their intentions toward 
the Hopi. No doubt they also wanted assistance in 
resisting the Navajo invaders who continued to pester 
them. Agent J. S. Calhoun expressed his desire to visit 
the villages but was unable to secure a military escort. 
The Hopi returned home shortly with presents from the new 
government. 
with the 
They had made the agent aware of their plight 
Navajo and had received a sympathetic ear 
(Donaldson 1893) .  
Dr. P. S. G. Ten Broeck, assistant surgeon to the 
army in New Mexico, made several visits to the Hopi 
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villages during 185 1 and 1852. Ten Broeck's extensive 
report describes in detail one of the Hopi ceremonies 
performed at the village of Walp! on First Mesa. The 
ceremony was identical to one the ceremony the writer saw 
performed at Walp! during the summer of 1985, 
strengthening the idea of the unchanging Hopi. The seven 
villages visited by Ten Broeck had a population of around 
eight thousand. However, within two years, after a severe 
outbreak of smallpox which originated at Zuni, the numbers 
diminished drastically to about two thousand (Donaldson 
1893) .  
THE MORMONS 
The next significant group of "foreigners" to 
visit the Hopi were Mormon explorers led by Jacob Hamblin. 
The Mormons like the Spanish were interested in colonizing 
the area and proselytizing the Indians. The most complete 
and historically valuable record of the Hopi from 1858 to 
187 3 can be found in the records of the Mormon Hopi 







as early as 1852 when reports arrived in 
Valley of mesa dwellers to the . south. 
However it was not until 1858 that activity and missionary 
work became intensified resulting in fifteen expeditions 
and 125 men visiting the Hopi over a fifteen year period. 
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Jacob Hamblin, sometimes called the buckskin apostle, 
accompanied every expedition � Mormons described the Hopi 
as an "isolated peop le unspoiled by contact with other 
whites" (Peterson 1971 : 182) . 
The Hopi received the Mormons in a friendly 
manner, in pa rt . because of some ancient. legend which 
foretold that white bearded me n from the east would come 
to the Hopi a nd b ring a good spirit and friendship. A 
strong affinity developed between the two peoples which 
has lasted to the present. However, in spite of their 
strong friendship and good relations wit h Hamblin and 
other Mormons, the Hopi were generally resistant to 
conversi�n to the Mormon religion. Part of their affinity 
lay in having common enemies. The Navajo and Ute in the 
v�cinity caused as much 
they did for the Hopi� 
trade with each other, 
problem for Mormon settlers as 
The Mo rmons and the Hopi began to 
and Peterson. (1971) insists that 
the Hopi always got the best end of the deals. 
The Mormons made some attempt to instruc_t the Hopi 
in the· English language. Marion Shel ton arrived in Orai bi 
in the fall of 1859 and began teaching the Hopi the 
Deseret Alphabet : "those to whom I have given lessons have 
taken right hold to the alphabet and several of them know 
the first six characters, and we can hear them hollowing 
the sounds throughout the village" ( quoted in Peterson 
1971 : 189 ) .  By March of 186 0 however, at the time of their 
departure from Oraibi, Shelton's companion, Thales 
Haskell, lamented that they had "tryed in vain to learn 
the Indians the misteries [ sic ] of the Deseret Alphabet. " 
(Peterson 197 1: 189 ) .  Mormon elders thereafter 
concentrated on learning Hopi and Spanish as their means 
of communication with the Hopi and other Indians of the 
Southwest, although only a handful ever learned enough 
Hopi to communicate well. Again it appeared that the Hopi 
educated the Mormons more than the other way around. 
In 1863, after receiving several invitations from 
Br�gham Young, four Hopi leaders agreed to visit the 
Mormon leaders in Salt Lake City. One of the four 
remained in St. George, Utah to learn English while the 
others continued on to Salt Lake with Jacob Hamblin. 
There they met Brigham Young and other Mormon leaders and 
had their picture taken, probably the first Hopi 
photographs, by Charles Savage. This visit by the Hopi 
led the Mormons to increase their efforts to missionize 
and eventually to colonize the northern areas of Arizona. 
The closest and most successful colony was established at 
Tuba City in 1876 where the Mormons lived as neighbors 
adjacent to the present day Hopi town of Moencopi 
(Peterson 197 1) . But in spite of their friendly attitude 
toward the Mormons and the proximity of their new 
settlements, the Hopi remained Hopi in body and in spirit. 
Peterson ( 197 1: 19 3 )  records that: 
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Wilford Woodruff, who lived at Moenkopi for 
several months and on the Little Colorado River 
for a full year in 187 9-80, probably expressed 
the opinion of most Mormons when he wrote that 
the 'Oribas and Moquies are very dull and 
superstitious and hard of understanding compared 
with the Navajos, Zoonies, Lagoonies, and 
Islatos. ' 
The Mormons still could not comprehend that the Hopi 
understood well, and it was probably the Mormons who were 
"hard of understanding. " The years of interaction with 
the Mormons paved the way for the eventual arrival of the 
government agent and other missionaries who would bring a 
new type of education. 
WASHINGTON AGENTS 
Finally, the Hopi were forced to make contact with 
the new Territory of Arizona in 1864. By coincidence Hopi 
representatives had already met the new superintendent for 
Arizona, Charles D. Poston, during their visit to Salt 
Lake City the same year. Poston heard their complaints 
a g ainst t he Nava j o  and was favorably imp ressed with  the 
Hopi whom he met. As did many new agents and visitors to 
the Hopi, Poston reported that the Hopi were peaceable and 
friend ly and commented that "the account given of their 
character and traditional origin is very interesting" 
(Annual Report of the Commissioner of Indian Affairs 
1864 : 20 hereinafter A. R. C. I. A. ) .  




from the new government agency in Arizona. 
no goods or foodstuffs were available, the 
initial visit from � he Hopi made the new officials aware 
of their plight for which they eventually received 
considerable sympathy. In the first Annual Report to the 
Commissioner of Indians Affairs in 1864, Colonel 
Christopher " Ki t "  Carson described the Hopi as a 
"peaceable people, [ who ] have never robbed or murdered the 
people of New Mexico, and are in every way worthy of the 
fostering care of the government. " Carson found the 
approximately 
condition. 
four thousand "Moquis" in a deplorable 
Nevertheless, he utilized the on-going 
Hopi-Navajo conflict 
several Hopi to join 
to his advantage by persuading 
him on his war path against the 
hostile Navajo. At least in part, Carson's description of 
the harsh, barren, arid, environment surrounding the Hopi 
villages and the Hopi's willingness to assist and aid the 
cause against the Navajo may have helped secure eventual 
assistance. 
Subsequent to Carson's report, Superintendent 
Poston recommended that John Moss be appointed a separate 
agent for the Hopi. He was to be paid a salary of 
$ 1000. 00 for his services. But for whatever reason, 
possibly because Poston was elected a delegate to Congress 
and resigned his post shortly after making his report, 
Moss never took his position, and the Hopi remained 
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without their own agency. 
Salaries for individuals ·in the Indian service 
were less than desirable. In 1864 Superintendent Poston 
recorded that: 
the Indian service for the past year has been 
arduous and unremunerative. It is part not 
brilliant but the faithful discharge of its duties 
brings the satisfaction of having done something 
to ameliorate the conditions of an interesting 
people, who seem doomed to pass away before the 
juggernaut of civilization [ sic ]  (A.R. C . I. A. 
1864: 158) . 
Poston's attitude toward the Indians was not typical of 
most agents. It is noteworthy that he approached his 
responsibility in a humanitarian manner, and that he could 
foresee the inevitable disintegration of native culture. 
Poston's eloquence for the red man continued: 
It is not necessary to repeat history to prove 
that, from the landing of Columbus to the present 
time, contact with the whites has been as fatal as 
the plague. The Indians are, without doubt, 
susceptible of improvement, and these under my 
care are peculiarly docile. The government is 
not, perhaps, now in a condition to do them 
justice; but if the necessary means could be 
appropriated and faithfully dispensed, the Indians 
of Arizona can be made industrious and intelligent 
beings, adding something to the wealth and power 
of the nation . (A.R. C. I. A. 1864: 158) . 
In the same annual report agent John Ward of New 
Mexico, who was acquainted with and had some adjunct 
responsibility for the Hopi as well as the New Mexico 
Pueblos, made some extensive and critical remarks on the 
subject of education: 
This subject calls loudly for the special 
attention of the government. It will be observed 
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that several of the pueblos have not a solitary 
person capable of reading and writing; while, 
among the few to be found in others, the greater 
number can read only printed matter • • •  Not a single 
place properly entitled to the name of school is 
to be found among the pueblos, nor a teacher of 
any capacity whatever. This matter seems to be 
entirely overlooked, and the Indians are left to 
do the best in their power towards the education 
of their children. The subject has been brought 
to the notice of the government more than once, by 
officers of the department, without eliciting the 
attention it so much demands. It is therefore 
respectfully suggested· that the propriety of 
presenting the case fully and forcibly before the 
department is a matter of the greatest interest 
and importance (A. R. C. I. A. 1864: 158) . 
Agent Ward felt that the Pueblos had been treated 
unfairly. They were peaceable people and deserved to 
receive the same opportunities for education that were 
afforded Indians in other superintendencies. Ward 
complained that in eighteen years under the jurisdiction 
of the United Sates government not one dollar was spent on 
the Pueblos. He accused his superiors of educating 
neglect and of making promises that were not kept, 
treatment which caused the Indians to lose confidence in 
the agents and to mistrust the government which they 
represented. Ward insisted that schools were needed to 
demonstrate that the government was sincerely interested 
in the Indian's welfare (A. R. C. I.A. 1864) . 
One senses the caring and sympathetic feelings 
which agent Ward had for the Indians, and his remarks 
reflect the frustrations felt by many others who labored 
for and in behalf of the Indian during the last century. 
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In particular, Ward had high aspirations for the Indian 
and great faith in education as a cure all for many of the 
problems facing him. 
Officials in government slowly began to listen to 
the plight of the Native American. In reference to the 
Indian, the honorable William P. Dole, Commissioner of 
Indian Affairs, in his report of 186 1, says: 
Innumerable instances have demonstrated that he 
possesses capacities which, properly developed, 
would enable him to live creditably among the most 
enlightened nations. These remarks are peculiarly 
applicable to the Pueblos, and with them the 
problem can be fully solved (A. R. C. I. A. 1864: 189). 
Despite sympathetic attitudes and good intentions, 
no agent visited the Hopi in 1865 or 1866. Agent John 
Ward at Pueblo Agency, New Mexico gave the Hopi _ corn and 
tools for which he remarked "there never was a more timely 
and charitable issue made" (A. R. C. I. A. 1865:356). Ward 
complained about the Navajo treatment of the innocent Hopi 
and further protested the lack of attention given to them 
by the government through the new Arizona superintendency, 
su gg e s ting that, the Hopi be extended th e protection and 
benefits to which they were entitled (A . R. C. I. A. 1865). 
The position of the Hopi villages in the middle of the 
hostile Navajo and Apache made the task of entitlement 
very discouraging to the agents of Arizona, and they 
frequently were more than pleased that the Hopi in 
desperation went to the New Mexico agent instead of to 
them . Arizona Agent George Leihy, who commented on the 
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poor and wretched condition of the Hopi in his repor t ,  was 
subsequen tly murdered by one of t he hostile bands of 
In dians before he cquld advance any assistance to the 
Hopi. The 1 8 6 6  repor t ,  relying on information from 
previous years, merely stated that t he Maquis were 
"peaceable and self-sustaini.ng, costing t he governmen t 
nothing except in cases of ext reme necessity resulting 
from crop failure" (A. R. C. I. A. 1 8 6 6 : 27). 
That education for the In dians was par t of the 
program in the Arizona Superintendency was eviden t by the 
recommendation of George Den t ,  the new agen t ,  that  a 
teacher be hired for the Pima and Maricopa. Expenses 
included $ 5 0 0. 0 0 for the teacher ' s  annual salary, $ 80 0. 0 0  
t o  erect a school building, and $30 0. 0 0  for t he purchase 
of books and stationery (A. R. C. I. A. 1 8 67 : 1 59). But the 
Hopi were still too remo te for Den t to make a visit . 
In 1 8 67 Agen t War d  from New Mexico assisted the 
Hopi in some problems with Mexican raiders who had killed 
some Hopi and taken captive ·several women and child ren. 
The capt ives and stolen proper ty were recovered , and the 
raiders were punished for their deeds. Throughout the 
1 8 6 0s, effor ts were initiated t o  move the Hopi from t heir 
homeland to  a "more sui table" location in the Verde valley 
or along the Colorado River. The Hopi consisten tly 
rejected t he offers to move from the sacred and secure 
mesa tops and canyons where they had lived for cen turies. 
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Captain Charles Whittier, in his military report, pressed 
the issue �f removal because he felt that the Hopi might 
be of assist� nce to the military as a buffer and as an 
auxiliary in de aling with the Apache and Navajo 
(A . R. C. I. A • . 1 8 69: 6 03). But the Hopi would not be moved , 
an d the Unite d States agent would eventually have to 
travel to the remote mesas to assist them. 
' 
, I . 
· 5 2 
the 
I n  
New 
CHAPTER 4 
THE FORMATIVE PERIOD 
December 1 869, special _ agent A. · D. Palmer from 
Mexico Agency briefly visited the Hopi and 
on their general welfare and � eeds. The next reported 
spring agent Palmer returned to the villages · from Fort 
Wingate where he was staying. For his spring trip Palmer 
secured a "good supply" of farm implements and seeds and 
took with him a farmer who instru� t�d the Hopi � n  the· use 
of tools and proper planting of · the seed, marking the 
first time that education was offered to the Hopi by the 
United States government. 
Palmer returned later the same year with an army 
Jules Le Carpentier, who vaccinated several doctor, 
rel uc tant 
however, 
Hopi against smallpox . As it turned out , 
the vaccine was spoiled and therefore 
ineffective. Unfortunately, d uring several later dec ades, 
the Hopi population was considerably diminished by 
smallpox epidemics. Palmer had become aware of the last 
major epidemic during the mid- 1 85 0s ,  and he wanted to 
protect the Hopi against a recurrence. His concern was 
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further expressed whe n, shortly after his visit to the 
Hopi villages, some Hopi cam e to see him at Fort Winga t e  
to complain about -the Navajo. He  issued guns and 
ammunition to them so they could de f e nd the mselves against 
the marauders . 
In his 1 870 report, Palmer wrote that the Hopi 
had a tradition that the Americans were to come some day 
and bring them everything which they ne eded, horses, 
wagons, clothing, rifles, and teachers . The traditional 
myth re f erred to white men from the e ast and not 
necessarily to the Americans, although it  may have e nded 
up that way . Palmer was quick to respond: " I  prese nted to 
them the necessity of helping themselves • • •  and that should 
their Great Father find them willing to do so, he would be 
encouraged to assist them in the future " (A.R.C . I.A. 
1 870: 599). But assistance was slow to arrive. Eve n 
Palmer se emed to lose interest in the Hopi. He reported 
them to be the most ignorant and superstitious tribe he 
had ever se en. This f e eling in part was the result of 
initial conflicts with a group whom he called the 
" Oraybes" (people of th e village of Oraibi) . In closing 
his report, Palmer suggested that what the Hopi really 
ne eded was a relible man with them who could gain their 
confide nce, instruct them in the proper mode of work, and 
ge nerally transact business for them. In concert with 
several chie fs who requested school teachers and eve n 
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missionaries and further committed themselves to 
cooperating with them, Palmer stated, "there is . a · good 
field for such labo1: among them " (A. R. C. I. A. 1 8 7 0 : 6 0 0 ) . 
The Hopi had been examined, were in a good state of 
health, and so Palmer 
successful year in 1 870. 
departed after a seeming ly 
Stil l no one f rom the Arizona 
superintendency was assigned to them. 
The new superintendent for the Arizona Ter ritory, 
H. Bendel l, was anxious to extend an industrial -type 
education to the Indians under his charge where the 
rudiments of mechanics and f arming could be . taught. 
Industrial education became the mode for schooling f reed 
blacks in the South after the Civil War through such· 
organizations as the Freedmen ' s  Bureau, and the idea was 
slowly gaining popularity with those who administered 
programs for Indians. Some $ 5, 0 0 0 of the Arizona budget 
had been set aside specifically f or the Maquis (Hopi ) ,  
though getting it to them due to the remote location was a 
problem. To help deal with the Indians in Arizona, 
Bendel l asked: 
if those societies in the east who are yearly 
expending immense sums in furnishing missiona ry 
labor and light to the heathen abroad could not be 
induced to look about among our Indian heathen, 
and, by permitting them to partake of some of the 
lavish generosity bestowed upon others, assist in 
relieving the Gover nment of a deal of embarassment · 
as wel l  as expense (A . R. C . I. A. 1 87 1 : 246 ) .  
Though not in direct response, · eventual ly missionaries did 
come to aid the cause of the "heathen " Indian. 
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General discussions about schools at the New Mexico 
agencies also centered around the need for industrial or 
manual labor schools for the Pueblos where farms could · be 
attached to them. There, boys could work and learn farming 
and the girls could learn sewing and housework. Whites 
perceived manual training as "proper" education . for blacks 
and Indians. Industrial education would eventually· be 
further imposed on Indians and blacks alike through the 
development of a number of government sponsored boarding 
schools. The thrust for Indian boarding schools was 
forming at the time agents first began interacting with the 
Hopi. 
Agent Miller at Fort Defiance suggested that 





children from them in boarding 
later. Miller saw a need to 
boost the pay for at least one teacher under his 
supervision. The former Miss Gaston had been making a mere 
$60 0 annually, and 
$ 1, 0 00  due to the 
She had recently 
missionaries, and 
Miller recommended a new salary at 
high cost of living in a remote area. 
married one of the Presbyterian 
Miller felt that the key to 
Christianizing the Indians was in having missionary 
teachers first convert the children (A . R . C . I . A .  1871). 
The year 1871 was a particularly difficult time for 
the Hopi because of crop failures and insufficient food 
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supplies which required them to slaughter several sheep, 
thus reducing their flocks significantly. But spring came 
early in 1872, the .rains were plentiful, and the crops 
abundant. Sometime during that year, the first school was 
established for the Hopi. Special agent W. D. Crothers, 
again from Fort Defiance, New Mexico, complained that the 
single school accomodating approximately thirty pupils was 
insufficient to handle the four hundred children who were 
school age. Speaking of the Hopi, Crothers wrote " Their 
locality is so remote from civilization, that in order to 
make much progress in civilization there must be a greater 
number of schools established among them" (A. R. C. I. A. 
1872:324). Crothers explained what he perceived to be an 
obvious need for more schools and suggested their location. 
He said that they could be constructed similar to the Hopi 
dwellings of local stone and mortar, by Indian labor, at a 
cost of only $50 0 each. Because of Crothers' treatment of 
the Hopi, local feelings toward the government had greatly 
improved and the agent felt comfortable at recommending 






w .  s .  Defrees succeeded Crothers and was the first 
to establish his agency on the reservation as part of 
Arizona Territory. He arrived just after a pleasant 
storm and the Hopi regarded his arrival as a good 
During this early period, the agency was called the 
Pueblo Agency. Defrees was a good first agent on the 
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reservation. Like Crothers , he found the Indians , even the 
" Oreybes , "  to be friendly and harmonious. It is obvious 
from his reports that he liked the Hopi . and was aware of 
their behavior and tolerant of  their cultural traditions. 
His 1 873 report describes the Hopi as a virtuous people 
with good health who consequently were free from disease. 
By disease , in addition to common ailments , Defrees 
probably meant the venereal diseases that plagued many of 
the tribes located near white settlements in central 
Arizona. 
During 1 873 the agency was given $ 1 5 0 0  to erect an 
agency -house and a school-house which were built to the 
east of the mesas at Keams Canyon. Defrees praised the 
students at the school whom he described as progressing 
well and keeping good attendance. He also purchased a 
blackboard , an article long needed for the school. More 
schools were needed and there were pupils enough to fill 
them. In his 1 874 report , Defrees , now a little 
discouraged , f urther commented on the Hopi: 
They manifest more of an interest in schools , and 
seem anxious to learn- -!  refer now to the older 
ones ; they promise , if  an industrial school is 
started here at the agency , that it shall be well 
attended ; but they have deceived me so often , I am 
not disposed to put any dependence in what they say 
(A.R.C. I.A. 1 874: 290 ) .  
Def rees intended to try an industrial school on a small 
scale and then decide whether a more extensive one should 
be added. The existing school in place at Keams Canyon 
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continued to have good atte ndance, but the age nt felt that 
the pupils were · not progressing as well as he wanted them 
to because of their association with their families while 
out of school. Defre es thought that the only remedy for 
this problem was to remove the children  from their home 
settings. 
Re moval was carried out by W .  B.  Traux, who served 
as agent for 1 875 and 1 876.  He managed to build facilities 
for boarding students at Keams Canyon where pupils were 
separated from their families who remained se veral miles 
awa y on the mesas. At the boarding school pupils could 
progress in learning the white man ' s  way of life faster 
because the y could associate on a regular basis with their 
teachers who spoke only English. Traux praised the ability 
of his scholars whom he claimed were anxious to become like 
Americans. In  its second year of operation, the manual 
labor boarding school wa s doing very well. According to 
Traux, "The pupils exhibit an aptness and capacity to 
acquire a knowledge of letters equal to the average 
American" (A. R. C. I. A. 1 876 : 6 ) .  The childre n  were eager to 
learn. He reported that some boys, whe n required to be 
away from school to te nd their flocks, requested that they 
be able to take the ir books with them so they could study 
their lessons as the she ep grazed on their own ( A . R . C. I. A. 
1 876 ) .  
Many others also 
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wanted education for their 
children, but only a few could be accomodated at the small 
boarding school at Keams Canyon. Traux not only requested 
clothing and economic assistance for the poor Hopi but 
recommended that teachers and additional schools be placed 
in proximity to the more remote villages on the mesas. 
Traux ' s  moralizing reports must have had an impact in 
Washington. He recorded: 
Those in ignorance and superstitution should be 
afforded the means to bring them to the light of 
civilization and Christianity. The Bible and the 
common school must be given them if they would ever 
rise to the true position of citizens. I believe 
that no nation or peope ever did or ever will, by 
their own unaided eforts, lift themselves out of a 
state of degradation and barbarism into a permanent 
civilization (A. R. C. I. A. 1875:2 12). 
Although Traux tried to persuade the Hopi into moving to 
the Indian Territory or to some other more hospitable 
location, he became convinced that they were determined to 
remain in their traditional homeland at all costs. 
Accordingly Traux recommended that the government establish 
a separate reservation for the Hopi as soon as possible to 
prevent continued encroachments by the surrounding Navajo. 
The peace, progress, and prosperity enj oyed by 
Traux and the Hopi was short lived. By October of 1876 the 
separate Moqui Agency was disbanded, and the agency 
property including the school facilities were sold at 
public auction. There was no official agency operation for 
two years except for occasional agent visits from the 
Navajo  Agency at Fort Defiance. Agent Alex G. Irvine 
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visited the Hopi in November of 1 8 7 6  and report ed that 
their health and general status was pro�perous. For years, 
agents requested . and - tried every way possible to persuade 
the Hopi to relocate in a land more suitable for farming. 
During 1 8 7 6  a few of the Hopi resettled at San Bernadina 
and Santa Barbara, Calif�rnia, although by far the maj 6 ti ty 
preferred to stay on their sacred mesas. Agent . Irvine 
. recommended that the government: 
furnish them with a schoolteacher, which . the y are 
anxious to have with them. Let him have sole 
charge of them, and have the distribution of any 
articles of clothing which may be provided, 'that he 
may giv e the same in the form of rewards to the 
children. It will encourage the children in 
efforts for advancement, and the teacher will be 
better able to control them. The Moquis will in 
that way receive the greatest benefit from the 
clothing, and the fact must not . be lost sight of 
that Indians must receive some inducement to attend 
school, as they do not appreciate the necessity of 
an education (A. R. C. I. A. 1 8 7 7 : 1 6 0 ) . 
It was a familiar assessme nt and familiar recommendation. 
Someday someone would hear it. 
In 1 8 7 8  William A. Mate er served as agent at the 
Hopi villages. He, too, pressed the Hopi to move to an 
area along the Little Colorado Riv er where they could farm 
a more productive land and there relinquish their 
superstitious mode of life and dress. Part of the reason 
he wanted to move the Hopi was so that the cost of carrying 
mail and supplies to them could be reduced. Mat e er's 
ignorance of the Hopi way of life was aptly illustrated by 
one eleme nt of his annual report. He wrote: 
' I  
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Their present mode of living, huddled in villages, 
each house communicating with the other, induces 
promiscuous intercourse to such an extent that many 
are afflicted with venereal diseases. This evil can 
only be remedied _ by providing separate homes for 
each family and causing them to live apart from 
each other (A. R. C. I. A. 1 878: 9) . 
One wonders what type of assessment Mateer would give to 
modern-day apartments, condominiums, or motels. In 
contrast to criticisms of other tribes in Arizona and New 
Mexico, no other agent had ever complained of venereal 
disease among the Hopi. Since it is based on Mateer's 
observations during a limited period of residence, the 
legitimacy of the accusation is doubtful. 
Despite his criticism of Hopi residence patterns, 
Agent Mateer believed that the Indians deserved some relief 
from the government, particularly because they had never 
fought against it. The last school in operation had closed 
during September of 1 876. The Hopi continued to request 
schools and even promised forty or fifty scholars in 
residence should the boarding school reopen. They also 
wanted day schools at the more remote villages where 
child ren could attend part-time and still accomplish their 
tasks and duties with their households. Agent Mateer 
remarked that he saw a marked difference in manners, d ress, 
and energy, between the young men who had attended the 
boarding school from 187 5  and 1876 and those who had not 
attended school. He recommended: 
that six of the brightest Hopi boys, sixteen years 
of age, be sent to a State normal school for four 
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or five yea rs, where they could have the greatest 
advantages for the least amount of money. I feel 
confident that they could be maintained in many of 
the State normal schools for $200. 0 0  each per year. 
These young men _ upon their retu rn would make 
competent teachers, as they would understand both 
the English and the Moquis languages, and could. be 
employed by the government. Such a system woul� 
certainly do much toward educating, civilizing, and 
christianizing these Indians (A. R. C. I. A. 1878:9). 
There is no evidence, however, that the recommendations 
were accepted. What is significant is that the agent 
realized there were some advantages to training the Indian 
to work with his own people in his own language and to act 
as something of a cultu ral broker. 
There were no reports made on the Moqui Agency in 
1879 or 1880. The total population (1, 6 0 0  persons) of the 
seven Hopi villages including Oraibe was inserted in the 
1879 report of the Office of the Pueblo Indian Agency at 
Santa Fe. None of the comments on education or schools 
mentioned the Hopi directly, and the assumption is that the 
day schools and teachers mentioned refer red only to the 
other Pueblos. The report also indicated that the 
Presbyterian Chu rch was active in supporting the 
construction of facilities and assisting in paying teacher 
salaries for some schools in the area (A. R. C. I. A. 1879 ) . 
Apparently beginning du ring the late 1870s the gove rnment 
failed to provide adequate funds for the continued 
operations of the agencies and schools so many schools 
received support from chu rches. 
On the first of October, 1 880, John A. Sullivan 
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arrived at the Hopi villages to take charge of the agency. 
During the previous two years some thirty to forty thousand 
pounds of goods des tined for the Hopi had accumulated at 
Fort Defiance, New Mexico. Naturally the Hopi and thei � 
new agent were anxious to get these goods to the villages 
and have them distributed. After several weeks of trying 
to find a team and drivers for hauling the goods . and 
waiting for the muddy roads to dry, the first distribution 
was accomplished by the end of December. Agent Sullivan 
remarked that "the whole nation seemed to be made glad in a · 
day" (A. R. C. I. A. 1 88 1 :3). Within a few days after 
Sullivan, a new contract teacher, along with his wife ; 
child, and brother, arrived rather abruptly on the scene. 
Agent Sullivan was puzzled about where to house the 
new teacher and his family. He located a house near Fort 
Defiance owned by the trader, Mr. T. v .  Keam, and arranged 
to have the teacher live there until suitable quarters at 
the agency could be built. However, the somewhat contrary 
teacher demanded to stay at the agency in the bleak 
buildings occupied by the agent and used as his office. 
Since the teacher had his wife and baby with him, Sullivan 
was constrained to oblige the teacher but went straightway 
to build separate living quarters. 
Sullivan probably read Mateer's report on Hopi 
housing. 
concerns. 
At least he shared some of the same moral 
He reported, "I  am disgusted at their being 
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huddled together as they are, caring but little, if at all, 
for the personal proprieties that should prevail between 
the sexes, as well -as the old and the young, married and 
single, living and lodging indiscriminately together in the 
same · apartments" (A. R. C. I. A. 1880 : 4). He wanted them to 
move down off the mesas to the valleys where they could 
live in separate houses and learn to farm by means of 
irrigation. Sullivan continued his report : 
The valleys are generally fertile, and sheep, 
cattle, and hogs would afford a good profit to 
these people. Thus housed and homed, the 
school-teacher in his day-school and the missionary 
in his church would find a field in which to work 
and gather many sheaves for the garner (A. R. C. I. A. 
1880 : 4). 
Sullivan was convinced that the first key to success was to 
get the Hopi to move to the valleys and then to give them a 
proper education by the appropriate type of person. 
The Hopi were still anxious to have their children 
schooled but not to move from the mesas. The agents 
assumed that the best policy was to locate day schools near 
the villages. As soon as buildings could be constructed, a 
boarding school was also to be added. The Hopi, according 
to Sullivan, were to be educated in all that pertains to a 
self-supporting and intelligent people. Sullivan insisted 
that a "patient, persevering, experienced man of business, 
not sentimental enthusiasts on specialties" (A. R. C. I. A. 
1880 : 4) was needed to teach the Hopi. This language 
indirectly smacked . of some conflict between the agent and 
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the contract teacher. This conflict may have come about 
because the teacher along with his brother missionary were 
representing the Preabyterian Board of Home Missions. 
Sullivan wanted a practical teacher who could teach the 
Indians to think and reason in wha t he considered a 
practical wa y .  As a basic curricular objective , his 
suggestions were not much different from those who would 
espouse basic skills as educational goals today. Sullivan 
had great confidence in the ability of the Indians to adopt 
the white man's way of life. He was convinced that they 
realized and even acknowledged the "superiority of the 
white man over them" (A. R. C. I. A. 1880 : 5). He called them a 
very interesting branch of the human family , descendants of 
intelligent ancestors , whose faults were the results only 
of their system of education. 
Unlike Sullivan , who doubted the morals of the Hopi 
but nevertheless also extolled their virtues , the new agent 
in 1882 , J .  H .  Fleming , quickly condemned the rituals of 
the Indians before he had even witnessed them . He wrote : 
I have never yet attended any of their dances , and 
cannot speak from personal knowledge ; but , judging 
from reliable authority , the great evils in t he way 
of their ultimate civilization lie in these dances. 
The dark superstitions and unhallowed rites of a 
heathenism as gross as tha t of India or Central 
Africa still infects them with its insidious 
poison , which , unless replaced by Christian 
civilization , must sap their very life blood 
(A. R. C. I. A. 1882 : 5) . 
Fleming , most probably , got his reliable information from 
the teacher or his brother , the missionary , who were both 
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representing the Christian point of view with regard to the 
Hopi ritual s. Although agent Sul livan never referred to 
them by name, his re�ort notes a w. E. Taylor and his wife 
who were serving as teachers at the day school near first 
mesa which was the only school in operation during 1882. 
Both teachers became frustrated with the meager school 
facility and soon resigned their positions.  
The first Hopi day s chool of which there is  any 
description was a s mall  one room structure with a dirt 
f loor and benches without backs for seats.  The room was 
poorly lighted and ventilated and was only intended to 
serve temporarily until accomodations could be built near 
the agency. 
During the 1880s mis sionary activity was picking 
up. Fleming's scathing summation of the dance ref lects an 
intolerant religious perspective. Fleming, too, wanted the 
Hopi to move of f the mesas and escape the promiscuous 
atmos phere of lodging together. He a l s o  cited venerea l 
diseases as a general disorder, although no physician had 
examined the Indians to substantiate that conclusion. 
Fleming was stil l trying. to hire a doctor .for the agency. 
The teacher's brother, the Reverend C. A. Taylor, had been 
busy building a mis sion home and s tudying the Hopi 
language. Fleming wrote of Taylor: 
With an ardent zeal for the highest interests of 
this people, he and his excel lent wife are 
patiently laboring at the 's eed-sowing, ' and expect 
the 'harvest.' They are now absent for the purpose 
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of securing teachers for the school in prospect 
(A . R . C. I . A .  1882:S) . 
It is noteworthy that ministers and missionary teachers did 
aid the cause of education among Indians during the past 
century . But one cannot help but sympathize with the 
native whose education depended on such a lack of cultural 
accomodation caused by a zeal for " Christianity . "  Little 
did the missionaries know how obstinate the Hopi could be 
when it came to their dances and sacred rituals . Whether 
for lack of success in converting the Hopi or more likely 
for lack of funds and personnel for continuing the agency, 
the agency was again disbanded, and by Congressional act in 
1884, responsibilities for the Hopi once more fell to the 
agent for the Nava jo, John H .  Bowman, at Fort Defiance. 
Bowman complemented the Hopi in many ways . 
Although he was primarily an agent for the Navajo, he 
readily admitted that most conflicts between them and the 
Hopi were inevitably the fault of the encroaching Navajo. 
He described the Hopi as a peaceful, friendly people, whose 
"hearty hand-shake and cordial greeting upon the trail is 
in cheerful contrast to the stolid indifference of their 
nomadic neighbors" (A . R . C . I . A. 1884: 137) . The Hopi, Bowman 
reported, were more inclined to civilization and education 
than the nomadic tribes because of their sedentary 
habitations and harmonious lifeways. The Hopi were 
becoming more industrious in many wa y s  too. During 1884, 
they began to acquire and keep cattle. They consistently 
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desired to have their children schooled ( A . R. C. I. A. · 1 8 84 ) . 
In 1 8 84 the Hopi population was �stimated at 1 , 9 2 0 ; 
about 2 5 0  were of school age. Bowman consulted with . Thomas 






this place it 
trading post for a school. The 
"The children being removed to 
would preserve them from the 
annoyance and interruption of daily · visits from parents and 
relatives" · (A . R. C. I. A. 1 8 84: 137 ) .  The proposed location 
for an industrial school at Keams Canyon was considered to 
be a "place well calculated in every way for an Indian 
school, where industry , books, ·and stock care could be done 
to advantage" (A . R. C. I. A. 1 8 84: 1 37 ) .  Agent Bowman implored 
his superiors to be cognizant of the Hopi' s  needs and, 
particularly, 
could teach 
1 8 84: 1 38 ) .  
to employ a farmer, a good practical man, who 
school "while he was resting" (A . R. C . I. A .  
They also needed a physician to attend to their 
health needs, although no mention was made of the venereal 
disease problems which had reflected the previous agents ' 
concern for morality. Bowman ' s  poignant closing to his 
1 8 84 
their 
report exemplifies his 
lit tle ones could 
perspective on the Hopi: 





legends of the dead past they could give to the 
the traditions of their race" (A . R. C. I. A .  
1 8 84: 1 38 ) .  This marks the first time any agent actually 
acknowledged the fact that maybe the Hopi had something 
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worthwhile to offer to the rest of humanity. 
The employment of a farmer was the on ly 
recommendation of Bow�an ' s  that was accepted. George H. 
Bendel l worked with the Indians at least during 1 8 8 5  and 
taught them much about husbandry. But the Hopi and agent 
Bowman were both disappointed that on ly the farmer came and 
that there wou ld be no school. Bowman continued to plead 
the cause of education and argued that the Hopi were much 
more deserving of assistance than their Indian neighbors to 
the south who were receiving a considerable amount from the 
government. Without condemnation, Bowman gave the first 
account of the famous "snake dance, " which he cal led 
"undoubted.ly the most weird and strange ceremony on the 
continent" (A. R. C . I. A. 1 8 8 5: 41 0). On  the occasions that 
Bowman saw the dance, heavy rains fol lowed. As this was 
the object of the dance, Bowman observed that whether the 
rains were a result of the efficacy of supplication or the 
onset of the rainy season was a matter of opinion. F uture 
agents to the Hopi would not be so tolerant nor objective 
in their view of the snake dance. 
During 1 8 8 6  the Hopi received twenty wagons of farm 
implements and tools from the new agent at Fo rt Defiance, 
s .  s .  Patterson. He met with the headmen of the vil lages 
and heard their pleas for schools, which he called the most 
important and notable event of his visit. Patterson had 
complete confidence in their commitment to support t he 
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school and keep their children in attendance. Twenty 
"chiefs " or headmen signed a letter and sent it to 
Washington 
where their 
to formalLy request s chools at their · villages 
children could learn to speak Englis h and 
acquire the white man's work. Some Indians also ex�res sed 
a desire to move from the mesa tops to the valleys closer 
to their farmland provided the government could as sist them 
in building new homes.  For both matters - -the need for 
schools and as sistance for moving- -Patterson requested the 
prompt and earnest attention of the government (A. R. C. I. A. 
1886). By the next year only one request was granted. 
Patterson procured $50 0 for materials to construct six 
houses on the valley floor. But no funds or personnel for 
schools appeared as late as August when the agent wrote his 
report. Even representatives from the conservative village 
of Oraibi requested schooling and promi sed to have many of 
their children atte�d (A. R. C. I. A. 1887). This good omen 
encouraged Patterson's 
Hopi villages .  During 
Keams Canyon with John 
the right man 
(A. R. C. I. A. 
for the 
1888). 
efforts to get schools back at the 
the fall a s chool was opened at 
Gallaher, whom Patterson said was 
job, 
There 
as its first superintendent 
are, however, s ome 
inconsistencies in the various reports available des cribing 
the opening of the school. 
Special agent Thomas Donaldson ( 1 893), who compiled 
a special report on the Pueblos and the Moquis (Hopi) in 
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1 893, recorded that the school opened in July of 1 8 87. In 
Donaldson ' s  list of agents who administered the Hopi, he 
never mentioned Patterson or Bowman and their work on 
behal f of the Hopi from the Navajo Agency. They were 
completely left out of a list which included Fleming, 
Bowman 's  predeces sor, and F. w .  Vanderer who 
chronologically came after Patterson. Donaldson ' s  de.tail s 
on the school s eem credib le although it seems impos sib le 
that Patterson and Bowman, who would have been located at 
Fort Defiance, some 7 0  miles away, should not have been a 
part of his historical synopsis of 1 893. Crane ( 19 1 9 )  
recorded that the school opened on October 1 ,  1 8 87 with an 
' 
enrol lment of 5 2  pupils who were probab ly al l from First 
Mes a. Breunig ( 1973 )  attributes the Hopi letter of request 
for schools  to Bowman, though it was dated 1 8 8 8  when 
Patterson filed the annual report in behal f of the Hopi. 
In Crane ' s  Memorandum History ( 1 9 1 9 ) ,  he recorded 
Superintendent Gal laher ' s remark that Hopi parents started 
complaining about the school as soon as it was estab lis hed. 
Donaldson ( 1 893)  reported that the Moqui Boarding 
School was estab lis hed due to the ef forts o f  Mrs.  Harriet 
R. Hawley, the wife of Senator Joseph R. Hawley of 
Connecticut. No further information was provided to 
indicate how Mrs .  Hawley became involved as a promoter of 
the school. The first buildings used for the school, part 
of the old trading pos t, were purchased from Mr. T. v .  
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Ke am . The g ove rnme n t  s u b s e q ue n t ly p u r cha s e d  the  e n t i r e  
s i t e  f rom  Ke am f o r a t o t a l  o f  $ 1 0 , 0 0 0 . Al t h ough  v a r i ou s  
s ch oo l s  have  b e e n  e s t a b l i s h e d  s ince  1 8 8 7 , t h e  g o ve rnme n t  
he a d q ua r t e r s  f o r  t h e  Ho p i  ag ency  r ema i ns a t  Ke ams  Canyon . 
Re g a rd l e s s  o f  t h e  c onf l i c t s  i n  r e p o r t s , i t  s e ems  ce r t a i n  
t h a t  b y  t h e  e n d  o f  1 8 8 7  a s ch o o l  op e ned a t  Ke ams Cany on , 
one  whi ch wou l d  b e  t h e r e  t o  s t ay . 
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CHAPTER 5 
BOARD I NG S CHOOLS  A N D  ALLOTMENT 
After 1 8 87 schools became a permanen t ad dition to 
the Hopi land scape. Governmen t policy toward Indian s was 
changing, and Indian s began to change their at titudes 
toward the school. 
coupled with a law 
A new policy on school at tendance was 
requiring Indian s to give up their 
t raditional pat terns  of land  tenure. The General Allo t ment 
Act 
1 8 87 
( Dawes 
(Prucha 
Act )  was 
1 975). 
repercus sions would 
required t hat In dian 
approved by Congres s on Feb ruary 8, 
I t  would take three years  before it s 
reach the Hopi reservation. The law 
land s be b roken up into individual 
holdings similar to  the white man ' s  ar rangement s . In  white 
America, private 
and a mark  of  
owner ship of land was an  impor tan t  value 
civilization. This cul tural imposition 
forced t ribes , which t raditionally held land in common 
through clan or lineage a r rangement s ,  to yield to a model 
congruen t with t he white man ' s  way of life. The ultimate 
goal of allotmen t was to  b reak up the res ervation s y s tem 
and turn Indian s in to civilized "cit izen farmer s "  (But t s  
1973). 
74 
For the Hopi, the period beginning in the 1890s was 
a time of transition, and a time in which Indian policy 
precipitated serious conflicts betwe en them and those who 
administered the program of education. Commissioner of 
Indian Affairs, T. J. Morgan, in a special Suppl emental 
Report on Indian Education (Report of the Secretary of the 
Interior 1889) outlined his program for a system of 
education for the Indians under his care, an estimated 
250, 000 persons with some 50, 000 school age children. 
Morgan's id eas and goals, which showed little  in the way of 
native cultural accomodation, would have a long-lasting 
impact on Indian schools throughout the nation. In 
Morgan's words, the basic principl es of that report are 
presented be low: 
When we speak of the education of the Indians, we 
mean that comprehensive system of training and 
instruction which wil l convert them into American 
citizens, put into their reach the bl essings which 
the rest of us enjoy, and enable them to compete 
successful ly with the white man on his own ground 
and with his own methods. Education is to be the 
medium through which the rising generation of 
Indians are to be brought into fraternal and 
harmonious re lationship with their white 
fe l l ow-citizens, and with them enjoy the swe ets of 
refined homes, the d e light of social intercourse, 
the emoluments of commerce and trad e, the 
advantages of trave l, together with the pleasures 
that come from literature, science, and philosophy, 
and the solace and stimulus afford ed by a true 
re ligion (Report of the Secretary of the Interior 
1889: 94 hereinafter R. S. I. ) .  
Morgan was naive in assuming that because of the advances 
mad e in the past few years, Indians could be radical ly 
transformed and civilized in a singl e generation through 
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what he defined as a wise system of education. He assumed 
that funds were available for his programs, and the task 
could be accomplished with little financial burden to the 
government (R. S. I 1889). 
Morgan discussed thirteen steps which were deemed 
necessary for the successful implementation of his program, 
an agenda compatible with the turn-of-the-century school 
reforms national ly, best described in David Tyack's One 
Best System. First of al l, according to Morgan, the 
program of education should be universal, making education 
available to al l Indian school -age children and youth. 
Second, education should be compulsory, and any steps 
necessary to enforce the program should be taken. Next, 
the entire Indian education program should be systematized 
with completely uniform courses of study and methods 
throughout the system. The fourth step cal led for the 
adoption of the common-school system. "It should be 
non-partisan, non-sectarian, " and teachers should possess 
the same qualifications and be subject to the same scrutiny 
and rewards as public school teachers in the various states 
(R. S. I. 1889:95 ) .  Step five emphasized the need for 
industrial education but also cal led for ample provision to 
provide "general 
be accomplished 
language of the 
spoken in school 
literary culture." This "culture" was to 
in part by mandating English as the only 
school. Only English could be taught and 
and taught only by teachers whose native 
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or first language was English . Next, Morgan ' s  program made 
provision for higher education for those with academic 
abilties and destined Lor leadership. 
Step seven was something of a paradox. The Indian 
should be recognized as true citiz ens of the United States 
with freedom to choose where they wanted to live . Morgan 
claimed, " the reservation system is an anachronism which 
has no place in our modern civilization" ( R . S . I . 1 8 8 9 : 95 ) . 
He assumed that the Indian, once educated, would naturally 
choose a place to live away from the areas designated as 
reservations. He did not understand the power of the 
traditional community in which Indians such as the Hopi 
wanted to continue their lives . Freedom of choice for the 
Hop� would generally allow him to stay at his mesa home, 
which would be in a sense, a continuance of the 
reservation. Step seven stated that : 
The Indian youth should be instructed in their 
rights, priviledges, and duties as American 
citizens ; should be  taught to love the American 
flag ; should be imbued with a genuine · patriotism, 
and made to feel that the United States, and not 
some paltry reservation, is their home ( R. S. I .  
1 8 8 9 : 95 ) . 
More than any other goal, step eight trampled the 
culture of the Indian. " Education should seek the 
disintegration of the tribes, and not their segregation, " 
according to Morgan. He continued " They should be 
educated, not as Indians, but as Americans. " In essence, 
he insisted, "the public school should do for them what it 
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is so successfully doing for all the other races in this 
country, assimilate them" (R. S. I 1889:95) . The aim of 
assimilation was compl� te imposition of American culture. 
The agents and teachers to the Hopi tried to accomplish the 
goal of assimilation and cultural imposition more than any 
objecti ve. But they did not succeed. According to goal 
nine, education must begin with the very young and 
susceptible. 
Number ten called for Indians of different tribes 
to be brought together at the large industrial boarding 
schools so that they would abandon their tribal antagonisms 
and become brothers and fellow-citizens. The over-all goal 
was to assimilate Indians into public schools where they 
could be socialized with white children. 
Co-education was the goal of step eleven. Morgan 
believed that this was the only way Indian women would 
escape their inferior positions to Indian men . 
Co-education was the key to lift Indian women to a plane 
"where their husbands and men generally will treat them 
with the same gallantry and respect which is accorded to 
their more favored white sisters" (R. S. I. 1889:96) .  It is 
noteworthy that sexism among the Indian was addressed at 
such an early date. This was, however, a time marked by 
increasing feminist activism and reform. Women saw some 
similarity between the plight of the Indian and the status 
of women in American society { Woloch 1984) . Morgan's ideas 
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of gallantry and respect were f ar f rom ideas of equality. 
In reality, during the late 1 800s, Indian women of many 
tribes prob� bly · enjo�ed more respect and equality than the 
majority of their white � ounterparts. 
Morgan's twelf th step was to place students in 
white homes as of.ten as possible, a program known as the 
"outing _ system" which had been succ essf ul at Carlisle and 
Hampton. Through intimate association with white f amilies, 
Indian children would become socialized into white society 
which would lead, in Morgan's view, to their complete 
emancipation. Along with the "outing sy stem" step thirteen 
emp hasized the need f or the "S abath-school, " the church, 
and other religious institutions of learning. "There will 
be urgent need of consecrated missionary work, " said 
Morgan, "and liberal expenditure of money on the part of 
individuals and religious organizations in beha lf of these 
people" ( R. S . I .  1 889:97) . Religious instruction supposedly 
would improve the home lif e of the Indian, not that it 
would be f orced on him; according to Morgan "he w� uld be 
f ree to ch�ose whatev er av enue of school or religion he 
believed best able to supply his needs" ( R. S. I. 1 889:97) . 
However, f reedom of choice did not include the opportunity 
to choose native religion and schooling. That opportunity 
was not af f orded the Hopi by generations of agents who came 
af ter the new program was initiated. 
Commissioner Morgan also outlined a program f or 
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high schools , grammar schools , primary schools , day 
schools , as well as t he criteria for selecting teachers to 
serve in them . Par� of his program was to bring the 
differen t  grades in to what he called an "organic 
relationship ."  He specifically men tioned t he curriculum of 
each school level and related it  t o  t he mainstream of 
American schools of his day. Each new teacher and 
administrator t o  t he Indians was educated in t he new 
program . 
Morgan seemed to fully realize t he difficul t ies 
encoun t ered 
suggested 
least he 
by t eachers on t he reservations , and he 
that t hey should be compensated accordingly . A t  
insisted t hey were never to  be paid less t han 
their coun terparts in nearby public sc�ools. Teachers were 
to be selected on the bases of good healt h ,  moral 
character , professional skills , mastery of English , and for 
t heir training t o  teach specific grades . Morgan insisted 
t hat "teachers should have faith  in the Indian ' s  capaci ty 
for education and a desire to help him improve" ( R. S. I . 
1 8 89: 1 0 6). A quality for adaptation to  t rying 
circumstances and unfamiliar surroundings were also 
desirable ( R. S. I .  1 8 89). Morgan ' s  plan was comprehen sive 
and , in his mind , feasible and realistic .  He closed t he 
report wit h: "Such a plan successfully inaugurat ed would 
mark the beginning of a century of honor" ( R . S. I . 
1 8 89: 1 0 6) ,  in con trast to  t he cen tury of dishonor ( Jackson 
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188 1) which had just ended. 
The 1890s brought a new commitment to education and 
schooling for the HQpi and other Indian tribes as well, a 
commitment demonstrated by the new school at Keams Canyon. 
Although the school continued to be administered through 
the agency at · Fort Defiance, at least through 1896, a new 
superintendent, J. C. Baker, arrived to take charge in 
1889. He and agent C. E. Vandever reported that the school 
had good attendance, enrolling 40 to 45 pupils. Since the 
Hopi census 
school-age 
need for a 
for that year was 2, 100 persons, obviously all 
children were not in school. Vandever saw a 
larger school building with future enrollments 
projected at around 150 students. "The Moqui children are 





but are not as bright and intelligent as their 
the Navajos" (A. R. C. I. A. 1889: 262) . His point 
contradicted that of all the previous agents who 
Hopi as superior to the Navajo in intelligence, 
culture, cooperation, and harmony. Vandever blamed the 
Hopi's lack of intelligence on endogamous marriage 
patterns. But the Hopi in fact have strict exogamous 
marriage restrictions between clans and especially between 
close kinship relatives (Eggan 1950) . Probably Vandever's 
close association with the Navajo caused him to take a 
position opposed to the Hopi whom he did not know well. 
In July, 1890, Ralph Collins replaced Baker as 
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school superintendent. He, like other of ficials before 
him, stated that the greatest obstacle to school attendance 





schooling, several Hopi 
to Washington and to visit the 
newly established Carlisle Indian School in Pennsylvania. 
The Hopi were impressed with the school, and Vandever 
( 1890) reported that they requested a similar school be 
built for them on the reservation. Concerning the 
Washington trip and request for the school, Leo Crane 
( 19 19: 4 ) ,  a later Hopi agent who compiled a summary history 
of past agents' 





wrote that "they would have 
Library had it been in 





and they were further persuaded by the new 
schooling of Lololamai, the Chief of Oraibi, 
trip to the east. Lololomai's leadership and 
attitude helped pave the way for schooling, but 
it also caused tensions between factions at Oraibi which 
would eventually divide the village. For a short time, 
however, it seemed that the Indians were pleased with a 
perspective on schooling which they acquired from leaders 
who visited Carlisle. 
In 1890 the Keams Canyon boarding school had a 
staff of thirteen persons, eight white and five Indian, 
including the following positions (some with double duty) : 
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superintendent and principal teacher, clerk and physician, 
teacher, industrial teacher, matron, seamstress, two 
laundresses, herder, �arpenter, and three unspecified. 
Annual salaries ranged from $ 180 for the herder to $ 1, 200 
for the superintendent. With an enrollment of 45 and an 
average .daily attendance of 27, the boarding school cost 
the government $ 1 1, 7 16. 46 for the year ending June 30, 1890 
(Donaldson 1893) .  
The school was doing so well that Commissioner of 
Indian Affairs T. J. Morgan, accompanied by his wife and 
escorts, made a visit to the school and the Hopi mesas 
during the fall of 1890. An account of their travels was 
made by special agent Julian Scott who was a part of the 
official escort (Donaldson 1893) . Scott's report 
represents some of the best ethnographic descriptions 
available for the period. The entourage traveled from Fort 
Wingate to Fort 
the villages. 




arrival the visitors first approached 
The physical plant of the school 
consisted of three groups of buildings; the schoolhouse, 
superintendent's quarters, and others. They found Mrs. 
Collins at work teaching some Hopi children at the 
schoolhouse. They inspected "the storehouse, barns, 
stables, wagon sheds, dormitories, kitchen and dining hall, 
laundry, and carpenter and blacksmith shops" (Donaldson 
1893:5 1) . 
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�he location of the school near Thomas Keam's· 
Tusayan trading post was a bustling crossroads for the Hopi 
and many of their Indian neighbors. "About here, " Scott 
recorded, "daily collect groups of Indians from various 
tribes, trading posts, near and far, Navajo, Moqui, and the 
Oraibi generally, Cojonina, Zuni, and Laguna occasionally, 
from the plateaus of the north, mesas of the west, and 
but t e count r y in the s out h" ( Don a 1 d s on 1 8 9 3 : 5 2 ) • The 
Indians came to trade a variety of goods, to meet old 




It was as much a social occasion as it was a 
for economic exchange. With this increased 
the isolation of the Hopi slowly began to 
disintegrate, influencing the Hopi's, and particularly the 
Oraibis', perspective on sending their children to board at 
such a location. 
After inspecting the school facilities, the 
Commissioner and company including Thomas Keam spent a few 
days visiting the Hopi mesa villages where they acquired a 
good perspective on Hopi culture, family, and lifeway. 
After the visits, Commissioner Morgan invited all the 
principal v·illage chiefs to a council at the Keams 
residence in Keams Canyon. The Hopi's first questions 
centered 
schools 
around the school issue. They still wanted 
located near their villages, and they were 
suspicious of the boarding school. Agent Scott responded: 
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It was explained to them that the government had no 
ulterior motive in this work; on the contrary, a 
desire to aid the Indians through an education 
which would enable their descendants to meet the 
great, unavoidabl� problems of the future, one of 
which, of great importance to themselves, was the 
preservation of their race, giving them a better 
chance to improve their condition and rise in the 
scale of intelligence and importance among the 
other people of this great country. It was shown 
them that the teachers who came there, men and 
women, leaving homes of luxury and refinement and 
depriving themselves of their dearest associations, 
did so not for gain, but in the hope of aiding the 
Indians to attain to a position in life whereby 
they would be more competent to take care of 
themselves and become prosperous and thrifty as any 
other people in the world (Donaldson 1890: 56) . 
Chief Lololomai of Oraibi expressed his support for the 
school, which he had opposed until after his trip to 
Washington where he became convinced of the progress to be 
attained through schooling. He clearly was buying in to 
the school program. 
the answers given. 
But not everyone was satisfied with 
Why could the education not be 
accomplished through a school more closely located to the 
villages ? The new school at Keams Canyon was a boarding 
school, and the superintendent demanded a quota of children 
from each village to board there, several miles away  from 
even the nearest village. That program would continue, but 
the problems and hostilities caused by it were only 
beginning. Commissioner Morgan gave the Hopi leaders 
attending the council ten days in which to meet the quotas 
needed for the school. Morgan's response marked a clear 
intent to impose schooling on the Hopi in spite of their 
opposition. He ordered the Indians to send specific 
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numbers (quotas ) of children to school or risk government 
personnel coming and taking them away by force. 
Response to the quota order was slow at best. 
Among others, Thomas Keam was often called upon to aid in 
securing the children for school. He acted as something of 
a cultural broker for the schoolteacher. He knew the 
villages and could identify the "friendlies" as well as the 
"hostiles. " The "round-up, " or process for securing 
children for school, called for a visit to the village, a 
council with the leaders, and negotiations for enrolling 
the children. During the talks, w�ile the men kept the 
agents busy, the women shuffled their children from house 
·to house trying to conceal them. Many were hid in dark 
unused rooms behind great stores of corn. It was quite an 
ordeal locating the small, timid, and often frightened 
children. After much talking and searching, children were 
usually taken away by force. The people objected because 
they needed their children for herding, domestic chores, or 
wanted them to attend religious ceremonies. On departing 
the villages, the opposing women shouted and screamed their 
condemnations at the party of officials and their Indian 




to the school, 
be found. But not everyone 
and even those who were opposed, 
after visiting their children at the school and seeing no 
great harm to them, often changed their attitudes. 
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A year after the Commissioner's �isit th� school 
supported 103 children. But the· facilities were crowded. 
Brevet Major Gene ra-1 A. D. Cook, .commander of the 
department of Arizona, visited the school in August 189 1  
.and made a f avora.ble report of the school and of Mr . and 
Mrs·. Collins who · still had charge of it. Cook described 
the children as being neat, cle·an, and well fed, but he 
noticed the need for - more facilities and dormitories. He 
also complemented the children for their interest in their 
work and lessons. The school was obviously prospering and 
growing but not all was well in Tusayan (Donaldson 1893 ) . 
Many villagers continued to refuse to send their 
children to school. This was a particular problem with the 
people of Oraibi, and it was reaching crisis stage. It is 
still . not clear whether the Indians themselves actually had 
been seriously interested in schools or whether the agents 
took the Indians' passive resistance as a sign of desire. 
Regardless of how they reached their conclusion, the agents 
consistently reported that the Indians wanted schools for 
their child:'ren. 
actually wanted. 
Maybe the Hopi got more than what they 
At least the cultural imposition of the 
boarding school was more than they bargained f or. Part of 
the problem lay in the Indian's desire for day-schools to 
be located near each village where the children could live 
at home and parents could have daily interaction with them. 
8 7  
A side issue of the Oraibi school resistance was 
the new federal policy of land allotment. As explained 
earlier, the General Allotment Act required Indians to give 
up their traditional modes of communally held land for 
individual parcels like the white man owned . By 189 1 
United States land surveyors began "planting" stakes and 
markers throughout areas surrounding the Hopi villages. No 





They quickly began to understand that somehow 
being dispossessed of their land holdings which 
collectively theirs for hundreds if not thousands 
Their reaction and decision to pull up the 
stakes should have come as no surprise to the agents in 
charge. 
Because of allotment and schooling issues, trouble 
brewed strongly during the latter part of 1890 and came to 
a boil in June of 189 1 (James 1979) . Many of the people at 
Oraibi, who refused to send their children to school, 
fortified their village for defense. Rumours of armed 
resistance quickly reached Keams Canyon where Lieutenant 
Brett with a small detachment of United States troops 
immediately made efforts to go to Oraibi and investigate 
the "hostiles'" activities . Since Brett found himself 
outnumbered in the midst of a volatile situation, he took 
no action but returned to Keams Canyon to send for 
assistance. Reinforcements arrived from Fort Apache and 
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Fort Wingate under the charge of Colonel H. C. Corbin. On 
July 2, 189 1, an army of some four units, heavily armed and 
with two Hotchkiss mountain guns, arrived at Oraibi to 
confront the hostile Indians. This time the Oraibis were 
vastly outnumbered and therefore decided to surrender, at 
least for the day. Eleven of the leaders were taken 
prisoner and sent to Fort Wingate. Only a small detachment 
of soldiers remained at Keams Canyon to guard the school 
which the Oraibis had threatened to burn. Some of the 
prisoners from Oraibi were kept at Fort Wingate into 1892 
even though there was no law in existence to authorize the 
imprisonment or even the arrest of Indians who refused to 
send their children to school. Thus far, they had not 
actually damaged any school. The issue of imprisonment and 
the whole legal status of the Hopi proved to be grounds for 
debate during the next several years. 
The records for the period from 1893  to 1 9 10 are 
somewhat sketchy. Leo Crane, who did not become agent 
until 19 1 2, compiled a memorandum ·history for the period in 
question. Many of the official reports were "missing" 
during Crane's time, and James ( 1979) writes that the 
records for 1897-98 are also missing from the archives in 
Washington. Fortunately, the Reverend Heinrich R. Voth, a 
Mennonite missionary, arrived in the Hopi country during 
189 3. His writings and annual reports of the Board of 
Indian Commissioners are a welcome addition to needed 
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source material for the turn of the century. It is also 






lived through these troubled times, have recorded 
their lives in print (Kapotie, Sekaquaptewa, 
Talayesva) . The older Hopi remember both H. R. 
especially Leo Crane. Crane's summary of agents' 
before him, beginning with reports from 1886, 
are stained with his "notes" of criticism against the Hopi. 
In many ways the notes are amusing, but they constantly 
remind the researcher that the early agents to the Indians 
saw no room for cultural accomodation and the Indian 
suffered tremendously under the almost dictatorial hand of 
the intolerant agent who used the school, more than any 
other means, to try to destroy the native culture and 
replace it with the white man's way of life. They 
represent the abuse of schooling as cultural imposition par 
excellance. 
The on-going battle between the school advocates 
and those who did not want to attend raged on throughout 
the 1890s. The Hopi wanted day schools close to home and 
were even further disgusted when, in 1892, Superintendent 
Ralph Collins decided to send eight pupils to Lawrence, 
Kansas to be educated. All factions of the Hopi clamoured 
in protest against this action, and the pupils themselves 
rebelled but to no avail. 
Other activities during the period included the 
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development of a model farm where the Indians could learn 
the white man's farming. But the instructors knew very 
little about the locaL environment, and the program failed. 
On a more positive note, in March of 1893 Ralph Collins 
established a temporary day school at Oraibi which enrolled 
thirty students, although none were from the so-called 
hostile families. By April a regular schoolteacher j oined 
the field matron and doctor who had had charge of the 
school. In September 1893 C. W. Goodman replaced Ralph 
Collins as superintendent at Keams Canyon. The following 
January a temporary day school was opened at Polacca, a new 
settlement below First Mesa, in a building purchased from 
Tom Polacca, an enterprizing Tewa Indian from First Mesa 
for whom the new village derived its name. The field 
matron in charge enrolled some thirty students. The Hopi 
Way was gaining some headway. But for many Hopi Indians a 
new type of adversary arrived in August of 1893. The 
Reverend Heinrich R. Voth came to establish a Mennonite 
mission at Oraibi. 
H. R. Voth, who had formerly served as 
superintendent of a mission in Oklahoma, visited the Hopi 
reservation during the fall of 1892 with the Reverend C. 
Krehbiel, the President of the Board of Indian 
Commissioners. They reported the Hopi area to be suitable 
and in need of missionary labor. Though financing was a 
problem, women of the East came to their rescue. The New 
9 1  
Jersey branch of the National Women's Indian Association 
agreed to pay the first year's salary for the missionary. 
The Philadelphia braQch would finance a cottage, and the 
Delaware branch would try to raise money to construct a 
chapel (Report of the Board of Indian Commissioners 1893, 
hereinafter, R. B. I. C. ) .  The Reverend and Mrs. Voth arrived 
on the reservation during the summer of 1893, deciding to 
station at Oraibi. Though they were welcomed to the 
village on arrival, in a short time they learned of the 
village factions that opposed them and any other outsiders 
who were bent on changing them. 
Like the Mormon missionary Jacob Hamblin, Heinrich 
Voth had a genuine respect for the native Hopi religion and 
culture even though he too was intent on converts to 
Christianity. Upon their arrival at Oraibi, Voth and his 
wife were befriended by the government day school teacher 
and his family. They settled into a rented Hopi dwelling 
and soon began laying a foundation for the establishment of 
the Mennonite Church on the reservation. The Church found a 
foothold among the Hopi which is strong evidence that 
mutual respect and sincere interpersonal relationships 
characterized Voth's interaction with the Indians. 
During Voth's 
significant amount 
sojourn with the Hopi he recorded a 
of ethnographic material on Hopi 
ceremonialism and culture that was eventually published by 
the Field Museum at Chicago. Voth was respected both as a 
9 2  
scholar as well as a man of faith. But it became difficult 
to serve two masters. Some Hopis mistrusted Voth because 
of his missionary inte�ests and the Mennonite Mission Board 
lost confidence in him because of his research activities. 
In 1902 he was recalled to Oklahoma where he served until 
his retirement in 1927 (James 1979) . 
Part of the Mennonite mission program included a 
school. The 1894 report of the Board of Indian 
Commissioners descibes a school in a good brick building 
run by a young man, H. R. Voth. Only 17 children were 
enrolled, and their scholarly progress was "creditable. " 
The school was supported by the Mennonite Christians, but 
the children also received federal aid in rations and 
supplies. Although 
likely that Voth 
for the government 
the records are unclear, it seems 
inherited the teaching responsibilities 
day school at Oraibi. Possibly there 
were two schools in operation there, but the "brick 
building" implies that such a structure could not have been 
financed so quickly by the mission board. Crane ( 19 19) 
recorded that in 1894 50, 000 bricks had been burned at the 
new kiln at Keams Canyon for the Polacca Day School, but no 
mention was made of Oraibi. 
Disagreements over land title and allotment grew 
continually more 
factions began to 
call for troops 
bitter at Oraibi. The two village 
fight among themselves resulting in the 
to contain the disputes. The new 
9 3  
superintendent, Samuel L. Hertzog, and the army sided with 
the "friendlies" who had been driven from their fields by 
the "hostiles" near .the new settlement at Moencopi. Some 
nineteen ringleaders of the latter were arrested and sent 
off to Alcatraz Island in January of 1895. By August of 
the same year they were released for good behavior and 
subsequently returned to the reservation on condition that 
they comply with government orders. The prisoners insisted 
that, at the time of their release, they were told by the 
government soldiers that they would not be forced to send 
their children to school. Maybe it was a matter of poor 
translation, a problem that hampered the agent and Indian 
· · for decades. Crane ( 19 19: 12) , however, blamed it on "the 






over and over again at Moqui. " In any 
problems, at least for schooling, 
Some school improvements were made during 1896. 
The 50, 000 
transformed 
newly-made bricks, mentioned before, were 
into new buildings for the school at Polacca. 
Superintendent Ralph Collins, who had returned to the Hopi 
to replace Hertzog, recommended the abandonment of the old 
buildings at Keams Canyon because of their unsanitary 
condition. Health problems began to hamper the Indians, 
and the result was that schooling faltered because of it. 
Disease was a particular problem for the Indian 
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because he had little or no immunity to diseases · brought by 
Europeans. Smallpox had plagued the Hopi and many other 
tribes during various �ast decades. Ag�in in 1898, and fo� 
several year� thereafter, smallpox took its toll of lives. 
Attempts to vacci�ate without explaining to the Hopi what 
was being done further accentuated the probl�ms between 
Hopi and whites and friendlies an·d hostiles (James 1979) . 
A report from Fort .Defiance counted 187 Hopi dying of 
smallpox. Some 6 32 cases of smallpox were recorded. Of 
4 12 who were vaccinated, only 24 died. Of the 220 who 
refused vaccination, · 163 died. A simple explanation of 
·hygiene could have saved a great number of lives. Inst'ead, 
many who resisted the doctor were even sent off to jail . at 
Fort Defiance. The 19th century ended on a sad note for 
the Hopi and for those who attempted to impose schoolini on 
them. 
. : ',;,.. . 
9 5· · . 
CHAPTER · 6 
CONFLI CT OVER SCHOOL AT TENDANCE 
As the twentieth century began, the Hopi and other 
I ndian tribes in the West would be subjected to additional 
educational imposition by the government' s  policy on 
compulsory school attendance. Educators had long realized 
school was a means of that keeping 
incorporating 





them into the American cultural system 
Beginning in the nineteenth century in 
schooling was considered an appropriate 
immigrant children who were 
large numbers (T yack 1 967) . 
Americanizing 
Europe in 
Leaders in government and education saw the school as an 
avenue down which the Indian would walk on his way to 
civilization. The imposed walks to school caused 
serious conflicts for the Hopi. 
The twentieth century began at a bad time for the 
Hopi. They were just starting to recuperate from a 
ravaging smal lpox epidemic which took many lives ( Crane 
1 91 9) .  Because of the smallpox problem, schools had been 
closed for much of two years. Oraibi and Second Mesa Day 
schools were closed throughout 1 899 and Polacca Day school 
had only reopened in. May of 1 899. Despite all of the 
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hardships, the Hopi would find little relief from the 





in the appointment of Charles E. 
bonded agent for the Moqui 
The new agent Burton, only aged 27, arrived on the 
reservation to take charge of the agency on July 1, 1899. 
I n  his first report he estimated the Hopi populaton at 
some 2500 persons with a school enrollment of 120 pupils. 
Burton quickly took an interest in education and 
immediately recommended starting a school at Moencopi on 
the western periphery of the Moqui Reservation. Several 
young families had moved there from Oraibi during the 
previous few years to escape the constant strife between 
village factions which were fighting over issues like 
attending the white man' s school. 
I n  1900 Burton reported that there were five 
schools on the reservation: Keams Canyon Boarding school 
with an enrollment of 124, Polacca Day School with 3 0, 
Second Mesa Day School also with 3 0, Oraibi Day School 
with 79, and Blue C anyon Day School enrolling 3 9  Navajo 
children. Of 
under Burton' s  
the total 3 02 pupils enrolled in schools 
supervision, at least 26 3 were Hopi. A 
Navajo school at Blue Canyon would eventually come under 
jurisdiction of the Western Navajo Agency, and the school 
would be replaced with the Tuba Boarding School at Tuba 
City, Arizona. Burton had also ma·de arrangements to rent 
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a building from the Mormons, who had long ago settled at 
Moencopi and Tuba, to be used as a Hopi school building. 
But the faci�ities were inadequate at best. Two 
Indian buildings were rented, but they were not enough to 
care for the number of children in need of schooling. By 
1902 a new boarding school facility was under construction 
at Keams Canyon. Although 170 students were currently 
attending the school, the new structure was to ac comodate 
up to 
said 
200. In 19 1 1  when the new agent Crane arrived, he 
the building was suitable for only 120 pupils. It 
was dark, dingy, and unsanitary. The school was what was 
called a basement type with toilets and lavatories located 
in the cellar. But for the time it was much better than 
what had once been the outbuildings of Thomas Keam. 
Facilities were being added, but the real problem lay in 
getting children to attend them on a 
Burton estimated in 190 1 
regular basis. 
that there were some 
1200 school-age children on the reservation, about half of 
whom were Hopi, the others Navajo. Five hundred of these 
were enrolled in school with an attendance figure of 4 4 1 .  
Most of the students were Hopi. In a further effort to 
improve education, a Teachers' Institute for teacher 
training, attended by 35 persons, was held during the 
summer of 190 1 at Keams Canyon. Unfortunately no details 
of the program are available. Crane ( 19 19) later recorded 
that no other such institute was held until the 19 15- 16 
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school year when he was superintendent. This meeting may 
have been an oc casion for Burton and his staff to discuss 
his program for enforc�d school attendance. 
Burton pitted the Hopi and Navajo against each 
other. Navajo police were used extensively to enforce 
school attendance. For the Hopi it was traumatic to give 
up their children to go away to school, but to turn them 
over to the Navajo was dreadful for both the parent and 
the frightened child. The agents fully realized this fear 
and the hostility between the two tribes and used it to 
their best advantage. S chool attendance continued to be a 
problem because 
the lack of 
of parental attitudes and also because of 
suitable facilities. Children of the 
so-called "hostile" families were not enrolled at Oraibi. 
The greatest imposition and outrage against the 
Hopi centered around "collecting" children for school. 
The agent and school officials practiced deviant actions 
to g�t children in school. To punish parents who did not 
send their children to school voluntarily, one previous 
principal at Oraibi, H T. Kampmeier, cut blankets to 
shreds and broke pottery 
weeks to complete. Belle 
school, described a scene 
vessels which took hours and 
Kolp, a teacher at Oraibi day 
recorded by James ( 1979) where 
agent Burton, along with the agency physician, carpenter, 
blacksmith, and the dreaded Navajo police arrived at the 
village of Oraibi to round-up children for school. The 
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Navajo pos itioned themselves during the night, and before 
dawn the whites joined them and surrounded the town. 
Burton and the agenc-y personnel carried their revolvers , 
and the Navajos were armed with rifles .  The morning in 




The armed party went quickly about 
even the youngest children for school. Those 
led down the mes a to the school under armed 
guard. 
1979) . 
This activity continued for two more day s (James 
On the fourth day of the round-up, only 1 5 0 
children s howed up at school. Principal Ballinger and 
Navajo reinforcements went out to catch more children. 
According 
from their 
to Kolp, they dragged men, 
beds half-naked. Under 
women, and children 
watchful eyes they 
forced the families to dres s quickly, no time for 
breakfast, and hurried them down the mesa to school. Some 
small children were entirely nude, and many people had no 
shoes to travel acros s the s now and ice. After a long day 
at school, Burton allowed them to go home, but he in sisted 
that they must bring their children to school regardles s  
of circum stances at home. If the parents did not comply, 
Burton threatened to take their children away from them 
(James 1979).  
Shorty after Burton gave his orders a few very 
young children did not come to school. Kolp found some of 
1 0 0 
them along the trail from the village, freezing and 
crying, and afraid to try and walk down the steep mesa to 
school alone. Principal Ballinger showed no sympathy for 
even the little ones and insisted they should be in school 
even if they were improperly clothed or too small to walk 
there on their own. Burton and Ballinger's actions 
demonstrate the extremes of schooling by imposition. Kolp 
eventually resigned her position as teacher, but not 
before she rallied support against Agent Burton and his 
followers. Indian Service officials reprimanded Burton 
and removed Ballinger from the Hopi reservation (James 
1979) . 
In spite of the reprimand, conditions remained 
pretty much the same while Burton was superintendent. He 
considered his harsh policies effective because he was 
successful in enforcing school attendance. By 1903 Burton 
claimed that all Hopi children of school age were in 
school. Attendance at Keams Canyon school was 175, at 
Polacca, 45, Second Mesa, 95, and Oraibi, 175, for a total 













Burton accused the villagers of evading school 
by slipping away to Moencopi on the western 
the Hopi reservation. For several years people 
slowly moving to Moencopi for a variety of 
10 1 
reasons, including to escape from Burton's school 
policies. Factionalism at Oraibi continued to mount at 
the turn of the centu� y and would eventually result in the 
significant Oraibi split. 
Burton's control over the Hopi came to an end with 
the arrival of Theodore G. Lemmon as the new 
superintendent on January 1 ,  1 905. Burton was transferred 





U nfortunately, Lemmon possessed same 
attitudes that Burton had. Education 
improvements moved to the back burner while Lemmon spent 
most of his time dealing with troubles at Oraibi which 
were quickly coming to a head. But not all of his 
troubles came from the villagers of Oraibi. Local 
tradition has it that the people of Chimopovy ( Shimopovi) 
tried to throw him bodily off the mesa. I n  addition 
Lemmon . was . slow to pay his Navajo Secret Police, and they 
threatened 
I ronically 
his life at the Agency headquarters. 
Crane ( 19 1 9) ,  who disliked Lemmon, called 
Lemmon's hiring of Navajo police to use against the Hopi 
an indiscreet thing to do among enemies. However, with 
Burton, whom he l iked and respected, Crane thought it an 
accomplished clever maneuver. 
Lemmon was not as clever as Burton. At least he 
was not successful in dealing with the Oraibis and was 
unable to prevent the eventual split of the village. At 
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one point in 1 9 0 5  Lemmon left the agencr on horseback for 
the railroad . to procure government troops. Aid did not 
arrive, how�ver, untLl things were generally out of hand 
at Oraibi. The details and background of the problems at 
Oraibi are sufficiently covered in James ( 1 97 9 )  and others 
and so · will not be repeated at length here. Essentially 
the difficulties revolved around two factions and their 
leaders who were at odds over ceremonial rights, clan 
ownership of land, village leadership, and general 
attitudes towards whites and outsiders which included 
issues of -school · attendance, land 
cooperation with the government agents. 
allotmemt, and 
Forced school 
attendanc�, especially the Burton style, had added more 
kindling to the fire of conflict. As explained in Chapte� 
4, from the perspective of the white agent, the factions 
became known as the "friendlies" and the "hostiles". 
Hostilities had 
to Lemmon's arrival. 
been brewing for many years prior 
The people of Oraibi clung 
tenaciously to Hopi traditions - and were vehemently opposed 
to inter ference from the outside world. They refused to 





189 0s; and 
attendance 
against allotment in the late 1880s and 
they continually refused to comply with 
even after several of them had been 
jailed. During the closing decades of the nineteenth 
century, . the traditional village headman at Oraibi was 
10 3 · 
Lololomai, who with Thomas Keam and others, visited 
Washington in the 1880s. On his return he showed a new 
attitude toward accomodating the government and the idea 
of schooling. He was opposed by a strong village leader 
named Lomahongyoma who along with his chief supporter 
Youkeoma led the rival faction. In 1904, when Lololomai 
was succeeded by Tewaquaptewa as rightful village chief, 
members of the opposition invited villagers from 
Shongopovi to come and live in Oraibi. Tewaquaptewa 
opposed the invitation on the grounds that there was not 
enough food available to support additional people because 
of insufficient rain and crop yields. But his objections 
were apparently overruled by Youkeoma, the new leader of 
the "hostiles, " and the new arrivals stayed. By 1906 the 
people were squabbling over certain rights to perform 
ceremonies and land ownership, which caused an even 
greater crisis resulting in an unusual showdown. 
Youkeoma proposed a non-violent solution to the 
problem. The village factions would gather and try to 
push Youkeoma across a line on the ground (Spicer 198 1) . 
The faction who lost in this tug-of-war agreed to move 
elsewhere and establish a new village. In the pushing 
contest, Youkeoma and his followers lost the "battle, " and 
he and about half the village of Oraibi consisting of some 
10 00 persons moved north on Third Mesa and established the 
new village of Hotevilla in 1906. In a belated reaction, 
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government agents and troops overiding Lemmon, in whom 
they seem to have lost confidence, stepped in and further 
blundered by arresting Youkeoma and others. 
Superintendent Reuben 
as special agent for 
Keams Canyon to work 
Perry from Fort Defiance, who acted 
the affair, sent 72 prisoners to 
on roads and seventeen others, 
including Youkeoma, to Fort Huachuca. This action left 
the new vil lage families without suitable support for 
sustenance. Perry sent 
Riverside Indian School 
Tewaquaptewa and his wife to the 
in California. Of Tewaquaptewa 
Crane wrote "it is not clear as to whether he was pupil, 
prisoner, or animated piece of sentimentalized art-work. 
At least, he was ruined irretrievably, and has been a 
damaged piece of goods ever since" (Crane 19 19:23) . Nine 
other men who were considered trouble-makers were sent to 
Carlisle Indian School and did not return until 19 12. In 
these situations schooling was used as a punishment, a 
means of reform, and as an effort to civilize. 
One unfortunate result of sending married men off 
to school without their wives was that their spouses took 
up with new husbands and even turned the children against 
their natural fathers. For the wives, new husbands may 







Upon their return to the reservation 
the school found themselves hated by 
Crane relished in his criticism of 
1 0 5 
the whole affair. He felt that twenty-five good men could 
have whipped the 1000 Oraibis into obedience. Instead, the 
agents in charge used "talk," something the Hopi never 
tire of doing; "a Hopi can out-talk and out-wiggle any set 
of lawyers. It is his one magnificent accomplishment, " 





and for that reason the Hopi could 
people of peace. At least they 




The split at Oraibi continued to produce factions 
the initial divisions. Constant moving seemed to 
manuever to avoid or, in rare cases, to embrace the 
A few families who had sided with Youkeoma and 
fled to Hotevilla asked for permission to return to 
Oraibi. In a letter sent from Riverside, Tewaquaptewa 
refused to allow them to return, and they established a 
third village called Bacabi near Hotevilla in 1907. The 
Bacabi villagers selected their site in consultation with 
the new superintendent, Horton H. Miller, who had replaced 
Lemmon on January 1, 1907. Allotment was an issue again, 
and the Bacabi people were given land in a place now 
called Bacabi Canyon. They also asked for a school which 
was later granted under Superintendent Lawshe. An 
additional split occurred at Oraibi after Tewaquaptewa 
returned from Riverside and developed a policy of 
excluding Christians from his village. This edict led to 
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the establishment in 1 9 10 of New or Lower Oraibi, now 
called Kykotsmovi, at the foot of Third Mesa. 
The old day s�hool at Oraibi dropped in enrollment 
as the village which supported it began to decline in 
size, importance, and influence. Oraibi, at one time the 
largest and most powerful village in Hopiland and a hotbed 
of hostility and 
tertiary importance 
had to be built 
opposition to schooling, was reduced to 
in less than a decade. Two schools 
closer to the new villages. Compulsory 
education followed the Hopi to each new settlement. The 
financial expenditure 
compensated for by the 
to the government was only 
fact that the old line hostile 
factions were slowly being broken up, and schooling would 
eventually be made available to more Hopi children without 
crisis level interference at every turn. The opposition 
to schools, however, did not completely cease. 
Other than occasional squabbles over school 
attendance 
reservation 






H. Miller, who became 
were mild, especially when 
compared to the previous few years. To help maintain 
attendance three Indian court judges hired by the agency 
to arbitrate disagreements among the Indians also served 
as truant officers for the day schools. 
Miller's comprehensive annual report of 19 10, the 




to education. As early as 1887, Commissioner 
Affairs, T. J. Morgan, outlined some objectives 
for Indian schools, �ne of which included compliance with 
a uniform course of study. In 19 10 Miller received a 
letter from the Commissioner's office inquiring about the 
use of the State of Arizona course of study in schools on 
the Hopi Reservation. Miller simply replied that since 
there were no public schools within a reasonable distance 
to the reservation, the state course of study was not 
used. The nearest public school located some eighty-five 
miles from the agency made it impracticable for 
reservation teachers to associate with public school 
teachers (Miller 19 10) . 
be a very favorable 
Miller's reply does not appear to 
response, but it was probably an 
honest one. What is important is that there was some 
concern for curriculum improvement in Indian schools. 
The curriculum at the boarding school at Keams 
Canyon included instruction for girls in the practical 
branches of housekeeping, especially sewing and hand 
laund ring, and family cooking. This industrial type 
ed uca ion had become popular for blacks and poor whites in 
the outh and for Indians thoughout the country. Miller 
comp! ined that the program at Keams Canyon could have 
been enhanced with a more suitably equipped facility and a 
practical demonstrator. The boys were trained in 
carpentry, blacksmithing, engineering, painting, baking, 
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and the care of horses. These were the types of jobs and 
employment opportunities that white educators in control 
of the educatonal i�stitution in the west and elsewhere 
decided were appropriate for blacks and Indians. For the 
Hopi such training was considered useful for employment at 
nearby towns and ranches. The boys were also taught that 
they should not expect large wages for such work. Miller 
wrote '' these pupils are glad t� accept employment at the 
wages offered them" (1 91 0:9) . Many pupils were "placed" 
on white farms and ranches in the surrounding area where 
they worked essentially for room, board, and 
transportation to and from their work sites. Additional 
wages for their work were sent to the agency headquarters 
and were distributed to the workers at a later date. 
Employment opportunities on the reservation were generally 
scarce except at the agency which employed some 25 Indian 
men and 1 6  I ndian women to work at the agency and in the 
schools. 
Miller recorded that the day schools and the 
boarding school provided the advantages that the average 
student would need to prepare for later life, but he said, 
"a few of the advanced pupils, who show a capacity f or 
f urther learning, should be given an opportunity f or 
obtaining special instruction, according to the individual 
need" (191 0 : 1 1 ) .  Advanced instruction undoubtedly meant 
education beyond the fif th grade. The Moqui Boarding 
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School and the Second Mesa Day School enrolled students 
throug h the fifth g rade. Oraibi Day School and Chimopovy 
Day School had classes throug h the fourth g rade and 
Polacca Day School throug h the third. For advanced 
schooling , I ndian children had to leave the security of 
their traditional homeland. 
Those who left the reservation for further 
education often returned to find little oppo rtunity for 
employment. Their training in industrial trades did not 
prepare them to assume farming 
reservation where they usually 
occupations back on the 
returned. The few· jobs 
available on the reservation which matched their training 
paid, at best, about half what they mig ht have earned in 
the nearby . cities. They also found it very difficult to 
readapt to the home life and culture of their own people. 
I n  contrast to the many students returning to the mesas 
from distant schools, Miller insisted that those who 
attended school at the reservation boarding school or at 
the day schools did not encounter such problems. I t  is 
sig nificant , thoug h probably unintentional, that Mi ller 
realized that the schools on the reservation were unable 
to break down the local culture and replace it with the 
white man' s. 
By ag e 1 6  to 1 8  Hopi youth were released from 
their oblig ation to attend school and were free to pursue 
employment or land-bound subsistence work. 
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Miller' s  
objectives for . Hopi education always reflected' his concern 
for the · practical and utilitarian. Even among adult Hopi, 
training · was always a imed at improving agriculture and 
animal husbandry. White farm ers and ranchers were 
freq uently hired to assist the Indians in developing water 
resources and agriculture. They usually speit their time 
s upervising 
springs. 
work projects on roads, reservoirs, and 
Other. industries on the reservation which Miller 
deemed important were the craft industries of blanket 
weaving, pottery making, and basketry. He pointed out· 
that everyone knew that the best blankets were made on ehe 
Moq ui reservation. The income from these actiiities 
varied ft om year t o  year with the demand for craft 
products. 
traditional 
Miller realized that some aspects of Hopi 
education, including instruction in c·raft 
specialties, were worth keeping. 
Miller' s  successor, Abraham L. Lawshe, took charge 
of the reservation in November 1 91 0. Lawshe' s  one year 
with the Hopi, 1 91 1 , was a period which reflected a 
compatib� �- relationship between the agent and the Hopi. 
Crane (1 91 9) ,  who followed Lawshe, reported that Lawshe 
failed to get the "hostile" children in school, but there 
were many improvements in education which Crane failed to 
credit to Lawshe. Lawshe' s  
more specific information 
report on schools contained 
than any of the previous 
reports. Every Hopi child had access to a school an d 
1 -1 1  
practically all, contrary to Crane's appraisal, attended 
except a few of the " hostile" children from Hotevilla. 
Lawshe knew their a�titude toward schools and the white 
man's way of life, and he chose not to forcefully round up 
the children for school during his first year (Lawshe 
1 91 1 ) .  
Old Youkeoma, the headman at Hotevilla and leader 
of the " hostiles, " asked in 1 91 1  to be taken to Washington 
to talk with the great chief. Lawshe, hoping that such a 
visit would change his attitude, obliged Youkeoma and took 
him to the capital where he met with the Commissioner of 
I ndian Affairs and President William H. Taft. Through his 
interpreter, Youkeoma eloquently told the nation's leaders 







did not want their children to go to school, 
not want the white man's way of life. 
and the Commissioner told Youkeoma that he 
and the older people were at liberty to follow their old 
ways, but the children must go to school and learn 
something of the new ways. As a last resort Youkeoma had 
tried to confront Washington with his plight but got 
nowhere . On his return to the reservation he had little 
to say of his visit, and he continued his same attitudes . 
Slowly he was losing his hold on his people, and schooling 
would eventually win out. Washington' s  recommendations on 
forced schooling would continue. 
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I n  complianc e with a previous rec ommendation to 
Superintendent Miller, Lawshe provided his princ ipal 
teac hers with c opies - of the "Course of Study for the 
Common Sc hools of Arizona" and instruc ted them to follow 
the outline as c losely as possible. There was still no 
interac tion between the reservation teac hers and those who 
taught in public sc hools, the nearest one being some 85 
miles away at Holbrook. The princ ipal mode of educ ation 
for both boys and girls was industrial training at both 
the boarding sc hool and the day sc hools. 
As part of industrial training and adult 
educ ation, Lawshe inaugurated the first large sc ale 
agric ultural experiment on the reservation. Loc al white 
farmers were hired to assist Hopi farmers in years past, 
but they spent more of their time c onstruc ting roads and 
repairing 
agric ulture. 
buildings than in giving instruc tion in 
Lawshe believed that the white man could 
also learn from the Hopi who was c onsidered to be the 
original dry farmer of the Americ an Southwest. Lawshe 
hired Samual A. Stienstra to organize and administer the 
e�perimental farm for the Hopi. They selec ted thirty 
ac res of ground near the agenc y headquarters and planted 
several dozen vegetable and grass spec ies to determine 
their suitablity to the environment. This program proved 
to be a fruitful endeavor for the Hopi farmer and a 
welc ome addition to the sc hool whic h c ontinued to grow. 
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The Moqui Boarding School and four day schools 
continued to operate during 19 1 1, enrolling 424 pupils. 
In June of that ye&r, a new day school building and 
employee quarters were completed at Bacabi, making the 
total number of day schools five. Few children studied 
beyond the fifth grade unless they left the reservation to 
attend a public or boarding school. Even though Leo Crane 
called Keams Canyon agency a national disgrace when he 
arrived, during Lawshe's eight months, he d id much to 
improve life and physical facilities at the agency, and he 
allowed the_ Hopi a pleasant break from the typical nagging 
agent. 
Leo Crane 
position on July 
followed 
1, 19 1 1. 
Lawshe as agent and took his 
He is one of the best 
remembered agents to the Hopi Indians. James ( 1974) 
describes Crane as a frustrated Washington clerical worker 
employed by the Bureau of Indian Affairs who fancied 
himself a writer of western romance, a west which he had 
never known before coming to the reservations of Arizona. 
After leaving Washington for health reasons, Crane was 
stationed at Leupp, Arizona, a small sub-agency on the 
Little Colorado River . From there he was transferred to 
superintendent for the Hopi at Keams Canyon . Crane ' s  








agency headquarters . 
the result of Crane's 
dictat orial at tit ude toward his position, a cult ural 
imposition that often reflected a tyranical in tolerance of 
the Hopi and his cu� t ure. Crane ' s  at tit ude included a 
rigid policy on school at tendance and obediance to rules 
cou pled with  a desire to build up the school s. 
One of the firs t is s ues which Crane addres sed was 
pers onnel salaries. Personnel vacancies had long hampered 
t he s ucces s of the program . Crane openly blamed the 
Indian Office and the Civil Service Commis sion for 
inadequate salaries and a res ultan t  inability to at tract 
quality employees. 
" I t would seem t hat 
women would accep t 
In his firs t annual report , he wrote, 
it has been expected that men and 
pos ition s in t his inhos pitable 
expen sive country for love of Indian work or honor, if one 
were basing his judgement  on the salaries allowed" ( Crane 
1 9 1 2: 5 ) .  From 19 1 2  t o  1 9 1 7  Crane recorded 4 5 4  changes in 
employee personnel. Teaching vacancies in 1 9 1 7  reached 40  
per . cen t. During several mon ths of 19 1 8, some schools had 
to close becau se there were not enough employees to keep 
them open. 
The s alaries for the indu s trial teacher and 
as s is tant  indu s trial teacher were held by what he called 
"blanket Indian s , " becau se no white man could afford to 
live on the remote reserva tion for t he meager wages 
offered for those positions. Many Indian s worked at the 
agency, bu t Crane thought them incapable of act ually 
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teaching child ren. On the reservation, ind ustrial 
training was second ary to maintenance d uty. Because of 
the lack of superviso� y personnel and support staff, . many 
pupils spent more time d oing d etail work than they d id 
learning skills. Others in the I nd ian Service may have 
complained also, since Crane reported some improvement in 
salaries in succeed ing years. 
In spite of salaries and personnel problems, 
schools continued to limp along on the reservation. All 
of the facilities were used to their capacities. For the 
Hopi, Crane wanted to enlarg e the facilities at Kea ms 
Canyon. Pupils were well-behaved and attend ance was 
g enerally g ood except for the elusive Third Mesa child ren. 
The only way to enforce attend ance for Hotevilla child ren 
had been to corral them at the board ing school near the 
ag ency head quarters where cond itions were overcrowd ed at 
best. But it was at Keams Canyon that Crane could keep 
his fing er or his thumb on thing s. 
One of Crane' s primary goals � or Keams Canyon was 
to con struct a d omestic science build ing where pupils 
could learn home training. Domestic science was a sort of 
live-in home economics prog ram. The build ing would serve 
as living quarters for a class of stud ents, and a room 
would be set asid e for a teacher to be with them. 
Stud ents would learn how to maintain a proper househol d ,  
patterned after the white man' s mod el of course. 
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Crane always had difficulties dealing with Hopi 
society and culture. His desire for social order, as he 
interpreted it, was � constant challenge for himself as 
well as for the Hopis and Navajos. He valued work and was 
disturbed that the Indian, especially the well trained 
returned student, never initiated any new ·business on his 
own. Crane's interpretation of work and order was a 
particular type of cultural imposition. The Hopi were 
hard workers but not in the context that Crane's cultural 
background allowed him to see. 
To his credit , Crane often tried to secure tools 
and equipment for mechanical trades such a blacksmithing 
for those who had training . Tools were needed for 
schooling and for maintaining the buildings at the agency. 
Students frequently spent more time doing chores than they 
did in classes. In this regard the school seemed to exist 
solely for its own contin�ity and not for the benefit of 
the child. Crane was not willing to sacrifice the smooth 
operation of the school and the agency for the sake of 
educating the Indian child. 
During Crane's second year ( 19 13) school 
attendance was generally good, but rumor was that if the 
school near Hotevilla were built, the village would move 
itself sufficient distance to avoid attendance. Old Chief 
Youkeoma was up to his u�ual opposition, and Crane was 
ready for a confrontation. Crane's first move was to keep 
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the Hotevilla children, who had been taken to Keams 
Canyon, instead of r,elea sing them during the vacation 
period unless their -parents "signed" by thumbprint an 
agreement that they would return the children to school in 
the fall. Many parents readily agreed and their children 
were returned to them at the end of the school year. One 
of the first to appear and refuse to sign or make verbal 
assurances of the return of his children was Yukeoma's 
son. Next came old Yukeoma himself to fetch his two 
grandchildren home and to express his avowed opposition to 
schools and to all government regulations, including those 
to do with dipping sheep � 
Clearly Y ukeoma wanted an audience, and he could 
not have found a better one than Leo Crane. He spoke "I 
am a great chief, and I cannot see that this Washington 
Commissioner has any right to give me orders" (Crane 
1913:32) . · He refused to shake hands, to agree to return 
his grandchildren to the school, or to have the Hotevilla 
sheep dipped at the government station. He repeated his 
disapproval of the white man's school, and said he would 
not do anything that was not in accordance with the ol d 
Hopi Way. Finally he predicted that the crops would fail 
and an earthquake would consume everyone on his death if 
his grandchildren were refused him. 
Crane addressed each issue separately. The 
children would remain unless assurances were given that 
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they would return to school in the fall, the1 sheep had to 
be dipped, and a new school would be built if the 
government wanted it.. Crane told Yukeoma that he only 
caused trouble to satisfy his own vanity and that if he 
interfered with any of the processes outlined above, then 
he would be put in jail. Yukeoma refused ·to change his 
· position and · angrily departed ·back to his village. After 
all, a visit to the President in Washington, a sentence in 
prison, and countless skirmishes with other agents had not 
changed him. Why should Leo Crane ? Maybe because Crane· 
was contemplating dishonest measures to deal with Yukeoma. 
He wrote " When troops were on the reservation in 19 1 1, the 
troop physician and two of the Indian Service physicians, 
were willing · to sign a statement to the effect that this · 
Chief Yukeoma was mentally deranged '' { Crane 19 13: 3 3 ). He 
was stubborn, a rebel, and dedicated to the old Hopi ways 
and culture, but Crane presented no evidence that he was 
deranged. 
According 
conf lic t,s with 
An estimated 3 0  
to Crane in his 19 14 report, other than 
Yukeoma, schooling was progressing well. 
per cent of the Hopi had received a 
education and supposedly could speak and write in primary 
English, 
the Moqui 
Crane wrote. The Domestic Science Building at 
School in Keams Canyon was near completion. 
Four "large girl pupils" were to become part of the first 
nursing class to be held at the hospital at Keams Canyon • 
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But the main concern in 19 14 for the physical plant was 
the continued deterioration of the Keams Canyon Boarding 
School facilities. C..rane 
to repair the buildings 
requested immediate assistance 
and cautioned against their 
further use until the repairs were made. By mid- 19 15 
Crane decided to close the Moqui Boarding School because 
he did not receive enough money to make the necessary 
repairs to insure safety. 
Crane also solicited funds for school libraries. 
None of the schools on the reservation, including the 
boarding school had libraries of any sort. Crane proposed 
the purchase of books, including juvenile titles, from the 
E. P. Dutton Company of New York from a series entitled 
Everyman's Library. The books cost about forty cents a 
piece delivered. Crane wanted an initial 300 volumes to 
establish libraries at the boarding school and at all the 
day schools. 
Another of Crane's ideas was to start a 
"clubroom" at each school where students could read books, 
magazines, newspapers, listen to phonograph records, and 
hear an occasional talk or lecture. Such recreation halls 
would be staffed by agency employees during the evening 
hours. The talks could be illustrated by lantern slides 
which also had to be procured. Crane was convinced that 
this along with a moving picture program would serve as 
competition to the dances and the "rather course [sic ] 
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entertainment of the older ·people"· ( i
°
9 14: 3 1) .  Again he 
was using the school to impose white culture on the 
Indian. He admitted t_ha t the clubroom would help maintain 
social control by kee�ing the children, older students, 
and particularly returned students  in close proximity and 
therefore under the influence . of the school and white 
people. P�ayg round . eq ui pmen t or "a ppa rat us·" 'was available. 
for all of the schools. Such facilities also helped to 
keep children attached to the school grounds. 
Education continued on scheduli at the day 
schools. Hotevilla-Bacabi Day Schoo� opehed in 1915. It 
was the largest in the Indian Service. The Polacca Day 
School was enlarged, and Crane added a new laundry by 
using repair monies left over from a repair account. But 
the day schools did not meet Crane's level of efficiency. 
"Notwithstanding all attempts to coordinate methods of 
study, " he wrote, "the day school . student suffers in his 
education because of the home influence" (Crane 
19 18: 16. 5) . The school program called for English to be 
taught and used at the expense · 1.of the native language • . 
: . .  ;, 
• : .,. . ·,= � 
Students continued to speak their native tongue with their 
relatives and friends at home, although they were punished 
for using Hopi at school. In his 19 18 report, Crane 
admitted that many of his teachers were poorly motivated 
to administer the presribed program because of the living 
conditions and salaries, and, in reality, the Hopi were 
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not totally to blame for what Crane perceived as 
inefficient schooling. Moreover, some of the schools were 
closed from time to time because there were not enough 
employees to keep them open. 
I n  1 91 8, the Navajo children on the Hopi 
Reservation still had no schools, and Crane remained 





up as barbarians and potential criminals. Of 
Crane wrote 
gun-carrying, thieving 




are producing longhaired, 
insolent (and of course 
representative of the old 
dignified and 
(1 91 8: 1 6. 5) .  
responded to 
courteous Navajo of the desert narratives" 
Crane blamed the government which had hardly 
any of his recommendations for schools for 
the Navajo under his charge. 
Crane's tenure as agent to the Hopi came to a 
close in 1 91 9. Education was a challenge that he took 
seriously as agent-school superintendent, unfortunately at 
times too seriously. He was authoritative, dictatorial , 
and often i ntolerant of the culture and lifeways of the 
Hopi Indians for whom he had responsibility. His 
dictatorial attitude may have also _exacerbated the problem 
of attracting and keepi ng teachers, although there were 
many negative factors to working for the Indian Service at 
the time. The lack of suitable teachers surely took its 
toll on the quality of education made available. The 
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problem of personnel vacancies, at least in part, was a 
difficulty not limited to the Hopi Reservation or to Leo 
Crane. But , it a 1 s o_ seems f a i r t o as sum e th a t Crane was 
hardly the most enjoyable personality with whom employees 
might work. 
Unfortunately, Robert L. Daniel, who succeeded 
Crane in 19 19, continued to walk in Crane's footsteps. He 
was equally intolerant of the Hopi, and he insisted on 
strict school attendance. Daniel emphasized the American 
work ethic. Work was a value that every agent believed 
was necessary for the Indian to learn. Actually, the 
Indian's way of life centered around harsh subsistence 
work. It was nothing new nor particularly American. 
White man's work, however, was constantly reinforced in 
the schools, and the curriculum was largely designed to 
promote opportunities for work and employment. 
Daniel, too, had trouble keeping teachers. The 
highest paid teacher on the reservation received a salary 
of $ 720 a year. Daniel listed the average salary range 
for public school teachers from $ 1, 380 to $ 1, 800 per 
annum. He also pointed out that they did not have to 
endure the hardships of reservation life. In 1920, after 
the passage of the 19th Amendment, Daniel expressed a 
"hope that the women voters of this country will show a 
more commendable appreciation of the work of the noble 
women who are devoting their lives to the uplift of the 
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Indians t han their brother vot ers have shown" ( 1 9 2 0 : 9 ) .  
The reservation schools and personnel never seemed t o  get 
enough at tention, and what t hey did get was oft en 
critical. Daniel strongly protested t he act ions of a 
visit ing supervisor, a Mr. Hammond, whose crit icisms of 
t eachers and schools, caused one seasoned t eacher t o  
resign and ot hers t o  t hreaten t o  d o  so. Daniel was 
ext remely upset at  t he criticisms since he was having 
problems keeping and at tracting personnel. I t  had become 
increasingly difficult t o  maint ain the day schools because 
of the lack of t eachers. 
During Daniel ' s  t enure, more and more children, 
especially t he Navajo, were being sent off the reservation 
t o  school. In 1 9 2 0, 5 6  Hopi and 2 0  Navajo were 
t ransferred t o  non-reservat ion schools. Daniel' s  goal was 
t o  send at least 2 0 0  children away to school by September 
and t o  enroll at least 3 0 0  Navajo children as soon after 
as schools off the reservation could receive them . Most 
of the Hopi children were sent to  Phoenix Indian School 
while t he Navajo, along with some Hopi, were sent to 







agents to  place 





1 4 ,  1 9 2 0 
wit hout 
t hought t his was the wisest 
legislation ever enact ed, and he t ook full 
of it by immediately sending children off to 
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in a position of 
permission before 
sending children away to school. 
that he would be "subordinated 
Daniel was disappointed 
to the ignorant, the 
dishonest, scheming, and pagan I ndians" (1 921 :23) . 
Part of the reason for sending students away to 
school was because the school buildings on the reservation 
were so run down. Crane had frequently blamed their 
condition on privations caused by World War I .  But Daniel 
blamed the building problems on poor management and a lack 
of attention given the facilities through the years. 
Probably both of them were accurate. 
Late in 1 91 9  Daniel commented that "I would be 
very derelict in my duty did I not invite especial 
attention to the commendable conduct of the I ndians" 
(1 920:1 0) . Daniel must have been commending I ndians in 
general because by the next year he was complaining 
bitterly about the lawlessness of the Hotevilla and 
Moencopi Hopi. By the end of 1 920 he had encarcerated Old 
Youkeoma and threatened to keep him in jail as long as he 




school, but Youkeoma refused to give him an 
After such an insult, Daniel lost his patience. 
Youkeoma an "old specimen of aggravated 
perversity" and said that he would "as soon undertake to 
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teach a cen�ipede the two-step as to try to reform a 
. : 
Hot evil la Hopi" ( 192 1: 1 1) .  Daniel was successful in 
· getting children · in achoo!. By 1922 he reported that all 
Hopi · children o f : school age were enrolled in one of the 
Day �chools, in public schools, or in a boarding school 
off the reservation. 
Daniel frequently complained that there should be 
a closer r�lationship between the Washington offices and 
the field su�ervisors. It may have been in response to 
Daniel's plea that during 1922 the Commissioner of Indian 
Affairs, Charles H. Burke, and the Chief Supervisor of 
Education, Harvey B. Peairs, visited the Moqui Reservation 
to see and hear first hand what the educational needs 
were. Harry James ( 1979) , however, insists that the visit 
by the Commissioner was made primarily because he and 
others complained so bitterly about Daniel's actions as 
agent and school superintendent. Daniel never hinted that 
the officials came for some type of investigation, 
although he frequently intimated that he was less than 
satisfied with his treatment from superiors � 
Daniel's service to the Hopi came to a close in 
1923. The mood of the nation was to promote eventual 
self-determination and autonomy for the Native American. 
Men like Daniel, Crane, and Burton did not appreciate this 
attitude and therefore had to be removed. Compulsory 
education via schooling by imposition at its worst was 
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slowly coming to a close. Required school attendance 
continued, but the policies which developed during the 
1920s demonstrated a - movement away from rigid cultural 
imposition. Officials began to realize that there were 
limits to their cultural imposition. Leadership in the 
Indian Service headed by Superintendent John Collier 
looked to the Indian communities for ways in which to 
improve schools , incorporate native culture, and 
strengthen Indian-white relations generally. 
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CHAPTER 7 
' CULTURAL CONFLI CT 
Compulsory education was only one way that Indian 
agents attempted cultural imposition. The "f oreign" 
agents who came to the Hopi reservation f requently had 
little or no tolerance f or the indigenous cultural 
practices of the I ndians. They were quick to condemn what 
they considered savage rituals and immoral activities. 
Much of the criti cism centered around dances and 
ceremonies which the Hopi held sacred. Other complaints 
dealt with daily activities involving hygiene, which the 
white men believed to be unsanitary, or, with behavior 
patterns that were simply outside white mores. Agents 
disagreed not only with the native but with local traders, 
anthropologists, 
sided with the 
Lemmon 
to say 
and any visitors to the reservation who 
I ndian. But they were not all alike. 




ardent supporters. of 
Hopi culture even though they were 
schooling by imposition. Lawshe 
conf lict with the Hopi. Men like ( 19 10- 19 1 1) had little 
Burton ( 1899- 1904) , Crane ( 19 1 1- 19 19) , and Daniel 
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(1919-1923) freq uently encountered conflicts with the 
Indians as well as with outsiders. 
At the turn _of the century, the agents had to 
address the a rrival of numerous tourists on the 
reservation, a nd particularli a nthropologists. These 
outsiders, who often sided with the Indi a n  in conflicts 
between the agent and th e native, prove·d to be a source of 
considerable irritation for men like Bur.ton, Crane and 
Daniel. The attitude of the agents is illustrated by the 
following statements. " I wish the Depa rtment could 
realize the influence of some of the tourists wh'.o come 
here" a field matron · at Oraibi Da y School wrote in 1904, 
"Their own costumes have a very demoralizing effect, and 
they encourage the Hopi in wearing their hair long a nd in 
clinging to Hopi costumes, customs a nd superstitions" 
(Cra ne 1919 : 2 1) Crane, in reference to a later year, also 
added his usual editorial that the situation was still the 
same, that "The worst enemy the Hopi has is the 
wea kminded, gaping a nd unreasoning tourist" (Cra ne 
1919: 21) . A similar situation c o.ntinues today. There are 
many visitors who encourage the Hopi to cling to the 
traditions that Crane a nd others objected to. The Hopi 
themselves freq uently react to the clothing a nd appearance 
of outsiders by dramatizing negative sanctions on them 
through clowning ceremonies. But for the agents and their 
field personnel, the reaction to tourists was a concern 
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with the outsiders' interference. They saw a threat to 
their imposed standards of control over the Hopi. 
For instance in 1900, agent Burton lodged a 
complaint against a Mr. Owen who was excavating mounds and 
graves on the reserve . In response, the Indian Office 
sustained Burton's complaint and gave orders to stop such 
activities. Crane complained that Owen, whom he described 
as a "gentleman who is sadly lacking in the courtesy due 
superintendents" ( 19 19: 16), returned later for the same 
type of investigations . At about the same time Dr. Jesse 
Walter Fewkes, noted archaeologist and official of the 
Bureau of American Ethnology, came to investigate the 
areas near the Hopi mesas. Fewkes and other reputable 
anthropologists were friendly and hospitable to the 
Indians. In particular, Fewkes and his associates 
counseled the Indians in their problems with the agents 
(James 1979) . Burton, and subsequent agents such as 









"pottery-diggers ."  
record that the archaeologist 
and standing outranked the 
( 19 12 : 17) . But it did not stop 
continually the work of the 
Burton also had trouble getting along with Thomas 
v .  Keam who had been characterized previously as a helpful 
adjunct to other agents . Burton tried to get Keam 
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expelled from the reservation because he· influenced the 
Indians not to attend the government schools. This 
accusation carries some irony because Keam was among those 
who originally assisted the agents in the first forced 
"round-ups" of school age children. Keam may have been 
troubled by the manner in which schooling was forced on 
the Indian, but the problems were also the result of 
personality conflicts between Keam and Burton. Crane 
commented that Keam probably developed some self-appointed 
direction of his own which accounted for his disagreements 
with the new agent, who would not tolerate any such 
behavior. Keam had an advantage over the new agent since 
he was the long time inhabitant and trader of Hopi land 
and was a friend to many Indians. Burton disliked the 
fact that Keam often spent nights on the mesas with his 
Indian fiends. One altercation centered around gambling 
at the trading-posts, which Burton stopped. Burton, who 
was jealous of Keam, saw himself as the lonely 
superintendent who was the target of criticism for any who 
wanted to assail him (James 1979) . Whereas, according to 
Crane, "Mr. Keam was the baronial entertainer of the 
country-side, and investigators found him such a sweet 
gentleman • • •  who 
( 19 19: 16) . 
believed he owned the reservation" 
Keam was not the only trader with whom Burton had 
difficulties. He strongly protested the sale of arms and 
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ammunition to the Indians, especially by the traders J. L. 
Hubbell at Ganado and Freeman Hathorn at Indians Wells. 
Hathorn later operate� a trading post at Jeditto Wash near 
Keams Canyon where he posed no problem to the agents. He 
did, however, get the government to approve his "squaw 
marriage" and to care for "an insane child by such 
marriage" which for some reason seemed to irritate the 
agent (Crane 19 19: 19 ) .  In his reports and even in his 
memorandum history Leo Crane never missed a chance to 
criticize his enemies or those for whom he had little 
regard. 
Crane criticised Commissioner of Indian Affairs 





According to Crane, 
far and the order 
"Burton 
died a 
slow-death because someone had actually sought to obey it" 
( 19 19: 19 ) .  Burton ordered that all Hopi men should cut 
their hair, and if they refused, they would have their 
heads shaved by force. The brutal way in which this order 
and others dealing with school attendance were enforced 
prompted the resignation of Belle Axtell Kolp who was a 
teacher at Oraibi Day School (James 1979 ) .  The policy on 
short hair was seldom enforced except as a form of 
punishment. Kolp cited one instance where a young man, 
Bryan Kayahviniwa, whom she characterized as an 
exceptional student, was forced to have his hair cut. The 
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school principal, John L. Ballinger, bruised his face 
badly and told Kolp not to sympathize with him after the 
incident. Severe corporal punishment was used frequently 
by both Ballinger and his wife. Kolp saw to it that the 
hair cutting incident did not die before countless 
individuals became involved and outraged. Kolp was a 
niece of the ex-governor of New Mexico and had political 
influence of her own. She left the Hopi reservation in 
anger and went to Los Angeles to solicit the help of 
Charles F. Lummis, a prolific writer and champion of 
causes for the Indian (James 1979) . 
In 1903 Lummis, who quickly became sympathetic to 
the problem, wrote an article published in Out West 
magazine entitled "Bullying the Quaker Indians". In the 
article, Lummis called Burton a "pinhead official, " an 
"oppressor, " a "bully, ' and a man who was "Czar" over the 
Hopi. A subsequent issue of the same magazine contained 
an affidavit filed by Mrs. Kolp which detailed further 
outrages by teachers and officials on the reservation. 
James ( 1979: 124- 129) describes the events and records the 
letter in full. Kolp reported that in her seven weeks on 
the reservation she saw more of man's inhumanity to man 
that she ever hoped to see again. Every punishment from 
agent or teacher was represented as being an order from 
Washington (James 1979) . 
Ballinger and Burton did not want the Indian to 
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learn. too niu·ch about the outside world. Ballinger 
reprimanded Kolp for breaking the rules by allowing the 
children to visit he� home where she showed them pictures 
and · photographs · and told them stories about far away 
places. The principal threatened to whip the children if 
they returned to Mrs. Kolp's home. Burton punished one 
man for leaving 
his · family.  He 





the reservation to earn extra money for 
was forced to work in the government 
school principal's home to pay off his 
did Burton and his followers distrust 
did not allow the teachers to associate 
with or to discus� previous persons who had visited the 
reservation and showed some sympathy for the cause of the 
native (James 1979) . This type of cultural imposition 
demonstrates the officials desire to maintain control over 
the lives of the Indians. 
Int olerable working conditions and a long list of 
deplorabale acts against the Hopi and their children 
prompted Kolp to resign her position and to try to get rid 
of Burton and his followers. Her affidavit and Lummis' 
article in Out West caused enough publicity to prompt an 
investigation. As a result, Burton was reprimanded for 
not reporting certain incidents and for the manner in 
which he carried out policies such as hair-cutting, but he 
remained agent to the Hopi. He was also instructed not to 
use force in the future. The investigative report 
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recommended that Ballinger be removed to a less 
responsible position away from the Hopi Reservation (James 
1979:129) . 





to stop by 
some of the 
the Hopi dances which Burton had 
using troops if necessary. After 
dances personally, she reported 
that the ceremonies were sacred to the Hopi and contained 
nothing immoral or indecent. She even compared their 
solemnity to white religious se; vices (James 1979) . Many 
white people enjoyed coming to the reservation for 
ceremonies, although they did not always understand what 
was going on. At the annual Bean Dance at Second Mesa in 
1911, a Kachina dancer rit ually "whipped" a couple of 
white women spectators, one of whom was described as a 
prominent author (Lawshe 1912) . I attended the Bean Dance 
at Second Mesa in 1973 and saw Kachinas "whipping" people 
into houses as part of the village purification ceremony. 
They frequently chased white women who were easy prey 
because they seldom understood the need to take refuge in 
Hopi dwellings 
punishment for 
when the signal was given to "purify. " 
the 1911 incident, Lawshe caused 
As 
the 
offending I ndian to be "whipped. " Other than this 
cultural misunderstanding, Lawshe reported that he had no 
difficulty keeping order on the reservation during his 
year with the Hopi (Lawshe 1912) . 
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Unlike Lawshe, Leo Crane was known for his 
cultural into·lerance for all I ndians who did not meet his 
definition of . civilized people. He consistently reported 
problems keeping order on the reservation, at least the 
same type of or der maintained in what he called the 
civilized world. . C rane· could not tolerate the cultural 
ways of the Hopi and Navajo under his charge. He admitted 
that the I ndians were not disorderly, but they could not 
understand 
practices. 
why whites objected to so many I ndian 
The white man in question was Crane who simply 
refused to understand the "old tribal ways" such as those 
pertaining to marriage and settling disputes. The Hopi, 
he complained, "present so much immorality that an attempt 
to do more than protect children, keep returned students 
straight (which is not always possible) and round up the 
most scandalous of the older villagers, would project a 
moral war that would affect nearly every Hopi at some 
mesa" (1912:6) . 
When it came to morality, Crane frequently mistook 
the Hopi Way as immoral simply because it did not fit the 
white man' s pattern of morality or civility. Marrying at 
a young age without a "legal" license was something Crane 
found particularly revolting. Crane once claimed that 
closing the boarding school facility prevented him from 
protecting young girls from being prostituted by their 
mothers. He later wrote that instead of allowing them to 
136 
go to school their mothers permitted them to get married, 
or in Crane ' s own· words , the g i r 1 s we re "pros t i tut e d by 
their parents for t�e purpose of defeating the general 
school system" ( 19 18: 15) . Crane was always complaining 
that the Hopi ·did not get married ·under civil legal 
arrangements but prefered their own tribal ways, an 
immoral outrage in . Crane's eyes. 
Even before Crane, several agents had suggested 
that the mesa topped contiguous dwellings of the Hopis 
were an excuse for promiscu�us living arrangements. Many 
of them, including Crane, were intent ·on moving the 
Indians off the mesas so they could build individual 
houses on the valley floors. But the Hopi strongly 
resisted. To leave the mesas would be to leave a cultural 
security and pattern that had defined their existence for 
too many centuries. Crane wanted control, which was 
impossible· to have as long as the Hopi defied the agent's 
wishes and remained inaccessible in their mesa top homes. 
Gambling was a particular problem for the Hopi and 
the Navaj o, in Crane's view. ; . · 'The lack of trained police 
and the extensive area of the reservation made it almost 
impossible for him to enforce his position on gambling 
and, in general, to maintain social control. One occasion 
for gambling was the "Chicken Pull, " an event usually 
sponsored by some local trader without the consent of the 
agent. A "Chicken Pull" is. a competitive event where 
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individuals ride back and forth on horseback trying to 
"pull" a buried chicken from the ground. During his first 
year, to help curb suc-h activities, the new superintendent 
increased the number of Indian police from three to eight . 





low and not worth the troubles generated 
people. The so-called "blanket Indians" 
who often accepted the policing jobs were ineffective 
because they refused to arrest anyone who might "conjure" 
up something against them (Crane 19 12) . There were 
similar problems with the Indian judges. Any punishment 
meted out was insufficient in Cranes's eyes. Ironically, 
he reported that the Indians under his jurisdiction were 
peaceful 
sense of 
and orderly, but they were savages in the general 
the term and consequetly had to be dealt with 
accordingly. 
Of all the Hopi cultural activities, Crane 
objected most to the ceremonial dance. But he could find 
little disorderly conduct associated with dances and so 
could do little to stop them. Crane simply had no control 






their usual occupations, and the Navajo 
would pawn their belongings to sponsor a dance, 
one used as a curing· ceremony . The agent 
a policy to prevent traders from providing cash 
for items pawned simply for a dance. It is 
1 3 8  
difficult to assess how well such a policy could be 







d�ring the spring and summer m onths. 
1 91 2  that there were no indecencies 
dances as had been reported in previous 
years. 
The dances, as ritual and religion, gave the Hopi 
purpose and continuity in the life cycle. Almost all of 
their activities revolved around successful completion of 
the ceremony associated with a season of the year. C rane 
eventually developed an awareness of the Indian way of 
life, but it did not lead him to acceptance. From 
Crane's viewpoint the dances attracted undesirable 
tourists and "scientists" who too often sided with the 
Indian 
strongly 
in any dispute 
against any 
threatened his domain. 
against the 
activity or 
agent. He reacted 
individuals who 
Despite C rane's objections the 
Hopi maintained control over their own religious lifeway. 
At the end of his eight year term, C rane was still 
complaining about the Snake-dance, but in a slightly 
differnt tone. He always m entioned it in his reports and 
sometimes included photographs . He became, in fact, 
rather fascinated by the dance and the Hopi allegiance to 
it. 
C rane mistakenly thought that the dance was merely 
a form of am usement for women and children, a type of 
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entertainment that could be easily replaced by 
phonographs, pictorial magazines, and motion pictures. 
Crane wrote: 
A moving picture outfit with frequent change of 
film-reels and a regular schedule from mesa to 
mesa would do more to bring disrepute upon the 
Hopi dance than all the sermons the superintendent 
could preach were he to live five score years 
(Crane 19 13: 13) . 
He believed that the educated Indian would abandon his 
barbaric dancing in favor of the more refined forms of 
entertainment available through white culture. Crane even 
thought that the motion picture was a more powerful tool 
for changing the Indian than the school. On both beliefs 
he was wrong. 
The dance continues today in view of the satellite 
dish and the well-attended school. The drama presented in 
the Hopi dance has an entertainment value, but it's 
purpose is to define the Hopi Way, a "way" which has 
maintained itself for centuries. Even though he realized 
that the dances were culturally important and necessary 
for the Ind i ans, he none thele s s  s trongly obje cted to them . 
In fact, he objected to the dances because they were 
culturally significant to the Hopi. 
In his last report from the Moqui Agency in 19 19, 
Crane wrote that, in contrast to the disobedient Navajo, 
the Hopi had "been ruled and disciplined" (Crane 19 19: 3) . 
But Crane did not always get his way. He remarked that 





food or sleep, His vigilance in argument 
for t he reason that he does not argue, but 
f a c t s- { Ho p i f a c t s ) u n t i r in g 1 y " { C ran e 
19 1 9 : 17) .  No annual report would cont ain all of Crane ' s  
crit icisms 
the Hopi 
of Hopi marriage 
" begin as children 
pat terns. 
t o  live 
He report ed t hat 
on a moral plane 
lit tle above their livestock" { 19 1 2: 1 0 ) .  During his first 
years on the reservation Crane had lit t le understanding of 
the cultral lifeways of the peple ent rusted t o  his care. 
I t  was as though his romance wit h  the west had gone sour, 
and he was somehow punishing t he Indians for it . 
Crane opposed t he Hopi Way for eight years. Only 
at t he end of World War I did he imply t hat he had 
acquired some tolerance for t he Hopi. During t he 
dislocat ions of war, at titudes often show some adjust ment. 
Such was t he case with Leo Crane. He was successful at 
regist ering t he Hopi for military service and was 
impressed with  t heir "ast onishing loyalt y  and pat riotism" 
( Crane 1 9 1 8 : 22). The Hopi did not oppose the 
regist ration, he wrote, as did the Navajo. They seemed to 
agree with  t he need for food conservat ion as out lined by 
the agent and t eachers, in contrast to  t he grumbling 
Navajo. The 
needs of the 
to  charit ies, 
Hopi responded favorably t o  the financial 
World War I and were act ive in cont ributing 
especially t he Red Cross. The schools in 
particular were instrumental, he reported, in educating 
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the Ind i a n s  a b o u t  t h e  wa r a nd i t s p u r p o s e .  On o n e 
o c c a s i o n , t h e Ind i ans  c o n t r i b u t e d  7 0 0 d o l l a r s  wo r t h  o f  
po t t e r y , b a s ke t r y , a nd c r a f t s  f o r  t h e  In t e r i o r  De p a r tme n t  
Ba z a a r . Th e o c ca s i o n o f  t h e  wa r b r ou gh t  a c o m p a t i b i l i t y  
t o  C r ane and t h e  Ho p i  wh i c h wa s no t re f l e c t e d  i n  a ny o t h e r  
t ime , b e f o r e o r  a f t e r . In t h e s e  end eavo r s  Crane  s a w  a 
s i de  o f  the  Ho p i  wh i c h he  had  neve r no t i c e d . 
t o  the  Ho p i  he r e c o r d e d : 
In re f e r e n c e  
" Th e  Wa r ena b l e d  a ma n i f e s t a t i on  o f  h i s  
· b e t t e r  qua l i t i e s , and  h e  s h o u l d  be  g i v e n  g r e a t  
c r e d i t . I t  may b e  t h a t  in  r e c e n t  ye a r s  h e  ha s 
ob s e r v e d  mo re o f  p r omp t s q ua r e dea l i ng , a nd h a s  
a p p r e c i a t e d  i t . H e  i s  no t unm i nd f u l  o f  
r e s e r va t i o n  c h ange s ,  l a r g e l y  f o r  t h e  b e n e f i t  o f  
h i s  c h i l d r en , t h e  i n c r e a s e  o f  wa t e r , s t o ck , a nd 
i n t e l l i g e n t  g u i d a nc e  a l ong  f e a s i b l e  pa t h s  t o  
p r o s p e r i t y ; a s  o p p o s e d  t o  d o -no t h i n g - i s m c o up l e d 
· w i t h  a b o r t ive  e f f o r t s  t o  f o r c e  h i s  i n t e r e s t  i n  
ma t t e r s  s u eh a s  a g r i c u l t u re  a c c o r d ing  t o  wh i t e  
ma n ' s  Ka n s a s  me t ho d s . Mo r e o ve r , h e  h a s  f o u nd 
t h a t  f r i e nd l y  or h o s t i l e , Ch r i s t i an o r  
Sna ke -d a n c e r , h e  h a s  b e e n  g iv e n  a f a i r  de a l . 
Th e r e  h a s b e e n  no e f f o r t  t o  make e i t h e r  a wh i t e 
ma n o r  a Ch r i s t i a n  o f  h im . Wi t h  t h e s e  t w o o l d  
a nd b l o o d s h e d d ing  e f f o r t s  s h e l ve d , h e  h a s  
re s p o n d e d  t o  t h e  p l a n o f  c o n s i d e r i ng h im humanly  
a s  Ind i a n "  ( 19 18 : 24). 
In 1 9 1 9 ,  a f e w In d i a n s  e x p r e s s e d  t h e i r  g r a t i t u de  
t o  C r ane  f o r  h i s  s e r v i c e  a s  a g e n t . But  he  l e f t t h e  Ho p i  
Re s e rva t i on  c o nv i n c e d  t h a t  t h e r e w a s  s t i l l a c o n s p i r a c y  
a g a i n s t h im h e a d e d  b y  t h e  " o l d  g u a r d  o f  Or a i b i " l e d  by 
Tewa q uap t e wa ,_ and e nhanc e d  b y  o u t s i de r s , i nc l u d i n g  
e d u c a t o r s , f r om o f f  t h e re s e rva t i o n . The s e  c o n s p i r a t o r s  
h e  c a l l e d  " t he p r o t e s t o r s  a nd B o l s h e v i k !  o f  O r a i b i , 
p r o d u c t s  s ome o f  t h em o f  t he She rman In s t i t u t e . "  He 
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continued, '.'They have sensed or learned . that 
Superintende�t . Crane, sometimes term�d the ' czar, ' is to 
be transferred, afte� eight years of thankless labor to 
reform and help them" (Crane 1 9 1 9: 34). Crane was 
convinced that the · troubles which began as early as 1 8 8 2  
would continue with ·the Ora! bis "until the last one of 
them is comfortably sodded down" (1 919: 34). Crane left 
for his new assig�ment with the Pueblos of New Mexico 
without any assurance that his service had benefited the 
Hopi and Navajo Indians under his care, and without a 
solace that comes from mutual respect and · cultural 
compatability. 
Daniel, who followed Crane, was equally intolerant 
of Hopi culture and outsider� who came to investigate the 
Indians . • 
have to 
He sneered 11The most pusilanimous nuisances we 
contend with are the pseudo archaeologists 
anthropologist ethnologist artists [ sic ] , the little 
flickering tallow-dip literary lights" (Daniel 1920: 6). 
He called them the human gad-£ lies. These were the .types 
which sided· ._w.ith the Indian and were, more often than not, 
critical of and disobedient to the wishes of the 
superintendent . Of 
its misinformation 
accumulation of 
1920: 6 ). 
these Daniel wrote "The country gets 
about the I ndians largely from this 
intellectual discard" [ sic ] (Daniel 
Visitors to the reservation always seemed to annoy 
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Daniel.  He comp lained particularly about Harry C.  James, 
whom he cal led an imp ostor, who represented an 
organization cal led �he National Association to Help  the 
North American Indian (Daniel 1 92 2 : 3). James al ledgedly 
stirred up the Indians at Hotevil la and Oraibi, but the 
type of problems aroused were never stated in Daniel ' s  
record. James later published a significant volume on 
Hopi history. His (1 979) version of conf licts with Daniel 
and Daniels ' handling of sheep dipping and the delousing 
episodes, described later in this chapter, dif fer 
significantly from what the agent recorded in his annual 
report. 
Daniel wanted any visitor who prolonged his stay 
with the Hopi to be required to secure a permit for his 
research. So as not to insult his other col leages from 
Washington,  he was quic k  to point out that the scientific 
community, the Smithsonian Institute, and the National 
Geographic Society were always welcome on the reservation. 
He praised their artists and writers and expressed his 
pleasure at assisting them in their work. 
Daniel ' s  interest in research was evident in his 
request that the Smithsonian Institute or some other 
reputable organization make a thorough photographic record 
of the Hopi Snake Dance and other ceremonies before they 
ceased to exist. In one sense he wanted to preserve the 
culture, the c lothing, utensils, costumes, and dance, but 
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in another he wanted to make the Hopi available to the 
public on  film so that outsiders would stay away from the 
reservation. Daniel _ was convinced that the co nstant 
intrusions of the white man would eventually destroy the 
cultural integrity of the original dances. In this he may 
have been 
anthropologists 
right. Thankfully some reputable 
and others recorded many of the old 
ceremo nies and dances so that even the Hopi can rely on  
much of  that informatio n in  the future. 
The Hopi have been successful in maintaining 
cultural co ntinuity in the dance. The going home ceremony 
which I observed during the summer of 198 5 at Walpi on 
First Mesa was completely co nsistent with the descriptive 
account given by Special Agent Do naldson who visited the 
same village and witnessed the same ceremo ny in 1893. The 
dance for the Hopi was of paramount importance, and it is 
noteworthy that Daniel realized, in part, its importance 
and was not threatened by it as was Leo Crane. Daniel 
thought the dances were somewhat comical, and his primary 
objectio n was that they seemed to be an opportunity for 
the Hopi to neglect work. 
HEALTH AND SAN ITATION 
The only situations where the impositio n of the 
white culture may have been justifiable was in regard t o  
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health problems. Unfortunately, the agents failed to 
inform the Hopi appropriately of their medical activities 
and the consequences - of following them. The manner in 
which the health programs were imposed was what was 
objectionable. 
When smallpox broke out among the Navajo near 
in 190 1, 
Hopi by 
Agent Burton quickly acted 









but culturally insensitive plan. He employed a 
his special gestapo-like Nava jo police and 
the village of Oraibi shortly before dawn. The 
police and government officials formed a gauntlet and 
forced all the people to pass though it where they were 
vaccinated at the end. Burton recorded that 1256 Hopi 
were vaccinated. To justify this wholesale vaccination 
program Crane ( 19 19) noted that when smallpox recurred 
again among the Hopi in 19 18, not one Hopi died from it, 
although it was a milder type of pox. 
Crowded conditions at the schools were frequently 
blamed for continuing health problems. While Burton was 
superintendent, the reservation physician reported two 
rather serious health problems which he attributed to 
overcrowded conditions in the dormitories. One problem 
was an eye disease now believed to have been trachoma, and 
the other was a skin disease, impetigo. At Keams Canyon, 
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in p a r t i c u l a r , t ra ch oma in f e c t e d nume r o u s  Ho p i  chi l d r e n . 
In 1 9 0 4 , a t  t h e  b oa r d ing  s ch o o l , 1 0 0 c a s e s  o f  s c a r l e t  
f ev e r  we r e  r e c o r de d ,- r e s u l t ing  i n  t he d e a t h  o f  s i x 
ch i l d r en . Th e e x t e n t  and  s e r i o u s ne s s  o f  t h e h ea l t h  
p r o b lem s  c o nv i nce d the  a g e n t and t h e  In d i an B u r e a u  t o  h i r e  
a s e c o n d ph y s i c i an f o r  t h e  f o l l owing f i s c a l  ye a r . He a l th  
p e r s onne l we r e  a t r eme nd o u s  h e l p  in  a i d ing  the  Ind ian . 
He a l t h c o n d i t i o n s  f o r t h e Ho p i  s e e me d t o  be  mu ch 
be t t e r  b y  1 9 1 0 . Ag e n t  Mi l l e r ( 1 9 1 0 )  c l a imed  t h a t  the  
ov e ra l l  h e a l t h  o f  the  Ind i a n  wa s ex c e l l e n t . He  me n t i o ne d 
ca s e s  o f  t ube r c u l o s i s , b u t  t h e y  we r e  n o t  p r e v a l e n t . B u t  
t ra c h oma c o nt inued  t o  b e  a p r o b l em f o r  b o t h  t he Ho p i  and 
t h e  
d i e d  
had  
Nava j o  
o f  a 
b e e n  
unde r M i l l e r ' s  s u p e r v i s·ion . S e v e ra l in f an t s 
ga s t r o - i nt e s t i na l d i s e a s e , and who op i ng c ou gh 
w i d e s p read  d u r i ng t h e  p r e v i o u s  w i n t e r . Mi l l e r  
a l s o  r e p o r t e d e p i d emi c s  o f  i n f luenz a , t o n s i l l i t i s , and 
ch i ckenp ox , and s eve r a l  c a s e s  of r h e uma t i s m ,  a c u t e  and 
ch r o n i c  c o n j u nc t i v i t i s , and s k i n  d i s e a s e s . In s p i t e  of 
the a g ent ' s  op t im i s t i c o v e ra l l  ou t l o ok , s a n i t a t ion  at the 
b o a rd ing s c h o o l  c a u s e d  c o n t inua l d i f f i c u l t i e s . The r e  wa s 
no s e p t i c t a nk t o  hand l e  s e wa g e  wh i c h  a t  t h a t t ime emp t i e d  
i n t o  a nea rby  d r y wa s h . F o r  t h e  Ho p i  p o p u l a t ion  o f  ove r 
two  t ho u s a nd a n d a no t he r two  t h o u s a nd Na va j o ,  t h e  two 
d o c t o r s  o n  the  re s e rva t i on  had  mo r e  t o  do  than t h e y  c o u l d  
p o s s i b l y  hand l e . 
C r a ne a l s o  had  t o  d e a l  wi th  s e r i o u s  o u t b r eaks  o f  
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trachoma among both the Hopi and Navajo. The first case 
recorded was from Oraibi in September of 1906. By 19 12  
Crane reported that �O  per cent of the Indians who sought 
treatment through the health programs were infected with 
trachoma. Most of them did not consider the disease 
dangerous. Only the high altitude and dry climate of the 
region prevented the disease from blinding a huge number 
of Indians. Trachoma was a particular problem for school 
children. It is spread primarily through secretion from 
the eye which is transfered through handkerchiefs and 
towels used by the same persons. A survey of the day 
school enrollees in 19 12  revealed that 47 per cent of the 
children had trachoma. A high percentage came from Bacabi 
Day School which reported that 36 out of 46 children were 
infected. The children collected from Hotevilla for the 
boarding school at Keams Canyon showed a 90 per cent 
infection (Crane 19 12) .  
To combat the problem in schools, Crane had 
individual towel 
wash basins for 
systems installed 
each child. They 
and ordered separate 
also stopped using 
slates where possible. When paper was scarce and slates 
had to be used, they were washed in carbolic solution 
every day. Reused pencils were exposed to formaldehyde 
over night and contaminated books often had to be burned. 
The physicians and their assistants at the day schools 
treated each infected child three times a week where 




and operated when necessary . I t  was difficult 
permission from t he parents, who were usually 
no mat ter ho� simple the operation. Trachoma was 
a serious problem on the reservation, but at least it was 
one which could be dealt wit h  at a practical level. Such 
was not the case for ot her problems. Crane ' s  response was 
to  cri ticize t he Hopi for wan ting their children to be 
wha t he described as "naked, long-haired, lice-ridden, 
trachomatous, and wit hout education" { Crane 1 9 1 4: 1 1 ) .  
This at titude did lit tle to relieve the discomfort of the 
afflicted, nor did it  expedite future healt h programs. 
By 1 9 1 5 a new disease menaced t he Hopi. 
Tuberculosis was becoming rampant ;  especially at t he 
Second Mesa villages. Infected children were treated two 
or three t imes a week, but living conditions often 
preven ted any effective result .  During the previous year 
several children were sen t to t he Phoenix Sanatorium for 
tuberculosis treatmen t .  The agency had been approved to 
employ four doctors, but only two physicians practiced on 
the reservation in 1 9 1 5 . I t  was difficult t o  find 
recruits to fill t he vacancies. The field matrons 
assisted wherever possible and were especially helpful in 
distributing canned milk 
children. The agent also 
many as possible against 
and prepared food for infan t 
took efforts to innoculate as 
typhoid. Crane' s  frustrated 
response to  t he whole situation was for the governmen t  to 
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"force" the Hopi to move off the mesas. He believed that 
their close proximity to each other was cause for poor 
sanitation. Crane called the Hopi a "fatalist" who was 
little moved by a serious epidemic ( 1 9 1 5 ). 
Low salaries frequently prevented doctors from 
taking assignments on the reservations, but by 191 6 ;he 
Moqui Hospital facility had it ' s  full complement of four · 
doctors. Infant mortality was high. In 1 9 1 6 the 
reservation experienced a series of "baby shows" so that 
all infants could be inspected for disease. Finally Crane 
tried to educate the Indians about health and sanitation 
so that future generations would realize the need to move 
off the mesas and pay some attention to the white man ' s  
medicine. But he could not resist the criticism that the 
Hopi had intermarried for generations so that the race was 
stunted and devitalized and therefore had no resistence to 
infection ( 1 9 1 6 : 7) .  Crane did not acknowledge that it was 
his "race" that introduced to the Hopi many foreign 
diseases for which they had no natural resistance. The 
Hopi population in 1 9 1 6 was about one fourth what it had 
been before white contact. 
Smallpox was the disease that had all but 
decimated the Hopi during many previous initial decades. 
Effective vaccination had greatly reduced it among the 
Hopi, but the Navajo were not so fortunate. In spite of 
attempts to vaccinate, smallpox took many Navajo lives 
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during 1 9 1 6 and 1 9 17. The Hopi, however, successful l y  
resisted it. Measles were a recurring problem too. In 
191 1 measles took the lives of from 2 0 0  to 300 children. 
Crane had wanted to quarantine the infected vil lages at 
that time, but the Indian Office refused him the means of 
doing s o . In 19 17 an Indian family coming from the Grand 
Canyon area brought measles to the Hopi of Second Mesa. 
This time the vil lages were quarantined, there was no 
movement al lowed from vil lage to vil lage on other mesas, 
and those infected severely were taken to a hospital 
facility for treatment. Children were dismissed from the 
day schools which were then utilized as field hospitals. 
O n l y  twenty deaths resulted from the epidemic this time. 
Nine of those died on the mesas before they could be taken 
to a hospital. 
Crane ' s  quarantine had proved successful. He 
revel led in his accomplishment which had been in conflict 
with the Hopi Way. He arrested and imprisoned several 
bel ligerents who opposed him. The smal l  number of deaths 
obviously  justified, in his mind, his authoritative stand 
against the opposition. "The Hopi is get-at-able", he 
said, "Al l required to meet and overthrow Hopi opposition 
is backbone" (Crane 1 9 17: 13). And Crane certainl y  had 
backbone. The pattern was in place now and many Hopi were 
appreciative of the results, fewer deaths. Crane was 
confident that the Hopi could now be protected, for the 
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most part, against any serious epidemic. There was a 
hospital at Keams Canyon and two field dispensaries 
available for treatm�nt of those willing to accept it, 
although there were still those who had to be forced. 
Through the crisis period of quarantine Crane was 
critical of the doctors. He complained that they had 
neither temperament nor suitability for work in the Indian 
Service. But he was extremely complementary of the field 
matrons of whom he said "have done as much to advance the 
Hopi as any class of employees" ( 1 9 1 7 : 1 4 ) . 
Trachoma, measles, smallpox, and Spanish 
influenza, all plagued the Hopi during Crane ' s  tenure. To 
his credit, he and his staff managed to control those 
diseases. Crane improved sanitation conditions, 
especially the water situation, better than any of his 
predecessors. Much of that " control" and management lay 
in Crane ' s  authoritative stand in dealing with health. 
Following Crane, Agent Daniel also had his share 
of health crises. Trachoma and tuberculosis continued to 
inflict the 
necessitated 
Hopi, and a 
closing the 
seri� us epidemic of measles 
Polacca Day School during the 
winter of 1 9 2 1 . Unfortunately, in spite of the dedicated 
work of the available doctors and nurses, many children 
di ed of complications and bronchial pneumonia. A strict 
effort to quarantine the Indians luckily prevented the 
disease from spreading to other mesas. 
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But Daniel ' s  
concern for improvements in hygiene res ulted in a new 
program, one which caused deeper cultural resentment. 
Daniel thought. that his delousing campaign was 
"one of 
(1921 : 26 ). 
the 
The 
greatest forward movements ever made" 
greatest conflict over lice control 
centered around the people of Hotevilla. The villagers 
threatened to kill the Oraibi and Hotevilla- Bacabi School 
principal s rather than be forced to delous e. In respon se, 
Daniel armed his policemen with pistol s and hickory buggy 
spokes and s et out to delouse every one of the Hotevilla 
Hopi. He accomplished his goal but not before a few head s 
were cracked when the Indian s resisted. 
The delousing proces s involved bathing each 
individual in a solution and boiling their clothing to 
kill the infes ting lice. 
in one school buil ding 
Daniel discretely placed the men 
and the women in another with 
female attendants . However, at one point, the women 
became s o  disorderly that a squad of policemen were 
summoned to help out. After tha�,  the offenders were 
deloused without disrobing. The women us ed "obscene an d 
revolting vituperations "  and, according to Daniel , the 
English-speaking men used �angage " too filthy to be 
recorded " (Daniel 1 921: 14). James ' (1979) version of the 
delousing incident at Hotevilla indicates that Daniel and 
some of his men were brutal and embaras sing, especially in 
dealing with the women. 
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Except for the incident at Hotevilla, delousing, 
as a prevention against typhoid, was readily accepted by 
all the Indians, including the Navajo under Daniel ' s  
charge. Daniel was convinced that the people of Hotevilla 
were totally incorrigible and were content to keep lice as 
a part of their existence rather than comply with any 
government sponsored program. Even t hough Daniel had 
previously boasted that he would handle any problems 
without outside help, after his encounters at Hotevilla he 
was convinced that government assistance would be needed 
should any further troubles arise (Daniel 1 9 2 1 ) . 
Daniel commended t he doctors under his charge. 
However, his personal views on medicine and the healing 
arts reflected a certain cynicism. He was critical of the 
Indian Medicine Man, whom he called an " obstacle to 
progress, the last relic of barbarism to be discarded. " 
Daniel compared the Indian ' s  blind faith in his medicine 
man to the "millions of White ignoramuses who worship at 
the shrine of the quack or pin their faith to a patented 
medicine label" ( 1 9 2 2 : 9 ) .  He was critical of the medical 
profession because they wanted money or payment for their 
healing arts just as the Navajo Medicine Man. This 
criticism may be a reflect on of Daniel ' s  frustration at 
trying to attract doctors to serve on the remote 
reservation. According to Daniel, the only way to 
eliminate blind faith and barbaric attitudes was to try 
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and educate the Indian in a gr�dual proces s . · With his 
attitude of impos ition and intol erance, Daniel was hardly 
succes s ful at educating the peopl e under hi s . care. Hi s 
actions reflected the need for new · Indian policy and 
pers onnel who could support them. 
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CHAP TE R  8 
THE IN D IAN E X P E R IENCE 
In contrast to the accounts taken from official 
documents and agent ' s journals, the Hopi Indians tell a 
impose d schooling. Four different story of 
autobiographies covering the pe riods from about 1 8 9 0  to 
Se kaquapte wa 1 9 8 1 , Qoyawayma 1 9 8 4, 
provide views of what impose d 
was like for the Indian child. The 




1 9 71, 
1 9 77 ) ,  
compulsory schooling 
accounts examine d below prese nt a picture of both harmony 
and conflict. 
Don Tale yesva, who was born in 1 8 9 0, provide s one 
of the earliest and most candid pictures of . schooling, on 
and off the rese rvation. The first white pe ople with whom 
he had contact were the te achers and principal of Oraibi 
Day School. Talayesva first be came aware of the school in 
the midst of the conflicts be twe en the " hostile s" and 
"friendlie s" at the village of Oraibi. The conflict, for 
the most part, ce nte re d around school attendance . 
Talayesva ' s  siste r atte nde d the school before him, so he 
kne w a little about what to e xpect before he de cide d to go 
1 56 
on his own. The teachers cut his sister ' s  hair, burned 
her Hopi clothes and gave her some new ones, ·white-style, 
to wear. They gave h�r a new name ( Nellie ) ,  but after she 
skipped school for several days and then returned, ·they 
gave her a second name (Gladys) probably because they had 
forgotten what they had originally called her (Talayesva 
1 9 7 1 ) .  
Taleyesva went through a similar initiation. 
After deciding to go to school on his own with little 
opposition from his family, he went down the mesa to the 
Oraibi Day School wrapped in a blanket so they could not 
burn his Hopi clothes. He entered one of the buildings 
and climbed into a bathtub where some other boys had . just 
bathed. After a brief introduction with the teachers, 
they bathed him, cut his hair , provided him with a shirt, 
some overalls and underwear, and named him Max . The first 
word in the English language which Talayesva learned was 
nail. The teacher kept a nail on the desk and every day 
asked the students to name it. Because Don spoke up, he 
was called " bright boy. " During his first year at school 
Don learned to say "nail, bright boy, smart boy, yes, no, 
and candy. ti (Taleyesva 1 9 7 1 : 9 0 ) . It was not a 
particularly productive year, but Don learned to deal with 
the system and to make it work to his advantage. 
Not many years after Talayesva, Helen Sekaquaptewa 
and Polingaysi Qoyawayma entered the Oraibi Day School . 
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Alt hough Sekaquaptewa ' s  parents had hidden her many times 
in order to keep her out of school, the school official 
even tually caught he� and forced her to at tend. She went 
through the same ritual as Talayesva, bathing, get ting a 
new name (Helen), and being dressed ·in new "white" women ' s  
clothes. 
underwear 
The lit t le girls w6re cot ton dresses arid 
and long black stockings with  heavy . shoes 
(Sekaquaptewa 198 1). Qoyawayma ( 1964) called this type of 
school uniform, a Mother Hubbard. Each week they bathed 
in a round galvanized tub and received a clean set of 
clo thes. Children wore t heir "white" clo thes home .after 
school, but most parents made them take them off and · wear 
their traditional Hopi clothes while at home. While at 
school Sekaquap tewa had to wear a name card pinned to her 
dress so her teacher could learn her name. There were no 
books available and most of the learning came from large 
charts on the wall or from objects in t he room 
(Sekaquaptewa 198 1 ). 
Polingaysi Qoyawayma also hid many times from the 
school aut horities, but her curiosity even tually led her � �  
to en ter the school wi thout being captured. She was 
acquainted with the Reverend Vo th since her fat her worked 
for him, but her family opposed the school despite their 
association with t he missionary. Most of Qoyawayma ' s  
friends had been caught and had started school before her. 
She was curious about the tales of Bahana (white) food, 
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and she wanted one of the school dresses to wear which she 
received after voluntarily sneaking off from her home in 
Oraibi to attend the government school ( Qoyawayma 1984) . 
She described the first teacher she encountered as 
"a thin, sour-faced young 
eyes" ( Qoyawayma 1964:25) . 
desk with some other girls 
man with cold, unsympathetic 
He quickly shoved her into a 
and handed her a pencil and 
paper. Fortunately a friend told her to "make marks like 
the ones he makes" on the blackboard. She copied the word 
"cat" from the board even though at the time she did not 
know what it meant ( Qoyawayma 1984) . 
Upon her return home the afternoon of her first 
day at school, Qoyawayma was severely reprimanded by her 
mother for ·the action she had taken. "Y ou have brought 
this thing upon yourself, and there is no turning back, " 
she said ( Qoyawayma 1984:26) . The school represented 
everything that was Ka-Hopi or against the Hopi Way. 
Qoyawayma's parents and family were part of the "hostile" 
faction and thus were 







Qoyawayma had brought disgrace upon herself and her family 
b y  going to the school on her own. During her f irst year 
at school, Qoyawayma too wondered why she had ever come to 
school ( Qoyawayma 1984) . 
Hopi instruction and discipline differed sharply 
from that encountered at the white man's school. Many 
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children with Qoyawayma had problems adjusting to the loud 
boisterous teachers who often ruled instead of taught. 
Most Hopi children �ere well-behaved, but they did not 
always react as quickly as their teachers thought they 
should. Punishment was always "white man's" style and, to 
the unsuspecting child from a different culture than the 
school, always severe. Qoyawayma recalled. an incident 
when her friend was punished for talking: " She was placed 
on top of the big -bellied stove, unheated at the time of 
course, and an eraser was shoved into her mouth" 
(Qoyawayma 1984:28). This type of punishment and whipping 
were disdained by the Hopi who do not believe in any sort 
of public punishment and humiliation. The little girl 
described above had to sit before her peers and suffer her 
disgrace with saliva running from her mouth until the 
teacher was satisfied (Qoyawayma 1984). 
From the Hopi viewpoint, school punishment was 
cruel and 
learned to 
certainly unusual, and 
dread going to school. 
children frequently 
Fred Kabotie ( 1977), 
from the Second Mesa village of Shungopavi, recalled that 
he hated the school bell for he knew that if he was late 
punishment was sure to follow. The usual punishment was 
to line up the boys before a "mean teacher" who would wh ip 
them on their backsides. Punishment took place at the 
carpenter's shop where the paddles were made (Kabotie 
1977). 
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Kabo tie first attended the Toreva Day School where 
he received his "Christian" name, Fred ; the next year he 
attended the new Shungopavi Day School which was built 
below the mesa much closer to his home. It was a long 
walk to Toreva .and Kabotie and his friends were often 
tardy. The Hopi had no clocks or watches and "sun time" 
was no t always on schedule with the school clocks (Kabotie 
1977). 
At Second Mesa there were also "hostile" and 
"friendly" families. Kabotie ' s  f amily among others had 
been asked to leave Shungopavi. T�ey tried to set tle at 
Oraibi but were forced out, and it was only through 
governmen tal intervention that they regained their homes 
on Second Mesa. After the split at Oraibi, many families 
moved to establish the villages of  Hotevilla and Bacabi 
where day schools would eventually be built. 
Since school was compulsory, Kabot ie like many 
other children was glad to have a day school nearby . The 
three mile walk to  Toreva and back each day had become 
tiresome, especially if  each day closed with a padd�ing 
and ex tra work assignments. Not all of the teachers were 
considered mean and uncari ng by the children. The first 
teacher Fred Kabotie had at the new Shungopavi Day School 
was a Mr. Chipper. "He was a wonderful guy, and while he 
was there, we ate well. We even had things like meat and 
stew, "  Kabo tie recalled ( 1 977: 1 1). Mr. Chipper played and 
1 6 1  




for them. He 
children from 
them around 
even arranged a dinner one evening 
-0ifferent villages were invited. He 
the table so that they could mix and 
socialize , but everyone was apparently too shy to be 
sociable (Kabotie 1 9 77) . 
Unfortunately , Mr. Buchanan , the "meanest teacher" 
Kabotie had ever known followed Chipper. He had a leather 
raz or strop that he frequently used on the students , and 
he showed little sympathy for boyish behavior. Kabotie 
did not feel that he was learning anything at school. Few 
children could read even though by now there wer• some 
books. Kabotie drew sketches in class , and later became 
the most celebrated of Hopi artists. During Buchanan' s  
tenure as teacher Kabotie quit school and managed to avoid 
the police and truant officers fairly well even though 
they punished his sister at school because he was absent 
(Kabotie 1 9 7 4 ) . 
The greatest advantage 
children like Kabotie was that 
of the 
they 
day schools for 
were close to the 
children ' s  homes. One of the early requests made by the 
Hopi leaders was that their children be educated at school 
while living 
villages also 
good deal of 
at home. The day school' s  proximity to the 
allowed children like Kabotie to spend a 
time avoiding the school , a j ustification 
often used for sending children , especially those from 
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so-called "hostile" families, t.o the· Keams Canyon Boarding 
School or other schools away ·from the reservation. Other 
more popular reasons - for sendin� children el sewhere were 
that the day schools were too crowded or that ' there was 
more educational opportunity at the boarding schools, 
especially for schooling beyond the equivalent of the 
third, fourth, or fifth grade. 
Most Indian families could not afford clothing and 
tools. So as an incentive to bring the children to 
school, government agents offered them as gifts. Don 
Talayesva's family along with many others went to Keams 
Canyon to enroll their children in school and procure the 
promised 
of cloth 
goods. Talayesva's m�ther received fifteen yards 
and his father got a new axe, a claw hammer, a 
small brass lamp, and a hoe (Talayesva 197 1) . After the 
routine bath and haircut Talayesva got his new clothes and 
some little brown knee pants which he did not like 
(Talyesva 197 1) . 
At about the · same time ( 190 1) another young boy, 
Emory Sekaquaptewa, who would later marry Helen 
Sekaquaptewa, was kidnapped from his home at Oraibi and 
carried off to the Keams Canyon Boarding School. When he 
left home he was wrapped in a fine Hopi blanket which was 
taken from him when he received his new school clothes, a 
blue shirt, mustard-colored pants, and heavy shoes. Later 
on he saw the superintendent's wife with his blanket in 
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hand ( Sekaquaptewa 1 9 8 1 ) . This kidnapping was typical of 
the fat e  of those families who had been labeled " hostile" 
t o  t he scho ol and � he go vernment .  It was o ften a 
frightening experience for bo th  t he children as well as 
the parents t o  be forcefully separated by t he Navajo 
police or by black soldiers wit h  whom they had no prior 
experience ( Sekaquaptewa 1 9 8 1 ) . 
In t he fall of 1 9 05, in a mass round-up, Helen 
Sekaquaptewa along with eight y-one o ther children were 
forced t o  leave t heir families and ho mes in Oraibi and 
at t end scho ol at  Keams Canyon. They arrived aft er dark 
and were ast onished at t he bright lights generat ed by 
electricty which they had never known before. In poignant 
words Sekaquaptewa describes her arrival and ini tial st ay 
at t he boarding scho ol : " Three lit t le girls slept in a 
double bed. Evenings we would gat her in a corner and cry 
softly so the mat ron wo uld no t hear and scold or spank us" 
( Sekaq uapt ewa 1 9 8 1 : 9 3 ) .  There was a new routine t o  learn, 
new food  and clo t hing, homesickness, and in many ways a 
completely new culture t o  absorb. These were difficult 
circumstances for a six year old girl, but Sekaquaptewa 
learned t o  like scho ol in spite of the hardships she wo uld 
suffer. 
Even t hough Don Talayesva vo lunt arily at t ended 
school and was much older than Sekaq uapt ewa, he st ill felt 
much of the same ho mesickness and culture shock. Like 
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many children 
especially piki . 
Talayesva longed for good Hopi food , 
Some of the new foods he liked and 
others such as hash and tea he hated. He deduced that the 
bad food outdid the good food ( Talayesva 1 9 7 1 ) .  Either 
the food or his anxiety over it , or his fear of privies , 
caused him to have trouble defecating. T�ere were many 
adjustments to be made and some had to be made too quic�ly 
(Talayesva 1 9 7 1 ) .  
One adjustment which Talayesva liked was getting 
used to his new name. He disliked "Max" which had been 
tacked on him at the Oraibi Day School. His first teacher 
at Keams . Canyon asked his name , and when he did not .reply , 
he dubbed him " Don. " The name stayed with him thereaf_ter. 
One way that Talayesva and some other boys distracted 
themselves from being homesick was to go out to the pig 
pen and ride the pigs. To the Hopi these were comical 
animals that had seldom been a part of their environment. 
The occasional visits from parents who brought Hopi foods 
with also helped to break up the monotony of being away 
from home (Talayesva 1 9 7 1 ) .  
Many children grew up at the boarding school and 
were socialized by what went on at school as much by what 
they learned at home. In this sense the school as an 
agent of change seemed to accomplish its goal. But much 
of the Hopi Way came to school , and it manifested itself 
in the lives of the young children despite the imposed new 
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environment. The school simply could not replace the 
values learned during the early years at home on the 
mesas, and during s�mmers parents and kinsmen reinforced 
Hopi culture. During those same summers, however, many 
boys grew tired of herding sheep and hoeing weeds and were 
ready to return to school (Talayesva 197 1) . 
At school children learned the alphabet and 
numbers and how to do a hundred different chores from 
homemaking to animal husbandry which coincided with the 
white man's lifeway. But they did not need to learn 
important values such as the working hard because they 
already knew the value of work and industry as part of the 
Hopi Way. What the Indians did not realize was that, 
according to white culture, the work ethic was sup posed to 
lead to material success and getting ahead in life. This 
proposition was foreign to the Hopi. They were always 
taught not to be lazy. As Talayesva stated it, "We grew 
up doing things" not just learning about them ( 197 1: 52). 
It was the "learning" part of the boarding school that was 
often most difficult. 
Don Talayesva's new second grade teacher, who had 
j ust arri ved from Chicago, taught the children how to hold 
their mouths correctly so they could pronounce their 
letters, but, more importantly, she also taught him 
lessons in good behavior. When she caught him hitting a 
boy next to him even though he was returning a blow, she 
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mad� ; h.im s t and in . the corner wi th his left arm held up for 
a half-hour. He t hough t t hat was hard to do, bu t later 
she made him and . a - t alkative des kmate chew a piece of 
laundry s oap till their mou t h s  foamed and became too sore 
t o  eat (Talayesva 1 971 ) . When Mrs . DeVee got sick and 
left the school, Don was not saddened. 
Clas s room activities were not the only 
opport unities available to  boarding school s t uden t s .  The 
frailties of· you th and adolescence got more than a few 
s tudent s in trouble. Following t he unfort unate example of 
an as sis tan t  disciplinarian, a few you ng men began 
slippimg in to t he gi�ls dormitories at nigh t to be wi th 
.their girlfriends . They were even t ually caugh t and 
reprimanded by Superintenden t Burton who gave t hem a good 
lecture and then had them thras hed with  a rawhide in front  
of their girlfriends (Talayesva 197 1: 98 ) . 
A s  a · nat ural con sequence of adolescence, Talayesva 
as a boy becoming a young man, even tually became aware of 
his own sexual iden tity. Morality and ch urch at tendance 
was a part of the curriculum at  Keams Canyon . Here 
children learned abou t Jes u s ,  sang hymns and prayed, were 
taugh t s ome 
a balance 
ideas abou t righ t and wrong, and tried to find 
between Chris tianity and t he native Hopi 
religion of t heir families .  Sunday was a part icularly 
busy day when all children were required to at tend morning 
as well as evening ch urch services . " Differen t churches 
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came and held services, " but the preachers were mostly the 
same (Sekaquaptewa 198 1: 129) . Some were converted to 
Jesus, others were n-ot. Some tried to accomodate both 
religions, and others rejected completely one or the 
other. Riding the cultural and the religious see-saw was 
an imposition placed on Indian children from the time they 
first encountered the white man's world. 
The school was stronger than the church in 
imposing 
time of 
cultural change on the Hopi. The church from the 
the Spanish had brought new gods and a new 
morality, but the Hopi managed to reject them. The school 
brought a completely new culture with language, custom, 
belief, symbol, 
Day services and 
and norm. Children attended Decoration 
heard stories about George Washington. 
New faces, new names, new times for ceremony, all competed 
to supplant the Kachinas. Slowly the school was planting 
roots in Hopiland that would grow and become as 
commonplace as the Spanish peach trees. 
Bringing the school to the reservation was not 
always considered enough education. Many children and 
even some adults were sent off the reserve to attend one 
or more of a growing number of Indian boarding schools 
established throughout the country. One of the first of 
these was located 
Pennsylvania. The 
in an old military post at Carlisle, 
Carlisle Indian School was founded in 
1879 by Captain Richard H. Pratt following a successful 
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educational reform pr ogram designed by Pratt for Indian 
prisoners at F o rt Marion, F lorida (Dale 1 984) . The first 
Hopi leaders to · travel to the east on their way to 
Washington visited Carlisle in the late 1 880s and as a 
result decided that maybe they would like such a school 
built for the Hopi (A. R. C. I. A. 1 886 ) . 
A dozen or so leaders of the conflicts at Oraibi 
were sent to Carlisle to become educated and reformed even 
though some of them were married and had children. Upon 
their return to the reservation after five years away from 
home, they found that most of their wives were married to 
other men. Fred Kabotie's u ncle Andrew was among those 
sent to Carlisle. F o rtunately, his wife managed to 
dissolve her new marriage so she could return to him 
(Kabotie 1 977) . · Other men were not so lucky. Except for 
the manner in which they arrived at Carlisle, Andrew 
Kabotie and many of his friends enjoy� d the school and its 
programs. Andrew Kabotie had learned about raising cattle 
at the school farm and he decided that was what he would 
pursue after returning home to his homeland. "He and 
Louis Tewanima made the Carlisle Indians track team with 
Jim Thorpe, and were coached by Glenn 'Pop' Warner, " 
records F red Kabotie (1 977:1 5) .  Louis, in fact, 
participated in both the 1 908 and 1 91 2  Olympics. 
After Carlisle the Indian school most familiar to 
the Hopi was Sherman I nstitute at Riverside, California 
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where prisoners f rom the Oraibi conf licts had also been 
sent. Ironically in the f all of 1906, �ewaquaptewa, th� 
leader of the "f rierrdlies" at Orai bi , was ordered by the 
Commissioner of I ndian Af f airs to attend Sherman I nstitute 
where he could learn the English language and American 
customs (James 1979) . He was allowed to take his wif e and 
children with . him. Certa� nly school at Riverside was 
better than a prison . sentence, but Tewaquaptewa returned 
in 19 10 even more antagonistic to the Christian religion 
and to the government in general than he had . been bef ore. 
Whatever his experience at Sherman may have been, it led 
the agent of the tim�, Leo Crane, to ref er to him 
symbolically as a Bolshevik (Crane 19 19) . 
Not everyone who lef t f or Riverside during the 
f all of 1906 was ordered to go there. Y oung Polingaysi 
Qoyawayma learned of the upcoming journey to the land of 
oranges f rom a f riend. Qoyawayma · set out to get her 
parent's permission to go there f or adventure and to 
better her education. It was only through her emotional 
z ea 1 and her de f i ant a t t i tu de . :_.:th a t he r f ather f in a 1 1  y 
relented and signed the paper to allow her to go 
(Qoyawayma 1984) . The group traveled by wagon to Winslow, 
Arizona and then boarded a train bound f or Calif ornia. 
Immediately upon her arrival at Sherman Institute, 
Qoyawayma experienced her f irst crisis. She was ordered 
to undress and take a shower. · This proved to be a 
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'' genuine terror" because she was fearful of the source of 
the water and the dreaded Water Serpent who she feared may 
be lurking nearby ( Qoyawayma 1 9 8 4 ) . Although she ended 
each day crying to her pillow , she perservered , overcame 
her fears , ad justed to , and eventually enjoyed her new 
surroundings. Qoyawayma had a marvelous voice , and she 
quickly attracted the attention of her teachers who 
encouraged her to practice and participate in the music 
programs . Through music she made up for her deficiencies 
in English and also enhanced her singing ability. She 
became such an admired personality that one teacher couple 
invited her to live with them and work at their home for a 
small wage ( Qoyawayma 1 9 8 4 ) . 
Instead of going home for summer vacation after 
the first year , Qoyawayma decided to stay and work to earn 
money for her future. In the school laundry she learned 
to darn socks , and then to sew well enough to make clothes 
and charge money for sewing for others. Qoyawayma became 
a good student , an admired singer , and a well respected 
seamstress ( Qoyawayma 1 9 8 4 ) . 
Unlike many students who longed for their homes on 
the reservation , Qoyawayma was reluctant to return home 
after spending four years in Cal ifornia . She began to 
change her attitude when she viewed the San Francisco 
peaks for the first time since she left. But after 
arriving home she quickly began to show disdain for her 
1 7 1  
home and lifeway, insisting on a bed to sleep on and a 
table to eat from. Her father seemed to understand her 
and tried his best to �ccomodate her needs, but her mother 
was intolerant of her attitude. The eventual solution was 
to send her off to live with the Mennonite minister and 
his family (Qoyawayma 1984) . 
With the Reverend Frey, who had replaced Reverend 
Voth at the New Oraibi church, Qoyawayma found employment, 
family, religion, and further intolerance of her native 
Hopi 
It 
Way. For many years she enjoyed her life 







in the twilight of her life, that she realized and 
on her loss of Hopi identity (Qoyawayma 1984) . 
This pattern became a product of the school experience for 
many Indian children who left and then returned to the 
reservation. Agents frequently reported that returned 
students had difficulties living in two worlds. The usual 
solution was to return to the Hopi Way. 
A few weeks after Tewaquaptewa and others were 
sent off to Sherman Institute, Don Talayesva left Keams 
Canyon Boarding School and went to Sherman also. After 
finding a new Navajo girlfriend during his first day 
there, Talayesava quickly began to ad j ust to his new 
environment. He joined the local Y. M. C. A. and attended 
meetings to the point that he started getting religion. 
He was so involved that he learned to memorize the books 
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of the Bible, many Bible verses, and started testifying 
his beliefs. But in practice, he did not care much for 
Christian morality. H� claimed that he learned to cuss as 
much as read the Bible at the Y. M. C. A. ,  and his 
autobiography is rampant with sexual encounters ( Talayesva 
1 9 7 1 ) .  
Like Qoyawayma, Talayesva worked during the 
summers, pitching hay, gathering cantaloupes, milking 
cows, and doing all sorts of farm work. He enjoyed the 
independence that wages brought. At school he worked in 
the bakery and for a short time in the tailor shop and as 
a janitor in the principal ' s  office. At one point he 
became one of their best debaters, but when asked to 
debate before a huge audience he chose a rawhide thrashing 
instead ( Talayesva 1 9 7 1 ) .  
While riding back home to the reservation from 
Winslow he recalled his experience away at school : 
As I lay on my blanket I thought about my school 
days and all that I had learned. I could talk 
like a gentleman, read, write, and cipher. I 
could name all the states in the uni on with 
their capitals, repeat the names of all the 
books in the Bible, quote a hundred verses of 
Scripture, sing more than two do zen Christian 
hymns and patriotic songs, debate, shout 
football yells, swing my partners in square 
dances, bake bread, sew well enough to make a 
pair of trousers, and tell ' dirty ' Dutchman 
stories by the hour ( Talayesva 1 9 7 1 : 1 3 4 ) . 
Talayesva became socializ ed as a white man and learned to 
deal with the white world effectively, but his education 
did not replace the Hopi world. When he almost died at 
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Sherman from a bad case of pneumonia, he knew it was his 
Hopi guardian spirit that kept him alive. Having headed 
home to Hopiland, he -Was committed to rejecting the white 
man's way of life and religion and doing his best to 
become Hopi once again (Talayesva 197 1) . 
The experiences of Polingaysi Qoyawayma and Don 
Talayesva represent two poles in Indian education, one 
where almost complete acculturation took place and another 









schooling experience of most students fell 
between the two. In 19 15, a few years after 
Qoyawayma, Fred Kabotie left for school at 
Indian School. It was run like a military 
academy with students divided into companies, the older 
boys in A and B and the younger ones in C and D (Kabotie 
1977) .  The boys slept in dormitories with two tiered 
bunks, and the bugling sound of reveille woke them every 
morning. They got up and washed their faces, another 
bugle sounded time for roll call (Kabotie 1977) . 
Kabotie gave his real name, Fred Nakavoma. Later, 
after his records arrived from Keams Canyon, he tried to 
explain how it came to be Kabotie. But the young boy's 
English proficiency did not allow him to tell how by Hopi 
custom he received the nickname Kavotay, and "some teacher 
at Toreva Day School hadn't listened carefully and had 
written 'Kabotie' on a paper that would follow me forever" 
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(Kabotie 1977: 18) . Such was the fashion in which many 
Indian children got their Christian as well as their legal 
United States names . . Ka bot ie learned quickly to res pond 
to his name at school. 
Compliance to militaristic rituals determined how 
well one might eat, sleep, or avoid punishment. Kabotie 
tried to conform. He tested out into the second grade, 
but he quickly advanced to the third. The language 
barrier caused school to be difficult at first, but 
Kabotie and others soon learned to converse and 
communicate well. Classes were held in the morning, and 
during the afternoon the children learned different 
trades. Kabotie worked in farming first, then in the 
tailor shop . He tried making horseshoes with the 
blacksmith and carpentry and finally worked in the boiler 
room stoking fires for the steam heat system (Kabotie 
1977) .  
Kabotie's abilities as an artist caught the 
attention of Mrs . Elizabeth De Huff. She was the wife of 
the new school superintendent of Santa Fe Indian School. 
Mrs. De Huff invited Kabotie to come and paint at her home 
instead of spending his afternoons working in carpentry. 
Because the young boy was lonesome for his home on the 
Hopi reservation, he began painting things he remembered 
well, mostly kachinas. Soon he was selling his paintings 
and developing a reputation as an artist. After becoming 
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a miltary officer at the school, he earned his own room 
where he could paint in privacy and improve his skills 
(Kabotie 1977) . One �ew teacher from Pennsylvania took a 
strong interest in her students, and she organized an art 
club where Fred and others could interact and further 
expand their abilities. In the 19 16- 19 17 school year the 
you�g Hopi Indian boy Fred Kabotie began a career in art 
that would eventually gain him international respect and 
prestige (Kabotie 1977) . 
Unfortunately, one busy-body employee of the 
school reported to the Commissioner of Indian Affairs that 
the De Huffs were promoting Indian culture instead of the 
school curriculum which was supposed to replace it . 
According to Kabotie ( 1977: 29) "Government policy at the 
time was to keep Indian youth from going 'back to the 
blanket, ' or 'heathenism, ' to encourage them to become 
Christians and live like white men." Even though several 
local community leaders protested De Huff's removal, he 
was transferred to Sherman Institute at Riverside (Kabotie 
1977) . But school 
experience for boys 
had been a 
like Kabotie 
tremendously positive 
while De Huff was in 
charge. In this case it was the leaders of the school who 
saw no conflct in policy by allowing and promoting 
personal development through art even if the artwork was 
symbolically Indian. 
Other Hopi children went to Phoenix Indian School . 
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After attending Keams Canyon Boarding School to the sixth 
grade, Helen Sekaquaptewa still wanted more education and 
requested that she b� allowed to go to the Phoenix I ndian 
School without her parent's permission. Agent Leo Crane, 
granted her wish. She and several others left for Phoenix 
in 1 91 5 . There, Sekaquaptewa and her husband to be, 
Emory, found conscientious teachers and a caring school 
superintendent (Sekaquaptewa 1 981 ) .  
Phoenix I ndian School like Santa Fe was primarily 
a military school complete with bugles, marching, and 
regimentation. The school band greeted the new arrivals 
as they approached the school for the first time. Many 
students could not stand the disciplined pattern and tried 
to escape whenever they could . But Sekaquaptewa enjoyed 
school and 
unnoticed. 
learning and her personality d id not go 
During her first week she landed a job working 
for Superintendent Brown's wife in their home where she 
began working in the kitchen and learned to do what she 
called fancy ironing. But most important, she became 
close to the Browns and was treated much like a member of 
their family ( Sekaquaptewa 1981 ) .  
The school provided a variety of educational and 
trade experiences. 
poultry farming, and 
domestic activities 
Boys studied construction, dairying, 
gardening. 
such as 
Girls concentrated on 
sewing, crocheting, 
embroidery, and also learned basic homemaking skills . 
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Children learned what the white man had decided was the 
appropriate sexual division of labor. Sekaquaptewa 
learned to sew well r and she earned spending money to 
accomodate her frugal lifestyle (Sekaquaptewa 198 1) . 
The most important experience for Helen 
Sekaquaptewa was meeting and falling in love with Emory 
Sekaquaptewa while at Phoenix Indian School. The young 
man worked at the school power plant and also supervised a 
number of students who were learning the trade. Later 
back at the reservation the couple would marry. Helen 
Sekaquaptewa even bought the material for and made her 
wed�ing dress in a domestic art class at Phoenix Indian 
Sch�ol (Sekaquaptewa 198 1) . 
Helen Sekaquaptewa returned to the Hopi 
Reservation in 19 18 with intentions of going on to high 
school to learn more English and eventually opening a 
laundry at Keams Canyon. Emory Sekaquaptewa returned and 
secured a job taking care of the buildings and power plant 
at Hotevilla school. Employment at a reservation school 
was one of the few opportunities available for a returned 
student to exercise his training. Emory and Helen 
Sekaquaptewa were married in the home of the Hotevilla 
School principal, and the teachers prepared refreshments 
· and a room for the nigh�. They then finished their tribal 
wedding rites at Emory Sekaquaptewa's village of Bacabi 
(Sekaquaptewa 198 1) . 
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At Oraibi, Keams Canyon, and at Phoenix Indian 
School, the Sekaquaptewas learned to appreciate the 
importan_ce of schoolin_g and education which· they passed on 
to· their children arid relatives. But they did not scorn 
the Hopi Way ·and culture. Somehow they managed to become 
cultural brokers for themselves, their children, artd for 
many Hopi Indians and white friends who came to know and 
love them. They sought to find the best from both worlds 
and to use their brokerage to help the Hopi people adapt 
to the inevitable relationship with the white man's 
culture. The school in this instance bridged the cultural 
gap because the participants made it happen. 
The right combination of caring teachers, cultural 
accomodation, and interested students made schooling less 
an intrusion into the Indian child's life for some. Not 
every Indian child managed to bridge the gap between two 
ways of living •. But the experience of the Sekaquaptewas 
and Fred Kabotie illustrates the common ground that 
sometimes accomodated both ways of life. Unfortunately, 
it took a l_ong time for government officials to see the 
need for cultural awareness, tolerance, and eventual 
promotion of cultural autonomy and preservation. At least 
in part, "the good hearts" of the Hopi children and youth 
helped bring that realization to the minds of those who 




From the time of the Spanish through the tenure of 
various United States agents, those who came to � he Hopi 
sought to impose their cultures on the I ndians. The 
school became the usual arena for the cultural imposition. 
The Spanish program of education was closely tied to the 
church and religious instruction. They thought the 
I ndians were barbarians, and, as Spicer (1981) points out, 
the Spanish sensed an obligation to civiliz e the I ndians. 
Their desire to change the Indians allowed no room for the 
culture of the native. In  fact, the Spanish believed that 
the I ndians did not possess any law, organiz ation, or 
religion- -no culture at all by their definitions (Spicer 
1981) . 
The Spanish brought with them a blueprint for 
coloniz ing the New World which included the subjugation of 
native peoples and their eventual incorporation into 
Spanish political and economic life (Spicer 1981) . The 
Spanish program lends support for proponents of colonial 
models (See Carnoy 1974 and Altbach and Kelly 1978) for 
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analyzing education among Indian peoples. The aims of the 
Spanish were clear. The "mission" was the focal point of 
the colonizing effor� where Indian peoples would settle, 
become civilized and religious, and gradually start 
participating in local and regional economies. Schooling 
was the vehicle for accomplishing most of the goals. 
In looking at Spanish education, Adams ( 1946: 7 )  
writes that "the church and government sought a common 




united in a comprehensive Indian policy."  
intended to make the Indians subject to 
authority. The Indians would have to dress 
attire, to practice monogamy and formal 
marriage through the church, and to live in towns after 
the Spanish pattern of design (Spicer 198 1 ) .  They would 
also have to be converted to the Catholic religion. To 
accomplish their goals, the conquerors brought Catholic 
priests with them to inaugurate a program of education. 
Wherever there was a church, there was schooling. 
The Spanish based their ed ucational program -0n  two 
premises. The first was that they had no inherent respect 
for the integrity of Hopi culture. This attitude reflects 
more than a casual type of ethnpcentrism. It was in fact 
avowed Spanish policy (Spicer 198 1) . The second element 
of the program was that they intended to completely 
replace Hopi 
civilization. 
culture with the Spanish model o f  
But there were many inconsistencies between 
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what was taught in school and what was practiced by the 
Spanish themselves. The priests who instructed the Hopi 
did not live by the- standards of morality which they 
imposed on the natives. They punished the Hopi severely 
for such activities as making kachina dolls (idols in the 
Spanish mind) . Because of harsh policies and blatant 
cultural intolerance, the Hopi quickly rebelled against 
the authority of the 
villages encountered 
Spanish. The priests at the Hopi 
the limits of their cultural 
imposition when they were killed and their churches laid 
waste during the Pueblo Rebellion of 1680 (Montgomery et 
al. 1949) . The Spanish attempt to accomplish 
acculturation through imposed ecclesiastical schooling 
failed miserably. The Hopi clung tenaciously to their own 
culture, especially their own religion, and rejected 
Spanish domination. 
The Spanish 
but they were 
continued 
unsuccessful 
to try to subdue the Hopi, 
in gaining a permanent 
foothold. There were some Hopi, converted before the 
rebellion, who wanted to keep some vestige of the Catholic 
religion. The people at the village of Awatovi were 
sympathetic to Catholicism and thus posed a threat to the 
other villagers who were loyal to Hopi culture. Warriors 
from the villages of Oraibi and Shungopovi ended that 
threat when they killed the men and destroyed the village 
of Awatovi in 1700 (Spicer 198 1) . 
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Destructive. solutions to �ttempts at cultural 
imposition were not the usual approach by the Hopi. They 
were a peaceable peop�, who �ried t� negotiate a p� �ceful 
treaty with the Spaniards headquartered at Santa Fe ; but 
that had failed. The only recourse left in their minds 
was to destroy any remnant of Spanish culture in their 
midst. For the most part, after the demise of Awatovi, 
they were left alone during the rest of the time the 
Spanish were in control of the Southwest. 
After the War for · 1ndepen�ence in 182 1, the new 
Mexican government was too occupi�d with political 
problems elsewhere to devote much attention to the 
remotely located Hopi me�as (Spicer 198 1). Troubles with 
native peoples in the central regions of Mexico threatened 
the stability of the independent Mexican government. 
Th�refore, even though their intent may have been to 
conquer and further extend Mexican influence in the 
Southwest in the spirit of the Spanish before them, 
Mexican cultural imposition never threatened the Hopi 
{ Spicer 198 1). 
Unlike the Spanish and Mexicans, American 
domination came to the Hopi to stay. The first Americans 
to make contact with the Hopi, other than some plundering 
trappers, we r e  the Mormons. The Mormons wanted to convert 
the Hopi to their religion, but unlike the Spanish, they 
showed a greater tolerance for the native culture . 
'\ 
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Mormons settled near the western margins of the Hopi 
reservation in the 1850s and have maintained good 
relations with the I�dians since. But the Mormons could 
not replace Hopi 
teach the Indians 
religion with their own. They tried to 
English so they could communicate and 
trade with them. Eventually they gave up and decided that 
they would have to learn Hopi if they were to continue a 
trading relationship. 
Although Mormons did not totally condemn Hopi 
culture, they were intent on changing some native beliefs. 
Their interests were in colonizing the region for economic 
as well as religious reasons. Their tolerance did not 
imply that Hopi culture was equal to their own, but Mormon 
religious dogma placed some importance on the Indian. It 
was not the Mormon disposition to conquer by force. 
The colonial model appears to fit the Mormon 
attempts at educating the Hopi. Colonization in northern 
Arizona was a primary aim of Mormon leaders. But the 
Mormon attitude also fits another model, cultural 




mild. Because of the Mormons' religious 
humanitarian ethnocentrism, "paternalism" 
provides a better portrayal of Mormon-Hopi relations than 
does a colonial or imperialistic model. In contrast, the 
Spanish were intent on colonization by force followed by 
elimination of Hopi culture. The Mormons did not attempt 
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to use force nor did they intend to completely eliminat e 
Hopi culture. The Hopi successfully resisted the Mormons 
without resort to vio lence on either side. Si nce the 
Mormons could not peaceably educate the Hopi into their 
way of thinking, they decided to leave them alone and 
settle for being good neighbors, a policy of 
"fraternalism. " 
The Hopi needed good neighbors. By the 1850s the 
Navajo were quickly settling around the traditional Hopi 
homeland, and as hostilities increased the Hopi were 
forced to rely on the new American agents for protection. 
The conflict with the Navajo marks the beginning of a 
paternalistic relationship between the Hopi and Washington 
agents in Arizona who also were already having trouble 
with the hostile Navajo and Apache. I nitial contacts led 
government officials to speak well of the Hopi, and the 
agents inaugurated a program to bring education and 
civilization to them (A. R. C. I . A. 1865) even though it took 
several years before an agency was established. 
T he agents to the Hopi during the formative period 
of relations wanted to teach them to farm. S ince the 




other I ndian 
was not as drastic for the Hopi as it was 
tribes who were accustomed to seasonal 
hunting 
the Hopi 
and gathering. Little did the agents realize that 
were some of the original dry farmers of the 
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Southwest. The governmen t  policy which dictat ed a 
sedentary farming lifestyle for al l tribes il lustrates the 




pat terns. Instead of colonialism , a be t ter 
viewing the American imposition of cul ture 
schooling is cul t ural pa terna li sm. The lack ' of 
awareness and concern by governmen t officials for na tive 
lifeways reflected a paternalistic a t t itude t hat t he 
governmen t as "father" knew what was best for his 
children , the Indians. This at titude con t inued to 
dominate Hopi-White relat ions in to the twen tieth cent ury. 
An importan t  issue related t o  the paterna listic 
model lay in t he agent s '  perspective that the Hopi were 
uncivilized. Initial ly agents referred to the Hopi as a 
peaceable people , but also reported that they were among 
the most ignorant and superstit ious of Indian tribes 
(A.R. C. I.A. 1 870 ).  Officials responsible for education at 
the t ime recommended Christian teachers to missionize the 
children. After their conversion ,  the agen ts  thought the 
Indians would be ready for schooling. In accordance wi th 
the farming model ,  t he type of education which t hey 
recommended for Indians cal led for manual l abor or  
industrial schools (A.R.C. I.A. 1 870 ) .  This was the same 
type of school 
freed slaves in 
period. Gutek 
advoca ted for blacks , especial ly newly 
the Sou t h ,  during t he recons truction 
(198 6 )  refers to this educational ideology 
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f o r  b l a c k s  a s  " a n  ama l gama t i on o f  r e l i g i o u s z e a l , 
d o c t r i ne s  o f  s e l f -h e l p , p a t e r na l i s m , a nd i nd u s t r i a l  
t r a i n i ng . '' Th e s a me i�e o l o g y  wa s a p p l i e d  t o  t h e r e d  ma n .  
Ind u s t r i a l  e d u c a t i on  d o mina t e d In d i a n  p o l i c y . 
Un i t e d S t a t e s  g o ve rnme n t  o f f i c i a l s  wa n t e d  t o  w o r k  towa r d  
a s s imi la t i ng Ind i a ns i n t o  t h e  ma ins t ream o f  Am e ri can 
e c o nomi c l i f e . Th e y  s a w  ma nua l labo r a s  t h e In d i ans ' ,  a s  
we l l  a s  t h e b l a c k s ' ,  l o t  i n  t h e i r  s t a t u s  h i e ra rchy  o f  
s o c i e t y .  Mo re  s i g n i f i c a n t , mo s t  o f f i c i a l s  t h o u g h t  In d i a n s  
c o u l d  no t be  e d u c a t e d  be yond  r ud ime n t a r y l i t e r a c y  a n d  
la b o r  s k i l l s . Th e f i r s t  t e a che r s  t o  t h e  Ho p i  ha d th i s  
p e r s p e c t i v e  
ma nua l l a b o r 
i n d u s t r i a l  
o f  Ind i a n s , a n d  t h e  f i r s t s c h o o l s  c a r r i ed  t h e 
cu r r i c u l um .  B y  t he c l o s e  o f  t h e 1 8 8 0s , 
e d u c a t i on  a nd a s s imi la t i on  we r e  f i rmly  
e n t r e n c h e d  i n  Ind i a n  p o l i c y . 
The g o a l  o f  s c h o o l i ng w a s  t o  chang e t h e Ind i a n 
i n t o  a Ch r i s t ian wh i t e  man  ( B u t t on a n d  P r o v en z o  1 9 8 3 ) .  
One  way t o  a c comp l i s h  t ha t  o b j e c t ive wa s t o  t a ke the  
Ind ian  away f r om t h e r e s e r va t i o n  to  a b o a r d i ng s c h o o l  
wh e r e t h e s t u d e n t  wo u l d  have  l i t t l e o r  no  c o n t a c t  wi t h  
f ami ly o r  na t i v e  c u l t u r e . " Ki l l the  Ind ian an d s a ve t h e  
ma n "  s a i d  Ri cha rd  P r a t t , f o un d e r  o f  Ca r l i s l e Ind ian  S c h o o l  
( B u t t s  1 9 7 3 : 4 6 5 ) , a f a c i l i t y  wh i ch p av e d  t h e way f o r  
s i m i l a r  t y p e s c h o o l s . At t h i s  p o i n t  f e d e ra l pa t e r na l i s m 
( Adams 1 9 4 6 )  t o o k  o n  s h a d e s  o f  c u l t u r a l  imp e r i a l i s m , bu t 
no t t h e  v i o l e n t f o r c e f u l  t y p e c ha r ac t e r i s t i c o f  t he 
1 8 7  
Spanish. The force was more subtle. The aims, however, 
were similar--to assimilate the Hopi· into white culture. 
To aid the assimilation process, the General 
Allotment Act (Dawes Act) of 1887 further impo sed the 
white culture on the Hopi by requiring that communally 
held land be parceled out to individuals. The Act was to 
help turn the Indians into what Butts ( 1973) calls citizen 
farmers. Part of the responsibility of school teachers 
was to promote the idea of private ownership of land. For 
the Hopi allotment was the last straw. They rebelled 
against breaking up their land holdings, and many Hopi 
began taking their frustrations out on the school. The 
closing years of the 1880s marked the end of the Hopi view 
of the governent as "father, " and during subsequent years 
government agents and teachers began to realize the 
limitations of their cultural impositions. For the Hopi, 
the school--the context of most of the imposition- -came to 
represent everything that was ka- Hopi or against the Hopi 
Way. 
Despite Hopi opposition, cultural paternalism 
continued into the twentieth century. Agents to the Hopi 
took on new roles, custodian and disciplinarian. 
Officials sought to care for health and sanitation needs 
but did not consider it necessary to explain their actions 
to the Hopi. The Indians saw an activity such as 
delousing, especially the manner in which it was carried 
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ou t , a s  an  i mp o s i t i o n  o n  t h e i r  way o f  l i f e . The y 
p e r c e i ve d  immun i z a t i ons  a s  c a u s e s  ra the r t h a n  p r eve n t i ons  
f o r  d i s e a s e . Th e s e  � c t i v i t i e s  i ne v i t a b l y  t o o k  p l a c e  a t  
s ch o o l  r e s u l t ing  i n  a n  i nc r e a s e d a n i mo s i t y  t o wa rd  a l l  
s c h o o l  p r og rams . B u t  Ho p i  o p p o s i t ion  d i d  no t l e s s e n  t h e  
a g e n t s '  p a t e rna l i s t i c  a t t i t ud e s . An nua l l y , a f t e r  t h e  t u r n  
o f  t h e  c e n t u r y , a g e n t s s t r e s s e d t h e  ne e d  f o r  mo r e  s ch o o l s , 
mo r e  p e r s o nne l , m o r e  ph y s i c i a n s , imp r o v e d  f a c i l i t i e s , and 
wh i t e  s t and a r d s  of mo r a l i t y . 
W i t h i n t h e i r  o wn c u l t u r a l  s y s t e m , t h e  Ho p i  s a w  
t h ems e lv e s  a s  mo r a l  pe r s o ns . Th e a g e n t � ' v i e w o f  m o r a l i t y  
wa s b a s e d o n  a " f o re i g n "  v a l ue s y s t em .  Th e i r  a t t e mp t s  to  
di s c i p l i ne t h e  Ho p i  a t  s c h o o l  or  i n  t h e  v i l l a g e , t o  imp o s e  
t h e i r  va l u e s  o n  t h em , we r e  i na p p r o p r i a t e  and  we r e  me t wi t h  
r e s i s t a nce . A g r e a t  p a r t  o f  t h e  cul t u r a l  impo s i t i on f e l t  
b y  t h e Ho p i  lay  i n  t h e pe r s o na l i t i e s  o f  ind iv idua l a g e n t s . 
Ad ams  ( 1 9 4 6 : 4 9 )  wr i t e s t h a t " t h e  a g ent  w a s  t h e  mo s t  
c o l o r f u l  g o ve r nme n t  
wa s h i s  k i n g d o m . "  
Da n i e l  ru l e d  t h e i r  
f i g u r e  i n  In d i an Af f a i r s . Hi s a g ency  
Ag e n t s s u ch a s . B u r t o n , C r a ne , and 
k i n g d oms  wi th  i n t o l e r a n c e . Ag a i ns t 
them t h e Ho p i  r e s i s t e d w i t h  e q ua l a l l e g iance  t o  t h e  Ho p i  
Wa y .  I n  t ime , t h e Ho p i  g o t  s ome a t t e n t i o n . 
Pu b l i c i t y o v e r  e d uca t i o n  f o r  t he Ho p i  a r ous e d  
p u b l i c  i n t e r e s t . 
Ins t i t u t i o n , va r i o us  
be gan  to  f r e q ue n t  
Re s e a r ch e r s  f r om t h e Smi t h s onian  
s o c i a l  s c i e n t i s t s , and  ma ny t o u r i s t s  
t h e  r e s e r v a t i o n . 
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Ag en t s  s a w t he s e  
outsiders, who of ten sided with the Hopi in conflicts with 
the agents, as trouble makers. Teachers on the 
reservation also begaa to rebel against the imposition of 




By the 1920s champions of the Indian, such as 
Collier, were successful 





imposition. As Diane Ravitch ( 1978: 158 ) reminds us "where 
educational oppression of a minority was blatant and 
purposeful, as in the case of the American Indian, the 
policy wa s a disaster which neither educated nor 
assimilated. " The failures extended beyond the Hopi 
context to all American Indian tribes. The realization of 
failed policies set the 
the 1930s, which would 
stage for changes, beginning in 
encourage the preservation of 
native culture and accomodate Indian self -determination. 
Despite the attempts of cultural imposition, 
schooling and interaction with wh i t e culture benefited 
many Indians. 
Qoyawayma 
( 197 1 )  are 
( 1984 ) , 
worth 
The experiences · of Ka bot i e ( 1 9 7 7 ) , 
Sekaquaptewa ( 198 1 ) ,  
reflection. They used 
serve themselves and the Hopi people. 
and Talayesva 
the school to 
Qoyawayma as 
educator helped to improve inst�uctional techniques and 
curriculum for the Hopi, and she supplied similar models 
for teaching other Native American children. Kabotie's 
work as an artist helped much of the world see the beauty 
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and s i gni f i c a n c e  o f  Ho p i  a r t  and � y�b o l s . S e ka q u a p t ewa 
ext o l l e d  e d u ca t i o n  f o r  a l l  h e r  ch i l d ren , many of . whom have  
b e c ome 1 ea  d e  r s  i n  - Hop  i t r i b al . .  a f f  a i r s  • Al l f our  
ind i v i d u a l s b e c a me c u l t u r a l  b r o ke r s  for  the  Ho p i . · 
One ana l y t i c a l  m o d e l  f o r  v i ewing  t h e  Ho p i  
exp e r i ence  wi th  imp ri s e d  e d uca t i on i s  o n e  o f  s ymbo l 
a l l e g i a n c e , a mo de l  a k in t o  wha t Hi l l  and Lu j a n - ( 1 9 8 4 )  
c a l l  s ymb o l i c i t y . Th e s u c c e s s  o f  the  Ho p i  �e s i s t a nce  t o  
im p o s e d  v a l u e s  t h r o ugh s c h o o l ing  wa s d i r e c t l y  re la t e d  t o  
t h e  s t r e n g t h  o f  t h e i r  o wn c u l tu ra i  s ymbo ls � Co mmon 
b e l i e f s , v a l u e s , c u s toms , m o r a l s , no rms , and i d e a s  f o rm e d  
a cohe s i ve c u l t u r a l  s y s t em , t h e  Ho p i  Way , wh i c h  wa s 
d i f f i c u l t  f o r  e d uca t o r s t o  p e n e t ra t e . C l a n s ym b o l s  s u c h 
a s  b e a r , s u n , c o y o t e , o r  f i r e  r e p r e s e n t e d  an  a l l e g i a n c e  t o  
ba s i c s o c i a l  i n s t i t u t i o n s , f am i l y  a nd k i ns h i p , a n d t o  
s a c r e d  envi ro nme n t a l  r o o t s . S t ron g e s t o f  a l l  was  t h e  
d e v o t i on t o  r e l i g i o u s  s ymb o l s  emb o d i e d i n  t h e  kach i na s , a s  
g o d s , and  r i tu a l i z e d  t h r o u gh d anc e s  and  d r a ma s t ha t  
c y c l i c a l ly re inf o r c e d  t h e p a t t e r n o f  Ho p i  l i f e . Ag en t s  
s u ch a s  Crane  and  Da n i e l  r e a l i z e d the  imp o r t ance  o f  t h e s e  
s ym b o l s wh i c h  wa s why t h e y  s o u g h t  t o  abo l i s h  the  d a n c e s  
and c e remoni e s . Th e y  we re  n o t  s u c c e s s f u l . Ho p i  
a l l e g i an c e  
l im i t s  o f  
t o  t h e i r  own c u l t u r a l  s ymbo l s  d e f ine d t he 
s c h o o l ing  a s  c u l t u r a l  i mp o s i t i o n .  The s ame 
s ymb o l s a l l o wed many Ho p i  to ad o p t  wh a t  the y wan t e d  f r om 
s ch o o l i ng and s t i l l  ma int a i n  t h e i r  na t ive i n t e g r i t y . 
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I t  mu s t  be  no t e d  t ha t  d u r ing  mu ch o f  t h e pe r i o d 
co v e r e d b y  t h i s  d i s s e r t a t i o n , t h e Ho p i  t h ems e l ve s have  
be  en  1 a r g e 1 y " i n  a r t i c-u 1 a t e • " 
f o r  " s e e i ng "  the  i mp o s i t i on 
The i r  exp e r i e n c e  a nd mo d e l  
o f  s c h o o l ing  r ema i ns  
i n c omp l e t e  
· make r o o m 
and  a l l o ws t h i s  p i e c e o f  e d u c a t i ona l h i s t o r y  t o  
f o r wha t Ma x i ne G r e e ne ( 1978) c a l l s  
" r a g g e d ne s s . "  The p u r p o s e  o f  t h i s  d i s s e r t a t i o n h a s  no t 
be e n  t o  s p e ak f o r t h e Ho p i  b u t  a b o u t  t h em . C o n t i nue d 
r e s e a r ch o n  d o cume n t s  r e l a t e d  t o  s c h o o l ing  among  t h e Ho p i  
a n d  o t he r Na t i v e  Ame r i c a n  p e o p l e s  i s  a ne c e s s a r y p a r t  o f  
e d u c a t i o na l  h i s t o r y .  Equa l l y imp o r tant  i s  t h e ne e d  t o  
" a l l o w , "  e ve n  a s s i s t , t h e In d i a n s  t o  s p eak f o r  t h ems e l ve s .  
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